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INTRODUCTION AND OVERVIEW
 
¹ĺe�TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�îƥ�ƥĺe�ÀŠĿǄeƑƙĿƥǋ�ūĲ�¬ūƭƥĺ� îƑūlĿŠî�ɚÀūĲ¬ ɛɈ�ĿŠ�ČūllîċūƑîƥĿūŠ�ǅĿƥĺ�ƥĺe� ūƑe�ĲūƑ�
�ƎƎlĿed�¤eƙeîƑČĺ�îŠd�EǄîlƭîƥĿūŠ�ɚîlƙū�îƥ�ÀūĲ¬ ɛɈ�ĺîƙ�ƎîƑƥŠeƑed�ǅĿƥĺ�¬ūƭƥĺ� îƑūlĿŠî�GĿƑƙƥ�¬ƥeƎƙ�ƥū�¬Čĺūūl�¤eîdĿŠeƙƙ�
ɚGĿƑƙƥ�¬ƥeƎƙɛ�ƥū�ČūŠdƭČƥ�ƥĺe�ČƭƑƑeŠƥ�eǄîlƭîƥĿūŠ�ƥū�ƙîƥĿƙĲǋ�ƥĺe�legĿƙlîƥĿǄe�ƑeƐƭĿƑeŞeŠƥ�ɚ¬E ¹T~s�ȆȊ�ȂȆȃ�Ȃȇȁɛ�ƥĺîƥ�
ɨîŠ�eǄîlƭîƥĿūŠ�ūĲ�ƥĺe�ƎƑūgƑeƙƙ�ūŠ�ƥĺe�ĿŠĿƥĿîƥĿǄeɫƙ�gūîlƙ�îŠd�ƎƭƑƎūƙe�Şƭƙƥ�ċe�ČūŞƎleƥed�ċǋ�sūǄeŞċeƑ�ȂɈ�ȃȁȂȅɈ�îŠd�
eǄeƑǋ�Ȇ�ǋeîƑƙ�ƥĺeƑeîĲƥeƑ�ċǋ�îŠ�ĿŠdeƎeŠdeŠƥɈ�eǊƥeƑŠîl�eǄîlƭîƥūƑ�ƭŠdeƑ�ČūŠƥƑîČƥ�ǅĿƥĺ�ƥĺe�¬ūƭƥĺ� îƑūlĿŠî�GĿƑƙƥ�¬ƥeƎƙ�
ƥū�¬Čĺūūl�¤eîdĿŠeƙƙ��ūîƑd�ūĲ�¹Ƒƭƙƥeeƙɍɩ��ČČūƑdĿŠg�ƥū�ƥĺe�eŠîċlĿŠg�legĿƙlîƥĿūŠɈ�ɨƥĺe�ƎƭƑƎūƙe�ūĲ�ƥĺe�eǄîlƭîƥĿūŠ�Ŀƙ�ƥū�
îƙƙeƙƙ�ƎƑūgƑeƙƙ�ƥūǅîƑd�îČĺĿeǄĿŠg�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�gūîlƙ�îŠd�ƥū�deƥeƑŞĿŠe�ƥĺe�ĿŞƎîČƥ�ūĲ�ƥĺe�ĿŠĿƥĿîƥĿǄe�ūŠ�ČĺĿldƑeŠ�îŠd�
ĲîŞĿlĿeƙ�îƥ�ƥĺe�ƙƥîƥe�îŠd�lūČîl�leǄelƙɍɩ�¹ĺĿƙ�eǄîlƭîƥĿūŠ�ČūǄeƑƙ�Ȇ�ǋeîƑƙɈ�ĲƑūŞ�ȃȁȂȄɠȃȁȂȅ�ƥū�ȃȁȂȈɠȃȁȂȉɈ�îŠd�ĲūČƭƙeƙ�
ūŠ�ƥĺe�ūǄeƑîll�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƎƑūgƑîŞƙ�îŠd�ƙeƑǄĿČeƙɍ�

¹ū�ƙeƥ�ƥĺe�ČūŠƥeǊƥ�ĲūƑ�ƥĺe�ČƭƑƑeŠƥ�eǄîlƭîƥĿūŠ�ūĲ�GĿƑƙƥ�¬ƥeƎƙɈ�ǅe�Şƭƙƥ�fiƑƙƥ�ČūŠƙĿdeƑ�ūǄeƑîll�ČĺĿld�ǅellɠċeĿŠg�ĿŠ�ƥĺe�
¬ƥîƥe�ūĲ�¬ūƭƥĺ� îƑūlĿŠîɍ��ČČūƑdĿŠg�ƥū�ƥĺe�ȃȁȂȊ�eT'¬� ~Às¹�¡Ƒūfile�ɚĺƥƥƎƙɇɓɓǅǅǅɍîeČĲɍūƑgɓŞɓdîƥîċūūŒɓȃȁȂȊe ɔ
ƎƑūfileɔ¬ ɍƎdĲɛɈ�¬ūƭƥĺ� îƑūlĿŠî�ƑîŠŒƙ�ȄȊƥĺ�ūǄeƑîll�ĲūƑ�ČĺĿld�ǅellɠċeĿŠgɍ�ØĺĿle�ČƭƑƑeŠƥ�figƭƑeƙ�ƑeǷeČƥ�ƙūŞe�ĿŞƎƑūǄeɠ
ŞeŠƥ�îČƑūƙƙ�ƙeǄeƑîl�ĿŠdĿČîƥūƑƙ�ūĲ�ČĺĿld�ǅellɠċeĿŠgɈ�ƥĺĿƙ�lîƥeƙƥ�ƎƑūfile�ƑeǄeîlƙ�ƥĺe�ČūŠƥĿŠƭed�ƎƑeƙeŠČe�ūĲ�ƑĿƙŒ�ĲîČƥūƑƙ�
ƥĺîƥ�ƎƑedĿČƥ�ƎūūƑ�deǄelūƎŞeŠƥîlɈ�ĺeîlƥĺɈ�ŞeŠƥîl�ĺeîlƥĺɈ�îŠd�îČîdeŞĿČ�ūƭƥČūŞeƙ�ĲūƑ�ČĺĿldƑeŠ�îŠd�ǋūƭƥĺɍ�¤ĿƙŒ�ĲîČƥūƑƙ�
ČîŠ�ūČČƭƑ�îƥ�ƥĺe�ĿŠdĿǄĿdƭîlɈ�ĲîŞĿlǋɈ�îŠd�ČūŞŞƭŠĿƥǋ�leǄelƙ�ūĲ�ƥĺe�ƙūČĿîl�eČūlūgǋɒ�ƑĿƙŒ�ĲūƑ�ƎūūƑ�ūƭƥČūŞeƙ�ĲūƑ�ČĺĿldƑeŠ�ĿŠɠ
ČƑeîƙeƙ�îƙ�ƥĺe�ŠƭŞċeƑ�ūĲ�ƑĿƙŒ�ĲîČƥūƑƙ�ĿŠČƑeîƙeƙɍ��ƥ�ƥĺe�ĿŠdĿǄĿdƭîl�leǄelɈ�ȊɍȈʣ�ūĲ�ĿŠĲîŠƥƙ�ǅeƑe�ċūƑŠ�îƥ�lūǅ�ċĿƑƥĺ�ǅeĿgĺƥ�
îŠd�ȆȄʣ�ūĲ�ǋūƭŠg�ČĺĿldƑeŠ�ɚîgeƙ�Ȅɠȅɛ�ǅeƑe�Šūƥ�îƥƥeŠdĿŠg�ƙČĺūūlɍ��ƥ�ƥĺe�ĲîŞĿlǋ�leǄelɈ�ȃȄʣ�ūĲ�ČĺĿldƑeŠ�îƑe�lĿǄĿŠg�ĿŠ�
ƎūǄeƑƥǋɈ�ȅȁʣ�îƑe�lĿǄĿŠg�ĿŠ�ƙĿŠgleɠƎîƑeŠƥ�ĲîŞĿlĿeƙɈ�îŠd�ȂȂʣ�îƑe�lĿǄĿŠg�ĿŠ�ĺūŞeƙ�ǅĺeƑe�ƥĺe�ĺeîd�ūĲ�ƥĺe�ĺūƭƙeĺūld�dūeƙ�
Šūƥ�ĺîǄe�î�ĺĿgĺ�ƙČĺūūl�dĿƎlūŞîɍ� ūŞŞƭŠĿƥǋ�ĲîČƥūƑƙ�ĿŠČlƭde�Ȅȁʣ�ūĲ�ČĺĿldƑeŠ�lĿǄĿŠg�ĿŠ�î�ĺūŞe�ǅĺeƑe�ƎîƑeŠƥƙ�lîČŒ�
ƙeČƭƑe�eŞƎlūǋŞeŠƥ�îŠd�Ȃȃʣ�lĿǄĿŠg�ĿŠ�ĺĿgĺ�ƎūǄeƑƥǋ�îƑeîƙɍ�

¹ĺe�Ƒūle�ūĲ�ƎūǄeƑƥǋ�Ŀƙ�Ƒelîƥed�ƥū�î�ǅĿde�ƑîŠge�ūĲ�ƑĿƙŒ�ĲîČƥūƑƙ�ĲūƑ�ƎūūƑ�ĺeîlƥĺ�îŠd�deǄelūƎŞeŠƥîl�ūƭƥČūŞeƙ�îČƑūƙƙ�the 
lĿĲe�ƙƎîŠ�ɚEǄîŠƙɈ�ȃȁȂȇɒ�EǄîŠƙ�ʨ�eĿŞɈ�ȃȁȂȄɛɍ��ƎƎƑūǊĿŞîƥelǋ�ȃȁʣ�ūĲ�ČĺĿldƑeŠ�ƭŠdeƑ�ƥĺe�îge�ūĲ�fiǄe�lĿǄe�ĿŠ�ƎūǄeƑƥǋ�îŠd�
ƎūǄeƑƥǋ�Ƒîƥeƙ�îƑe�ĺĿgĺeƑ�îŞūŠg�ǋūƭŠg�ČĺĿldƑeŠ�îƙ�ČūŞƎîƑed�ƥū�ūldeƑ�ČĺĿldƑeŠ�ɚ¡îČ�eƥ�îlɍ�ȃȁȂȈɛɍ�GƭƑƥĺeƑŞūƑeɈ�ŞîŠǋ�
îƑeîƙ�ūĲ�¬ūƭƥĺ� îƑūlĿŠî�îƑe�îĲĲeČƥed�ċǋ�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑƥǋɈ�ǅĺĿČĺ�ĿŞƎîČƥƙ�ĲîŞĿlĿeƙ�îČƑūƙƙ�geŠeƑîƥĿūŠƙɍ�

https://www.aecf.org/m/databook/2019KC_profile_SC.pdf
https://www.aecf.org/m/databook/2019KC_profile_SC.pdf
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ØĿƥĺĿŠ�¬ūƭƥĺ� îƑūlĿŠîɈ�î�ŠƭŞċeƑ�ūĲ�ČūƭŠƥĿeƙ�eǊƎeƑĿeŠČe�Ƒîƥeƙ�ūĲ�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑɠ
ƥǋɍ�¡eƑƙĿƙƥeŠƥ�ČĺĿld�ƎūǄeƑƥǋ�Ŀƙ�defiŠed�ċǋ�ĺîǄĿŠg�ƎūǄeƑƥǋ�Ƒîƥeƙ�ūĲ�ȃȁʣ�ūƑ�ŞūƑe�ĲūƑ�
ƥĺe�Ǝîƙƥ�Ȅȁ�ǋeîƑƙɈ�îƙ�ŞeîƙƭƑed�ċǋ�ƥĺe�ȂȊȉȁɈ�ȂȊȊȁɈ�îŠd�ȃȁȁȁ�deČeŠŠĿîl�ČeŠƙƭƙeƙ�
ɚ'îlîŒeƑɈ�ȃȁȂȊɛ�îŠd�ĿllƭƙƥƑîƥed�ĿŠ�GĿgƭƑe�Ȃɍ�ØĺĿle�ƥĺeƙe�ČūƭŠƥĿeƙ�îll�eǊƎeƑĿeŠČe�ƎeƑɠ
ƙĿƙƥeŠƥ�ƎūǄeƑƥǋɈ�ƥĺeƙe�ČūƭŠƥĿeƙ�eǄĿdeŠČe�î�ǅĿde�ƑîŠge�ūĲ�dĿƙƥƑĿċƭƥĿūŠ�ūĲ�ƑeƙūƭƑČeƙ�îƙ�
ŞeîƙƭƑed�ċǋ�ƎeƑ�ČîƎĿƥîl�ĿŠČūŞe�ɚ¡ Tɛ�ūƑ�îǄeƑîge�ĿŠČūŞe�eîƑŠed�ƎeƑ�ƎeƑƙūŠɈ�ǅĺĿČĺ�
ƙeƑǄeƙ�îƙ�î�ƎƑūǊǋ�ĲūƑ�ƥĺe�ƙƥîŠdîƑd�ūĲ�lĿǄĿŠg�îŠd�ƐƭîlĿƥǋ�ūĲ�lĿĲe�ūĲ�ČĺĿldƑeŠ�îŠd�ƥĺe�
ƎūƎƭlîƥĿūŠ�ĿŠ�ƥĺe�ČūƭŠƥǋɍ��ŞūŠg�ČūƭŠƥĿeƙ�ǅĿƥĺ�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑƥǋɈ� ĺîƑleƙƥūŠ� ūƭŠɠ
ƥǋ�ĺîƙ�ƥĺe�ĺĿgĺeƙƥ�¡ T�ūĲ�ɷȄȆɈȆȉȈɈ�ǅĺĿle��lleŠdîle�ĺîƙ�î�¡ T�ūĲ�ɷȂȄɈȅȄȊɈ�ǅĺĿČĺ�Ŀƙ�
îŞūŠg�ƥĺe�lūǅeƙƥ�ĿŠ�ƥĺe�ƙƥîƥeɍ�

GūƑ�ČĺĿldƑeŠ�ƭŠdeƑ�ƥĺe�îge�ūĲ�ȆɈ�ƥĺeƙe�ČūƭŠƥĿeƙ�ǅĿƥĺ�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑƥǋ�îČČūƭŠƥ�ĲūƑ�
ȃȇɍȇʣ�ūĲ�ČĺĿldƑeŠ�ĿŠ�ƥĺe�ƎūƎƭlîƥĿūŠɈ�ȉȊʣ�ūĲ�îll�ČĺĿldƑeŠ�ƑeƙĿdĿŠg�ĿŠ�ƑƭƑîl�îƑeîƙɈ�îŠd�
Ȅȅɍȉʣ�ūĲ�ƥĺe�ŞĿŠūƑĿƥǋ�ČĺĿld�ƎūƎƭlîƥĿūŠ�ɚĿɍeɍɈ�ĺîǄĿŠg�î�ČūŠČeŠƥƑîƥĿūŠ�ūĲ�ŞĿŠūƑĿƥǋ�ČĺĿlɠ
dƑeŠ�ǅĺeƑe�ŞūƑe�ƥĺîŠ�Ȃȁʣ�îƑe�ĲƑūŞ�ūŠe�ŞĿŠūƑĿƥǋ�gƑūƭƎɛɍ�¤eƙeîƑČĺ�ƙƥƭdĿeƙ�ƙƭggeƙƥ�
î�ƙƥƑūŠg�ČūƑƑelîƥĿūŠ�ċeƥǅeeŠ�geūgƑîƎĺĿČîl�lūČîƥĿūŠƙ�îŠd�ƙeǄeƑîl�ĲîČƥūƑƙ�îƙƙūČĿîƥed�
ǅĿƥĺ�ČĺĿld�ǅellɠċeĿŠgɇ�ƙegƑegîƥĿūŠɈ�ĿŠČūŞe�ĿŠeƐƭîlĿƥǋɈ�lūČîl�ƙČĺūūl�ƐƭîlĿƥǋɈ�ƙūČĿîl�ČîƎɠ
ĿƥîlɈ�îŠd�ĲîŞĿlǋ�ƙƥƑƭČƥƭƑe�ɚ ĺeƥƥǋ�eƥ�îlɍɈ�ȃȁȂȅîɈ�ȃȁȂȅċɛɍ� ĺĿldƑeŠ�lĿǄĿŠg�ĿŠ�ƑƭƑîl�ČūŞɠ
ŞƭŠĿƥĿeƙ�îƑe�ŞūƑe�lĿŒelǋ�ƥĺîŠ�ƥĺeĿƑ�ŠūŠɠƑƭƑîl�ƎeeƑƙ�ƥū�eǊƎeƑĿeŠČe�ĺeîlƥĺ�ƎƑūċleŞƙ�îƙɠ
ƙūČĿîƥed�ǅĿƥĺ�ƥĺeĿƑ�ƎĺǋƙĿČîl�eŠǄĿƑūŠŞeŠƥɈ�ƙūČĿūeČūŠūŞĿČ�ƙƥîƥƭƙɈ�ƥĺeĿƑ�ĲîŞĿlĿeƙɫ�ĺeîlƥĺ�
ċeĺîǄĿūƑƙɈ�îŠd�ƥĺeĿƑ�îČČeƙƙ�ƥū�ƐƭîlĿƥǋ�ČlĿŠĿČîl�ČîƑe�ɚ¡Ƒūċƙƥ�eƥɍîlɍɈ�ȃȁȂȉɒ�¬ĿŠg�eƥɍîlɍɈ�
ȃȁȂȅɛɍ�TŠ�îddĿƥĿūŠ�ƥū�ƭŠdeƑƙƥîŠdĿŠg�ƎūǄeƑƥǋ�îƥ�î�ČūƭŠƥǋ�leǄelɈ�ǅe�îlƙū�Şƭƙƥ�ČūŠƙĿdeƑ�
ƥĺe�ƎūǄeƑƥǋ�leǄel�ČlîƙƙĿfiČîƥĿūŠ�ūĲ�ƥĺe�ƙƥƭdeŠƥ�ƎūƎƭlîƥĿūŠ�îČƑūƙƙ�ƙČĺūūl�dĿƙƥƑĿČƥƙɍ�¹ĺe�
¬ �'eƎîƑƥŞeŠƥ�ūĲ�EdƭČîƥĿūŠ�ɚ¬ 'Eɛ�deƙĿgŠîƥeƙ�î�ƎūǄeƑƥǋ�ĿŠdeǊ�ĲūƑ�eîČĺ�ƙČĺūūl�îŠd�

Figure 1. Persistent Child Poverty Counties

The SCDE School District  
Poverty Index is based on 
students who are considered 
a Pupil in Poverty (PIP). A 
student can be a PIP if they 
have one of the following 
criteria:  

 Directly Certified, 
 Direct Certification  
   Extended,  
 SNAP/TANF,
 Homeless,
 Migrant,
 Runaway,
 Foster Care, or 
 Medicaid.  
 
This information is compiled 
by the SC Department of Ed-
ucation using PowerSchool 
to generate Poverty Index 
reports by school and school 
district. 

More information can be 
found at ed.sc.gov/data/ 
information-systems.

https://ed.sc.gov/data/information-systems/
https://ed.sc.gov/data/information-systems/
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Poverty Index by School District

High (84.3 - 92.8)

MidHigh (70.8 - 84.2)

MidLow (55.4 - 70.7)

Low (21.5 - 55.3)

County Boundary

Note: SC Deaf and Blind School (High, 89.47) and
Public Charter School District (Low, 53.5) do not have
geographic school district boundaries and could not be mapped.

Poverty Index Methodology:
School Poverty Index is based on students who are considered a
Pupil in Poverty (PIP). A student can be a PIP if they have one of
the following criteria: Directly Certi�ed, Direct Certification Extended,
SNAP/TANF, Homeless, Migrant, Runaway, Foster Care, or Medicaid. This
information is compiled by the SC Department of Education using PowerSchool
to generate Poverty Index reports by school and school district. More information
can be found at: https://ed.sc.gov/data/information-systems/ 

By SC School District
District Poverty Index categories were assigned based on

direction and standard deviations from the mean.

Poverty Index values range from 21.5 to 92.8.
Statewide Mean Poverty Index = 70.8.

Figure 2. 2017-2018 Poverty Index

ƙČĺūūl�dĿƙƥƑĿČƥ�ĿŠ�ƥĺe�ƙƥîƥe�ūĲ�¬ūƭƥĺ� îƑūlĿŠîɍ�¹ĺe�ƎūǄeƑƥǋ�ĿŠdeǊ�Ŀƙ�î�Ǆîlƭe�ĲƑūŞ�ȁɠȂȁȁ�ǅĺeƑe�î�lîƑgeƑ�Ǆîlƭe�ĿŠdĿČîƥeƙ�
î�ĺĿgĺeƑ�leǄel�ūĲ�ƎūǄeƑƥǋ�ĿŠ�ƥĺe�ƙČĺūūl�dĿƙƥƑĿČƥɍ�¹ĺe�îǄeƑîge�ƎūǄeƑƥǋ�ĿŠdeǊ�ĲūƑ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ĿŠ�¬ūƭƥĺ� îƑūlĿŠî�Ŀƙ�
Ȉȁɍȉɍ�GĿgƭƑe�ȃ�ĿllƭƙƥƑîƥeƙ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�îƙ�ČĺîƑîČƥeƑĿǕed�ċǋ�ƥĺeĿƑ�ƎūǄeƑƥǋ�ĿŠdeǊ�Ǆîlƭeƙɍ�¹ĺūƙe�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ǅĿƥĺ�
ƎūǄeƑƥǋ�leǄelƙ�ĺĿgĺeƑ�ƥĺîŠ�ƥĺe�ƙƥîƥe�îǄeƑîge�îƑe�ČîƥegūƑĿǕed�îƙ�qĿdɠOĿgĺ�îŠd�OĿgĺ�leǄelƙɍ�

GūƑƥǋɠeĿgĺƥ�ƎeƑČeŠƥ�ūĲ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ɚȄȊ�ūĲ�ȉȂɛ�ČlîƙƙĿfied�îƙ�qĿdɠOĿgĺ�îŠd�OĿgĺ�leǄelƙ�ūĲ�ƎūǄeƑƥǋ�îƑe�lūČîƥed�ĿŠ�
ČĺĿld�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑƥǋ�ČūƭŠƥĿeƙɍ�¹ĺe�ȂȈɠČūƭŠƥǋ�îƑeî�ŒŠūǅŠ�îƙ�ɨ¬ūƭƥĺ� îƑūlĿŠîɫƙ�TɠȊȆ�ČūƑƑĿdūƑɩ�ƙƥƑeƥČĺeƙ�ĲƑūŞ�
cîƙƎeƑ� ūƭŠƥǋ�îƥ�ƥĺe�ƙƥîƥeɫƙ�ƙūƭƥĺeƑŠŞūƙƥ�ƎūĿŠƥ�ƥū�qîƑlċūƑū� ūƭŠƥǋ�ūŠ�ƥĺe�sūƑƥĺ� îƑūlĿŠî�ċūƑdeƑɍ�¹ĺūƙe�ČūƭŠƥĿeƙ�
ƥĺƑūƭgĺ�ǅĺĿČĺ�TɠȊȆ�ČƑūƙƙeƙ�ƑeƎƑeƙeŠƥ�Ȃȁ�ūĲ�ƥĺe�ȃȅ�ČĺĿld�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑƥǋ�ČūƭŠƥĿeƙ�îŠd�îƑe�ĺūŞe�ƥū�ȂȆ�ūĲ�ƥĺe�qĿdɠ�
OĿgĺ�îŠd�OĿgĺ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙɍ�

TŠ�îddĿƥĿūŠ�ƥū�ƎūǄeƑƥǋ�îŠd�îddĿƥĿūŠîl�ƑĿƙŒ�ĲîČƥūƑƙ�Šūƥed�ǅĿƥĺĿŠ�ƥĺe�eT'¬� ~Às¹�dîƥîɈ�ĿŠĲūƑŞîƥĿūŠ�ĿŞƎūƑƥîŠƥ�ĲūƑ�ƭŠɠ
deƑƙƥîŠdĿŠg�ČĺĿld�ǅellɠċeĿŠg�ĿŠ�¬ūƭƥĺ� îƑūlĿŠî�ČîŠ�ċe�gleîŠed�ĲƑūŞ�ĿŠĲūƑŞîƥĿūŠ�ūŠ�ƥĺe�ŠƭŞċeƑ�ūĲ�ČĺĿldƑeŠ�îŠd�ǋūƭƥĺ�
ĿŠǄūlǄed�ĿŠ�ūƥĺeƑ�ƙƥîƥe�ƙeƑǄĿČe�ƙǋƙƥeŞƙɍ�GūƑ�eǊîŞƎleɈ�ĿŠ�eîČĺ�ǋeîƑ�ĲƑūŞ�GÞȃȁȂȅɠGÞȃȁȂȉɈ�îƎƎƑūǊĿŞîƥelǋ�ȇȁȁɈȁȁȁ�
ČĺĿldƑeŠ�lĿǄĿŠg�ĿŠ�lūǅɠĿŠČūŞe�ĲîŞĿlĿeƙ�ǅeƑe�qedĿČîĿd�ƑeČĿƎĿeŠƥƙ�ɚhttps://www.schealthviz.sc.edu/medicaid-enrollmentɛɍ�
TŠ�GÞȃȁȂȈɠGÞȃȁȂȉ�ƥĺe�¬ �'eƎîƑƥŞeŠƥ�ūĲ�¬ūČĿîl�¬eƑǄĿČeƙ�ĲūƭŠded�ȂȂɈȁȁȁ�Čîƙeƙ�ūĲ�ČĺĿld�ŞîlƥƑeîƥŞeŠƥ�ɚhttps://dss.
sc.gov/media/2098/child-welfare-flow-chart_sfy2018.pdfɛɍ� ĺîlleŠgeƙ�ĲūƑ�ČĺĿldƑeŠ�ƥƑîČŒ�ĿŠƥū�îdūleƙČeŠČeɍ�GūƑ�eǊɠ
îŞƎleɈ�ȄȄʣ�ūĲ�ĺĿgĺ�ƙČĺūūl�ƙƥƭdeŠƥƙ�ƑeƎūƑƥ�ƙĿgŠĿfiČîŠƥ�ƙǋŞƎƥūŞƙ�ūĲ�deƎƑeƙƙĿūŠɈ�îŠd�ȂȊʣ�ĺîǄe�ƙeƑĿūƭƙlǋ�ČūŠƙĿdeƑed�
îƥƥeŞƎƥĿŠg�ƙƭĿČĿde�ɚhttps://www.hhs.gov/ash/oah/facts-and-stats/national-and-state-data-sheets/adolescent-men-
tal-health-fact-sheets/south-carolina/index.htmlɛɍ��ČČūƑdĿŠg�ƥū�ƥĺe�lîƥeƙƥ�îǄîĿlîċle�dîƥîɈ�ĿŠ�ȃȁȂȇɠȃȁȂȈ�ƥĺe�'eƎîƑƥɠ
ŞeŠƥ�ūĲ�cƭǄeŠĿle�cƭƙƥĿČe�ƎƑūČeƙƙed�ȂȄɈȆȊȂ�Čîƙeƙ�ɚhttp://www.state.sc.us/djj/pdfs/2016-17%20Annual%20Statisti-
cal%20Report.pdfɛɍ�

https://www.schealthviz.sc.edu/medicaid-enrollment
https://dss.sc.gov/media/2098/child-welfare-flow-chart_sfy2018.pdf
https://dss.sc.gov/media/2098/child-welfare-flow-chart_sfy2018.pdf
https://www.hhs.gov/ash/oah/facts-and-stats/national-and-state-data-sheets/adolescent-mental-health-fact-sheets/south-carolina/index.html
https://www.hhs.gov/ash/oah/facts-and-stats/national-and-state-data-sheets/adolescent-mental-health-fact-sheets/south-carolina/index.html
http://www.state.sc.us/djj/pdfs/2016-17%20Annual%20Statistical%20Report.pdf
http://www.state.sc.us/djj/pdfs/2016-17%20Annual%20Statistical%20Report.pdf
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TĲ�ǅe�îƑe�ƥū�ĺîǄe�îŠ�ĿŞƎîČƥ�ūŠ�ƥĺe�ƎƑeǄîleŠČe�Ƒîƥeƙ�ūĲ�ƥĺe�ƑĿƙŒ�ĲîČƥūƑƙ�Šūƥed�îċūǄeɈ�ǅe�Şƭƙƥ�ĲūČƭƙ�ūŠ�ūƭƑ�ǋūƭŠgeƙƥ�
ČĿƥĿǕeŠƙ�ĿŠ�ƥĺe�ȁɠȆ�îge�ƑîŠgeɍ�EǊƎeƑĿeŠČeƙ�ĿŠ�ƥĺeƙe�eîƑlǋ�ǋeîƑƙ�ĿŞƎîČƥ�eǄeƑǋ�îƙƎeČƥ�ūĲ�ĺūǅ�ǅe�ĲƭŠČƥĿūŠ�îƙ�ĺƭŞîŠ�
ċeĿŠgƙɜĺūǅ�ĺeîlƥĺǋ�ǅe�îƑeɒ�ĺūǅ�ǅe�ŞîŠîge�ūƭƑ�ƥĺūƭgĺƥƙɈ�ĲeelĿŠgƙɈ�îŠd�ċeĺîǄĿūƑƙɒ�ĺūǅ�ǅe�Ƒelîƥe�ƥū�ūƥĺeƑƙɒ�ūƭƑ�
îċĿlĿƥǋ�ƥū�ċe�Ƒeîdǋ�ĲūƑ�îŠd�ƥū�ƎeƑĲūƑŞ�ǅell�ĿŠ�ƙČĺūūlɒ�îŠd�ūƭƑ�ČîƎîČĿƥǋ�ƥū�ƥĺƑĿǄe�ĿŠƥū�îdƭlƥĺūūd�ɚ¬ĺūŠŒūĲĲɈ�ȃȁȂȁɛɍ�
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îŠ�eîƑlǋ�ČĺĿldĺūūd�ūƑgîŠĿǕîƥĿūŠ�ǅĿƥĺ�î�ĲūČƭƙ�ūŠ�ƙČĺūūl�ƑeîdĿŠeƙƙ�ĲūƑ�ČĺĿldƑeŠ�ĿŠ�ƥĺe�ȁɠȆ�îge�ƑîŠgeɍ�¹ĺĿƙ�ūƑgîŠĿǕîƥĿūŠ�
Ŀƙ�GĿƑƙƥ�¬ƥeƎƙɍ�

First Steps Evaluation

GĿƑƙƥ�¬ƥeƎƙɈ�ƎeƑ�ƥĺe�eŠîċlĿŠg�legĿƙlîƥĿūŠɈ�Ŀƙ�ɨî�ČūŞƎƑeĺeŠƙĿǄeɈ�ƑeƙƭlƥƙɠūƑĿeŠƥed�ĿŠĿƥĿîƥĿǄe�ĲūƑ�ĿŞƎƑūǄĿŠg�eîƑlǋ�ČĺĿldĺūūd�
deǄelūƎŞeŠƥɩ�ǅĺūƙe�ƎƭƑƎūƙe�Ŀƙ�ƥū�ɨɉdeǄelūƎɈ�ƎƑūŞūƥeɈ�îŠd�îƙƙĿƙƥ�eĲĲūƑƥƙ�ūĲ�îgeŠČĿeƙɈ�ƎƑĿǄîƥe�ƎƑūǄĿdeƑƙɈ�îŠd�ƎƭċlĿČ�
îŠd�ƎƑĿǄîƥe�ūƑgîŠĿǕîƥĿūŠƙ�îŠd�eŠƥĿƥĿeƙɈ�îƥ�ƥĺe�ƙƥîƥe�leǄel�îŠd�ƥĺe�ČūŞŞƭŠĿƥǋ�leǄelɈ�ƥū�ČūllîċūƑîƥe�îŠd�ČūūƎeƑîƥe�ĿŠ�ūƑɠ
deƑ�ƥū�ĲūČƭƙ�îŠd�ĿŠƥeŠƙĿĲǋ�ƙeƑǄĿČeƙɈ�îƙƙƭƑe�ƥĺe�Şūƙƥ�eĲfiČĿeŠƥ�ƭƙe�ūĲ�îll�îǄîĿlîċle�ƑeƙūƭƑČeƙɈ�îŠd�elĿŞĿŠîƥe�dƭƎlĿČîƥĿūŠ�
ūĲ�eĲĲūƑƥƙ�ƥū�ƙeƑǄe�ƥĺe�Šeedƙ�ūĲ�ǋūƭŠg�ČĺĿldƑeŠ�îŠd�ƥĺeĿƑ�ĲîŞĿlĿeƙɍ�GĿƑƙƥ�¬ƥeƎƙ�ĲƭŠdƙ�Şƭƙƥ�Šūƥ�ċe�ƭƙed�ƥū�ƙƭƎƎlîŠƥ�ūƑ�
ƑeƎlîČe�îŠǋ�ūƥĺeƑ�ĲƭŠdƙ�ċeĿŠg�ƙƎeŠƥ�ūŠ�ƙeƑǄĿČeƙ�ċƭƥ�Şƭƙƥ�ċe�ƭƙed�ƥū�eǊƎîŠdɈ�eǊƥeŠdɈ�ĿŞƎƑūǄeɈ�ūƑ�ĿŠČƑeîƙe�îČČeƙƙ�ƥū�
ƙeƑǄĿČeƙ�ūƑ�ƥū�eŠîċle�î�ČūŞŞƭŠĿƥǋ�ƥū�ċegĿŠ�ƥū�ūĲĲeƑ�Šeǅ�ūƑ�ƎƑeǄĿūƭƙlǋ�ƭŠîǄîĿlîċle�ƙeƑǄĿČeƙ�ĿŠ�ƥĺeĿƑ�ČūŞŞƭŠĿƥǋɩ�ɚ¬ �
 ~'E�~G�g�Ø¬�¬E ¹T~s�ȆȊɠȂȆȃɠȃȁɛɍ

The legislation (SC CODE OF LAWS SECTION 59-152-30) establishes 5 goals for the First Steps  
initiative:

Ȃɍ� ¡ƑūǄĿde�ƎîƑeŠƥƙ�ǅĿƥĺ�îČČeƙƙ�ƥū�ƥĺe�ƙƭƎƎūƑƥ�ƥĺeǋ�ŞĿgĺƥ�ƙeeŒ�ƥū�ƙƥƑeŠgƥĺeŠ�ƥĺeĿƑ�ĲîŞĿlĿeƙ�îŠd�ƥū� 
ƎƑūŞūƥe�ƥĺe�ūƎƥĿŞîl�deǄelūƎŞeŠƥ�ūĲ�ƥĺeĿƑ�ƎƑeƙČĺūūl�ČĺĿldƑeŠɒ

ȃɍ� TŠČƑeîƙe�ČūŞƎƑeĺeŠƙĿǄe�ƙeƑǄĿČeƙɈ�ƙū�ČĺĿldƑeŠ�ĺîǄe�ƑedƭČed�ƑĿƙŒ�ĲūƑ�ŞîŏūƑ�ƎĺǋƙĿČîlɈ�deǄelūƎŞeŠƥîlɈ� 
îŠd�leîƑŠĿŠg�ƎƑūċleŞƙɒ

Ȅɍ� ¡ƑūŞūƥe�ĺĿgĺɠƐƭîlĿƥǋ�ƎƑeƙČĺūūl�ƎƑūgƑîŞƙ�ƥĺîƥ�ƎƑūǄĿde�î�ĺeîlƥĺǋ�eŠǄĿƑūŠŞeŠƥ�ƥĺîƥ�ǅĿll�ƎƑūŞūƥe� 
ŠūƑŞîl�gƑūǅƥĺ�îŠd�deǄelūƎŞeŠƥɒ

ȅɍ� ¡ƑūǄĿde�ƙeƑǄĿČeƙɈ�ƙū�îll�ČĺĿldƑeŠ�ƑeČeĿǄe�ƥĺe�ƎƑūƥeČƥĿūŠɈ�ŠƭƥƑĿƥĿūŠɈ�îŠd�ĺeîlƥĺ�ČîƑe�Šeeded�ƥū�ƥĺƑĿǄe�ĿŠ� 
ƥĺe�eîƑlǋ�ǋeîƑƙ�ūĲ�lĿĲeɈ�ƙū�ƥĺeǋ�îƑƑĿǄe�îƥ�ƙČĺūūl�Ƒeîdǋ�ƥū�leîƑŠɒ�îŠd

Ȇɍ� qūċĿlĿǕe�ČūŞŞƭŠĿƥĿeƙ�ƥū�ĲūČƭƙ�eĲĲūƑƥƙ�ūŠ�ƎƑūǄĿdĿŠg�eŠĺîŠČed�ƙeƑǄĿČeƙ�ƥū�ƙƭƎƎūƑƥ�ĲîŞĿlĿeƙ�îŠd�ƥĺeĿƑ�
ǋūƭŠg�ČĺĿldƑeŠ�ƥū�eŠîċle�eǄeƑǋ�ČĺĿld�ƥū�ƑeîČĺ�ƙČĺūūl�ĺeîlƥĺǋ�îŠd�Ƒeîdǋ�ƥū�leîƑŠɍ

'ƭƑĿŠg�ƥĺe�ȃȁȂȄɠȃȁȂȅ�ƥū�ȃȁȂȈɠȃȁȂȉ�ƥĿŞe�ĲƑîŞe�ūĲ�ƥĺĿƙ�eǄîlƭîƥĿūŠɈ�GĿƑƙƥ�¬ƥeƎƙ�ĺîƙ�ǅūƑŒed�ƥū�ƑeîČĺ�ƥĺeƙe�legĿƙlîƥĿǄe�
gūîlƙ�ƥĺƑūƭgĺ�îČƥĿǄĿƥĿeƙ�ĿŠ�ƙƎeČĿfiČ�ƙeƑǄĿČe�dūŞîĿŠƙɍ�¹ĺeƙe�ƙeƑǄĿČe�dūŞîĿŠƙ�ĿŠČlƭded�GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠgɈ�OeîlƥĺɈ�
EîƑlǋ�TŠƥeƑǄeŠƥĿūŠɈ�£ƭîlĿƥǋ� ĺĿldČîƑeɈ�EîƑlǋ�EdƭČîƥĿūŠɈ�îŠd�¬Čĺūūl�¹ƑîŠƙĿƥĿūŠɍ�~Ĳ�ŠūƥeɈ�ūŠ�cƭlǋ�ȂɈ�ȃȁȂȈɈ�EîƑlǋ�TŠƥeƑǄeŠɠ
ƥĿūŠ�ɚT'E��¡îƑƥ� ɛ�ƙeƑǄĿČeƙ�ƥƑîŠƙĿƥĿūŠed�ƥū�ƥĺe�¬ �'eƎîƑƥŞeŠƥ�ūĲ�Oeîlƥĺ�îŠd�OƭŞîŠ�¬eƑǄĿČeƙ�îŠd�îƑe�Šūƥ�ĿŠČlƭded�
ĿŠ�ƥĺĿƙ�eǄîlƭîƥĿūŠɍ�TŠ�îddĿƥĿūŠɈ�ƥĺe�lĿŞĿƥed�ŠƭŞċeƑ�ūĲ�ƎƑūgƑîŞƙ�ĿŠ�ƥĺe�Oeîlƥĺ�¬eƑǄĿČeƙ�îƑeî�îƑe�Šūǅ�ĿŠČūƑƎūƑîƥed�ĿŠƥū�
ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠg�¡ƑūgƑîŞ�îƑeîɍ�¹ĺe�ŞeČĺîŠĿƙŞ�ĲūƑ�ĿŞƎîČƥ�Ƒeƙƥƙ�ūŠ�ƥĺe�ūƑgîŠĿǕîƥĿūŠ�ūĲ�GĿƑƙƥ�
¬ƥeƎƙɇ�î�ƙƥîƥeɠleǄel�ūĲfiČe�îŠd�ƙeŞĿɠîƭƥūŠūŞūƭƙ�ČūƭŠƥǋɠleǄel�ƎîƑƥŠeƑƙĺĿƎƙ�ĿŠ�eîČĺ�ČūƭŠƥǋ�ĿŠ�¬ūƭƥĺ� îƑūlĿŠîɍ�'ĿƑeČƥ�
ƎƑūgƑîŞ�ƙƭƎƎūƑƥ�îŠd�ƙeƑǄĿČe�delĿǄeƑǋ�ūČČƭƑ�ƎƑĿŞîƑĿlǋ�îƥ�ƥĺe�ČūƭŠƥǋ�leǄel�ƥĺƑūƭgĺ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙɒ�
eîČĺ�ČūƭŠƥǋ�ūĲĲeƑƙ�î�ƭŠĿƐƭe�ƑîŠge�ūĲ�ƙeƑǄĿČeƙ�îŠd�ƙƭƎƎūƑƥƙ�ĲîllĿŠg�ǅĿƥĺĿŠ�ƥĺe�ƙeƑǄĿČe�dūŞîĿŠƙ�Šūƥed�îċūǄeɍ�¬ƎeČĿfiČ�
ƙƭƎƎūƑƥƙ�îŠd�ƙeƑǄĿČeƙ�îƥ�ƥĺe�ČūƭŠƥǋ�leǄel�ǄîƑǋ�ċîƙed�ūŠ�ƥĺe�lūČîl�deƥeƑŞĿŠîƥĿūŠ�ūĲ�Šeedƙ�îŠd�ƙƥîŒeĺūldeƑ�ƎƑeĲeƑeŠČɠ
eƙɍ�¹ĺeƙe�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƙeƑǄĿČeƙ�îƑe�ƥĺe�ĲūČƭƙ�ūĲ�ƥĺe�ČƭƑƑeŠƥ�eǄîlƭîƥĿūŠ�ɚĿɍeɍɈ�ūƥĺeƑ�ƙƥîƥeǅĿde�ƎƑūgƑîŞƙ�
îdŞĿŠĿƙƥeƑed�ċǋ�GĿƑƙƥ�¬ƥeƎƙɈ�ĿŠČlƭdĿŠg�ċƭƥ�Šūƥ�lĿŞĿƥed�ƥū�ȅŒɈ�îƑe�Šūƥ�ĿŠČlƭded�ĿŠ�ƥĺĿƙ�eǄîlƭîƥĿūŠɛɍ�

http://www.ncsl.org/research/human-services/early-childhood-101.aspx
http://www.ncsl.org/research/human-services/early-childhood-101.aspx
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The current evaluation of First Steps local partnership services is framed around four key questions:

Ȃɍ� Øĺîƥ�Ŀƙ�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞƙ�îŠd�ƙeƑǄĿČeƙ�ūŠ�ƙČĺūūl�ƑeîdĿŠeƙƙ�ĲūƑ�
ČĺĿldƑeŠ�eŠƥeƑĿŠg�ȆeɎ�(Quantitative)

ȃɍ� Øĺîƥ�Ŀƙ�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞƙ�îŠd�ƙeƑǄĿČeƙ�ūŠ�¡îƑeŠƥĿŠg� ūŞƎeƥeŠČe�
îŠd� ūŠfideŠČeɎ�(Mixed Methods: Quantitative and Qualitative)

Ȅɍ� Øĺîƥ�Ŀƙ�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƙeƑǄĿČeƙ�ūŠ� ĺĿld� îƑe�£ƭîlĿƥǋɎ�(Mixed Methods: 
Quantitative and Qualitative)

ȅɍ� ¹ū�ǅĺîƥ�degƑee�dūeƙ�GĿƑƙƥ�¬ƥeƎƙ�îƥ�ƥĺe�ƙƥîƥe�îŠd�lūČîl�leǄel�ƙeƑǄe�îƙ�î�ĺƭċ�ĲūƑ�eîƑlǋ�ČĺĿldĺūūd� 
ƙeƑǄĿČeƙɎ�(Mixed Methods: Quantitative and Qualitative)

This report is organized into four sections:

Section One ĿŠČlƭdeƙ�
deƙČƑĿƎƥĿǄe�ĿŠĲūƑŞîƥĿūŠ�ūŠ�
GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČe�îƑeîƙ�
ūǄeƑ�ƥĺe�eǄîlƭîƥĿūŠ�ƎeƑĿūd�
îŠd�deƙČƑĿƎƥĿǄe�dîƥî�ūŠ�ƥĺe�
ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�ǅĺū�
ƑeČeĿǄed�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑɠ
ǄĿČeƙ�dƭƑĿŠg�ƥĺe�ȃȁȂȄɠȃȁȂȅ�
ƥū�ȃȁȂȈɠȃȁȂȉ�eǄîlƭîƥĿūŠ�
ƎeƑĿūdɍ

Section Two contains the 
ĲūƭƑ�Œeǋ�ƐƭeƙƥĿūŠƙ�gƭĿdĿŠg�
ƥĺĿƙ�eǄîlƭîƥĿūŠ�ɚîċūǄeɛɈ�
ĲūČƭƙĿŠg�ūŠ�ƥĺe�îƎƎƑūîČĺ�
ƥîŒeŠ�îŠd�ƥĺe�ƑeleǄîŠƥ�
fiŠdĿŠgƙɍ�

Section Three contains  
ƎūƥeŠƥĿîl�ŞeîƙƭƑeƙ�ūĲ�ƑeîČĺ�
îŠd�ĿŞƎîČƥ�ūŠ�ūƥĺeƑ�îƑeîƙ� 
ƑeleǄîŠƥ�ĲūƑ�ƙČĺūūl�Ƒeîdɠ
iness to assist in setting 
ċeŠČĺŞîƑŒƙ�ĲūƑ�ĿŞƎƑūǄeɠ
ŞeŠƥ�îƙ�ƎîƑƥ�ūĲ�ĲƭƥƭƑe�GĿƑƙƥ�
¬ƥeƎƙ�EǄîlƭîƥĿūŠƙɍ

Section Four contains the 
ƙƭŞŞîƑǋ�îŠd�ƑeČūŞŞeŠɠ
dîƥĿūŠƙ�îƑĿƙĿŠg�ĲƑūŞ�ƥĺĿƙ�
eǄîlƭîƥĿūŠɍ
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SECTION 1
 The First Steps Program Evaluation Landscape 
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SECTION ONE: The First Steps Program Evaluation Landscape 

ÀŠdeƑƙƥîŠdĿŠg�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�dƭƑĿŠg�ƥĺe�ȃȁȂȄɠȃȁȂȅ�ƥū�ȃȁȂȈɠȃȁȂȉ�ƥĿŞe�ĲƑîŞe�ūĲ�ƥĺĿƙ�eǄîlƭîƥĿūŠ�ċegĿŠƙ�
ǅĿƥĺ�ƭŠdeƑƙƥîŠdĿŠg�ƥĺe�ƑeîČĺ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƎƑūgƑîŞƙ�îŠd�ƙeƑǄĿČeƙ�ĿŠƥū�ƥĺe�ƥîƑgeƥ�ƎūƎƭlîƥĿūŠɍ�ElĿgĿċĿlĿƥǋ�ĲūƑ�GĿƑƙƥ�
¬ƥeƎƙ�ƙeƑǄĿČeƙ�Ƒeƙƥƙ�ūŠ�ƥĺe�ƎƑeƙeŠČe�ūĲ�ƑĿƙŒ�ĲîČƥūƑƙ�îƥ�ƥĺe�ĿŠdĿǄĿdƭîl�îŠd�ĲîŞĿlǋ�leǄel�ƥĺîƥ�ĺîǄe�ċeeŠ�deƥeƑŞĿŠed�ƥū�
ĿŞƎîČƥ�ƙČĺūūl�ƑeîdĿŠeƙƙ�îŠd�ĿŠ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�¡îƑƥŠeƑƙĺĿƎ�îŠd�¡ƑūgƑîŞ��ČČūƭŠƥîċĿlĿƥǋ�¬ƥîŠdîƑdƙ�deǄelūƎed�ċǋ�
GĿƑƙƥ�¬ƥeƎƙɍ�
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Who are the children and families served 
by First Steps Local Partnerships? 
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GūƭŠdîƥĿūŠɈ�ȃȁȂȉɛɍ�
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qîle�ČĺĿldƑeŠ�ǅeƑe�ŞūƑe�lĿŒelǋ�ƥū�ċe�ƑeČeĿǄĿŠg�
ƙeƑǄĿČeƙ�ɚGĿgƭƑe�ȇɛɍ�

Figure 4. Race/Ethnicity of Families in First Steps
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Figure 5. Race/Ethnicity of Children in First Steps
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Figure 6. Gender of Children in First Steps
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First Steps Enrollment, 2013-2017
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Children Ages 0-5

Figure 8.
First Steps Enrollment, 2013-2017
Compared to Poverty Rate  
of Families With Children Ages 0-5

First Steps Participants and Children in Poverty 

 

KEY FINDING: 

From 2013-2014 to 2017-2018, the engagement of families out of the number of families eligible 
has increased 56% statewide. Additionally, the engagement of children out of the number of chil-
dren eligible has increased 47% statewide from 2013-2014 to 2017-2018. 
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ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�ĿŠ�ƎūǄeƑƥǋ�ƭƙed�ĿŠ�ƥĺĿƙ�ƑeƎūƑƥ�Şîǋ�dĿĲĲeƑ�ĲƑūŞ�ƥĺūƙe�ƑeƎūƑƥed�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�dƭe�ƥū�dĿĲĲeƑeŠČeƙ�
ĿŠ�ƥĺe�ūƎeƑîƥĿūŠîl�defiŠĿƥĿūŠ�ūĲ�ƎūǄeƑƥǋɛɍ�

To help us understand the connection between children and families in poverty receiving First Steps services 
from local partnershipsɈ�ČĺĿldƑeŠ�ǅeƑe�ČūƭŠƥed�ċǋ�fiƙČîl�ǋeîƑ�eŠƑūlled�ƑegîƑdleƙƙ�ūĲ�ƎƑūgƑîŞ�eŠƑūllŞeŠƥ�ǅĿƥĺĿŠ�
ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ČlĿeŠƥƙ�dîƥîƙeƥɍ�GîŞĿlĿeƙ�ǅeƑe�ČūƭŠƥed�ċǋ�fiƙČîl�ǋeîƑ�ĿĲ�îŠ�îdƭlƥ�ǅîƙ�ĿŠdĿČîƥed�îƙ�
ƑeČeĿǄĿŠg�ƙeƑǄĿČeƙ�ǅĿƥĺĿŠ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ČlĿeŠƥƙ�dîƥîƙeƥɍ�¬ee�GĿgƭƑeƙ�Ȉ�îŠd�ȉ�ĲūƑ�ƥĺe�ŠƭŞċeƑ�ūĲ�
ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�eŠƑūlled�ĿŠ�GĿƑƙƥ�¬ƥeƎƙ�ČūŞƎîƑed�ƥū�ƥĺe�ŠƭŞċeƑ�ūĲ�ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�ĿŠ�ƎūǄeƑƥǋ�ƙƥîƥeǅĿdeɍ�
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GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ƙeƑǄe�ƥĺūƙe�ČĺĿldƑeŠ�ɚîŠd�ĲîŞĿlĿeƙɛ�ĿŠ�ƎūǄeƑƥǋ�ǅĺū�îƑe�îlƙū�eǊƎeƑĿeŠČĿŠg�îddĿƥĿūŠîl�
ƑĿƙŒ�ĲîČƥūƑƙ�ĲūƑ�ƎūūƑ�ƙČĺūūl�ƎeƑĲūƑŞîŠČe�ĿŠČlƭdĿŠgɈ�ċƭƥ�Šūƥ�lĿŞĿƥed�ƥūɈ�ĺîǄĿŠg�î�ĺĿƙƥūƑǋ�ūĲ�ČĺĿld�ŞîlƥƑeîƥŞeŠƥ�ūƑ�î�
ČîƑegĿǄeƑ�eǊƎeƑĿeŠČĿŠg�ŞeŠƥîl�ĿllŠeƙƙ�ūƑ�ƙƭċƙƥîŠČe�îċƭƙeɈ�ūƑ�ǅĺū�ĺîƙ�ċeeŠ�ĿŠČîƑČeƑîƥedɍ�¹îċle�Ȃ�ċelūǅ�ƎƑūǄĿdeƙ�
ƥĺe�ƙƎeČĿfiČ�ƑĿƙŒ�ĲîČƥūƑƙ�ƥĺîƥ�îƑe�ČūŠƙĿdeƑed�ĲūƑ�elĿgĿċĿlĿƥǋɒ�ŞîŠǋ�ūĲ�ƥĺeƙe�ǅeƑe�deƑĿǄed�ĲƑūŞ�îŠ�eŞƎĿƑĿČîl�eǄîlƭîƥĿūŠ�ĿŠ�
ȃȁȁȈ�eǊîŞĿŠĿŠg�îƥƥƑĿċƭƥeƙ�ūĲ�ČĺĿldƑeŠ�ĿŠ�ƥĺe�ƙƥîƥe�ǅĺū�ǅeƑe�ĲîĿlĿŠg�ĿŠ�ƙČĺūūl�ċǋ�gƑîde�Ȅɍ�¬ĿŠČe�ƥĺîƥ�ūƑĿgĿŠîl�ƑeƎūƑƥɈ�
ƥĺe�lĿƙƥ�ūĲ�ƑĿƙŒ�ĲîČƥūƑƙ�ĺîƙ�ċeeŠ�eǊƎîŠded�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�ƥū�ĿŠČlƭde�îdǄeƑƙe�ČĺĿldĺūūd�eǊƎeƑĿeŠČeƙ�ƥĺîƥ�îƑe�ƎƑedĿČƥĿǄe�
ūĲ�ĲƭƥƭƑe�ŞîlîdîƎƥĿǄe�ūƭƥČūŞeƙ�ĿŠ�ǋūƭŠg�ČĺĿldƑeŠ�ɚGƑeeŞîŠɈ�ȃȁȂȅɛɍ�

¹�sG�ElĿgĿċĿlĿƥǋ�ɚȆȁʣ�ūĲ�GedeƑîl�¡ūǄeƑƥǋ�ūƑ�ċelūǅɛ

¬ƭƎƎleŞeŠƥîl�sƭƥƑĿƥĿūŠ��ƙƙĿƙƥîŠČe�¡ƑūgƑîŞ�ɚ¬s�¡�ɠ�ĲūƑŞeƑlǋ�Gūūd�¬ƥîŞƎƙɛ�ūƑ�GƑee�¬Čĺūūl�gƭŠČĺeƙ�
ElĿgĿċĿlĿƥǋ

�îċǋseƥ�ɚT'E��¡îƑƥ� ɛ�ūƑ�gūČîl�¬Čĺūūl�'ĿƙƥƑĿČƥ�ɚT'E��¡îƑƥ��ɛ�ƙƎeČĿîl�ƙeƑǄĿČe�elĿgĿċĿlĿƥǋ

¤eĲeƑƑîl��ċƭƙe

¤eĲeƑƑîl�segleČƥ

GūƙƥeƑ� ĺĿld

¹eeŠîge� ƭƙƥūdĿîl�¡îƑeŠƥ

gūǅ�qîƥeƑŠîl�EdƭČîƥĿūŠ�ɚleƙƙ�ƥĺîŠ�ĺĿgĺ�ƙČĺūūl�gƑîdƭîƥĿūŠɛ

Substance Abuse

EǊƎūƙƭƑe�ƥū�¡îƑeŠƥîlɓ îƑegĿǄeƑ�'eƎƑeƙƙĿūŠ

EǊƎūƙƭƑe�ƥū�¡îƑeŠƥîlɓ îƑegĿǄeƑ�qeŠƥîl�TllŠeƙƙ

EǊƎūƙƭƑe�ƥū�ƎîƑeŠƥîlɓ îƑegĿǄeƑ�TŠƥelleČƥƭîl�'ĿƙîċĿlĿƥǋ

'ūŞeƙƥĿČ�×ĿūleŠČe

gūǅ��ĿƑƥĺ�ØeĿgĺƥ�ɚȆɍȆ�lċƙɓȃȆȁȁ�gƑîŞƙ�ūƑ�leƙƙɛ�ĿŠ��ƙƙūČĿîƥĿūŠ�ØĿƥĺ�¡ūǄeƑƥǋ�ɚȂȄȁʣ�GedeƑîl�¡ūǄeƑƥǋ�
geǄel�ūƑ�ċelūǅɛ�îŠdɓūƑ�¬eƑĿūƭƙ�qedĿČîl� ūŞƎlĿČîƥĿūŠƙ

¡ƑeƙČĺūūlɠ�ged� ĺĿld�ØĿƥĺ�'ūČƭŞeŠƥed�'eǄelūƎŞeŠƥîl�'elîǋ

EŠglĿƙĺ�Tƙ�sūƥ�¹ĺe�¡ƑĿŞîƑǋ�gîŠgƭîge�¬ƎūŒeŠ�TŠ�¹ĺe�OūŞe

¬ĿŠgle�ƎîƑeŠƥ�ĺūƭƙeĺūld�îŠd�ĺîƙ�Šeed�ūĲ�~ƥĺeƑ�¬eƑǄĿČeƙ

¹ƑîŠƙĿeŠƥɓsƭŞeƑūƭƙ�GîŞĿlǋ�¤elūČîƥĿūŠƙ�îŠdɓūƑ�OūŞeleƙƙ

TŠČîƑČeƑîƥed�¡îƑeŠƥ

'eîƥĺ�ĿŠ�ƥĺe�TŞŞedĿîƥe�GîŞĿlǋ

qĿlĿƥîƑǋ�GîŞĿlǋ

¤eČeŠƥ�TŞŞĿgƑîŠƥ�ūƑ�¤eĲƭgee�GîŞĿlǋ

 ĺĿld�¤eŞūǄed�ĲƑūŞ� ĺĿld� îƑe�ĲūƑ��eĺîǄĿūƑ

Table 1. Risk Factors for Early School Failure Used by First Steps to Determine Eligibility
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  YEAR 

  
2013-2014 2014-2015 2015-2016 2016-2017 2017-2018 

TOTAL NUMBER OF CHILDREN  
IN FIRST STEPS LOCAL 
PARTNERSHIPS 

3,303 3,352 3,517 3,743 3,067 

Number of 
Children by 
Risk Factor 

Count 

Number of  
Risk Factors N % N % N % N % N % 

0 148 4 179 5 232 7 163 4 82 3 

1  444 13 420 13 347 10 435 12 330 11 

2 957 29 912 27 977 28 1,146 31 1,038 34 

3 977 30 913 27 1,047 30 1,102 29 912 30 

4-6  741 22 882 26 848 24 833 22 646 21 

7+ 36 1 46 1 65 2 64 2 59 2 

 

Table 2. Number of Children by Risk Factor Count

GūƑ�ƥĺĿƙ�eǄîlƭîƥĿūŠɈ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�dîƥî�ǅeƑe�ƙƭŞŞîƑĿǕed�ƥū�deƙČƑĿċe�ƥĺe�ŠƭŞċeƑ�ūĲ�ƑĿƙŒ�ĲîČƥūƑƙ�
eǄĿdeŠČed�ċǋ�ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�dƭƑĿŠg�ƥĺe�eǄîlƭîƥĿūŠ�ƎeƑĿūdɍ�¹îċle�ȃ�ƙĺūǅƙ�ƥĺîƥ�ūŠ�îǄeƑîge�ŞūƑe�ƥĺîŠ�ȉȁʣ�ūĲ�
ČĺĿldƑeŠ�ĺîǄe�ƥǅū�ūƑ�ŞūƑe�ƑĿƙŒ�ĲîČƥūƑƙɈ�îŠd�ŠeîƑlǋ�ȃȆʣ�ūĲ�ČĺĿldƑeŠ�ĺîǄe�ĲūƭƑ�ūƑ�ŞūƑe�ƑĿƙŒ�ĲîČƥūƑƙɍ�~Ĳ�ŠūƥeɈ�îlŞūƙƥ�ȃʣ�
ĺîǄe�ƙeǄeŠ�ūƑ�ŞūƑe�ƑĿƙŒ�ĲîČƥūƑƙɍ��ddĿƥĿūŠîl�ƑĿƙŒ�ĲîČƥūƑ�dîƥî�ČîŠ�ċe�ƙeeŠ�ĿŠ�¹îċle��ɠȂ�ĿŠ��ƎƎeŠdĿǊ��ɍ�
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¹ĺe�ƥūƥîl�ŠƭŞċeƑ�ūĲ�ČĺĿldƑeŠ�ĿŠ�ƎūǄeƑƥǋ�ĲūƑ�eîČĺ�ǋeîƑ�ȃȁȂȄɠȃȁȂȅɝȃȁȂȈɠȃȁȂȉ�ċǋ�ƙƥîƥe�îŠd�
ČūƭŠƥǋ�ǅeƑe�eǊƥƑîČƥed�ĲƑūŞ�ƥĺe�À¬� eŠƙƭƙ��ŞeƑĿČîŠ�GîČƥ�GĿŠdeƑɍ�EîČĺ�ǋeîƑ�ūĲ�dîƥî�ƭƙed�ǅîƙ�
ĲƑūŞ�ƥĺe��ŞeƑĿČîŠ� ūŞŞƭŠĿƥǋ�¬ƭƑǄeǋ�ɚ� ¬ɛ�dîƥî�ȆɠǋeîƑ�eƙƥĿŞîƥeƙɍ�GūƑ�ǋeîƑ�ȃȁȂȄɠȃȁȂȅ�
ČūƭŠƥƙɈ�ƥĺe�ȆɠǋeîƑ�eƙƥĿŞîƥeƙ�ĲƑūŞ�ȃȁȁȊɠȃȁȂȄ�ǅeƑe�ƭƙedɒ�ĲūƑ�ǋeîƑ�ȃȁȂȅɠȃȁȂȆ�ČūƭŠƥƙɈ�ƥĺe�
ȆɠǋeîƑ�eƙƥĿŞîƥeƙ�ĲƑūŞ�ȃȁȂȁɠȃȁȂȅ�ǅeƑe�ƭƙedɒ�îŠd�ĲūƑǅîƑd�ĲūƑ�ǋeîƑƙ�ȃȁȂȆɠȃȁȂȇ�ƥū�ȃȁȂȈɠȃȁȂȉɍ�

¹ĺe�ŠƭŞċeƑ�ūĲ�ĲîŞĿlĿeƙ�ĿŠ�ƎūǄeƑƥǋ�ǅĿƥĺ�îƥ�leîƙƥ�ūŠe�ČĺĿld�îgeƙ�ȁɠȆ�ǅeƑe�eǊƥƑîČƥed�ĲūƑ�ƥĺe�ƙîŞe�
ǋeîƑƙɍ�¹ĺe�eŠgîgeŞeŠƥ�ƎeƑČeŠƥîgeƙ�ĲūƑ�ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�ǅeƑe�ČîlČƭlîƥed�ĲūƑ�eîČĺ�ǋeîƑ�ċǋ�
dĿǄĿdĿŠg�ċǋ�ƥĺe�ŠƭŞċeƑ�ūĲ�ČĺĿldƑeŠ�ȁɠȆ�îŠd�ĲîŞĿlĿeƙ�eŠƑūlled�ĿŠ�GĿƑƙƥ�¬ƥeƎƙ�ǅĿƥĺ�ČĺĿldƑeŠ�ȁɠȆ�
ĿŠ�ƎūǄeƑƥǋ�ċǋ�fiƙČîl�ǋeîƑɍ�TŠ�ƙūŞe�ČîƙeƙɈ�ƥĺe�ŠƭŞċeƑ�ūĲ�ĲîŞĿlĿeƙ�eŠgîged�ǅîƙ�gƑeîƥeƑ�ƥĺîŠ�ƥĺe�
ŠƭŞċeƑ�ūĲ�ĲîŞĿlĿeƙ�ĿŠ�ƎūǄeƑƥǋ�ǅĿƥĺ�ČĺĿldƑeŠ�ȁɠȆ�dƭe�ƥū�ƥĺe�ŠîƥƭƑe�ūĲ�ƥĺe�� ¬�eƙƥĿŞîƥeƙɍ�GūƑ�
ƥĺeƙe�eƙƥĿŞîƥeƙɈ�ƥĺe�ƎeƑČeŠƥ�ūĲ�eŠgîgeŞeŠƥ�Ŀƙ�ƑeƎūƑƥed�îƙ�gƑeîƥeƑ�ƥĺîŠ�ȊȆʣɍ
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School District Poverty Index
High (84.3 - 92.8)

Basemap:

MidHigh (70.8 - 84.2)

MidLow (55.4 - 70.7)

Low (21.5 - 55.3)

% Children 0-5 in Poverty Who
Are Enrolled in First Steps

Ring Classi�cation:

Data Not Available

High (> 10%)

Low (< 5%)

Medium (5% to 10%)

Ring Key:

FY2017FY2013

Sources: First Steps Enrollment, FY2013-2017; SC Department of Education, School Year 2017-2018;
US Census Bureau ACS 5-Year Estimates from 2013, 2014, 2015, 2016, and 2017.

Notes
Rings show the population of children 0-5 enrolled in the First 
Steps program out of the total child 0-5 population in poverty in 
that county in years 2013 to 2017.

In each year (ring), approximately one third of the child 0-5 
population in poverty was enrolled in the First Steps program.

School District Poverty Index is based on students who are considered a 
Pupil in Poverty (PIP). A student can be a PIP if they have one of the 
following criteria: Directly Certi�ed, Direct Certi�cation Extended, 
SNAP/TANF, Homeless, Migrant, Runaway, Foster Care, or Medicaid. This 
information is compiled by the SC Department of Education using 
PowerSchool to generate Poverty Index reports by school and school 
district. More information can be found at: https://ed.sc.gov/data/informa-
tion-systems/ 

County with 2 or More
Years >10% Penetration

Figure 9. Children Enrolled in First Steps 
2013-2017, Compared to the Poverty Rate  
of Children Ages 0-5 
By County

ABOUT THE  
POVERTY  
DATA

¹ū�ƎƑūǄĿde�ČūŠƥeǊƥ�ĿŠ�ƑelîƥĿūŠ�ƥū�ūǄeƑîll�ƎūǄeƑƥǋɈ�ƑĿŠg�ŞîƎƙ�ĲūƑ�ċūƥĺ�ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑɠ
ǄĿČeƙ�ǅeƑe�ČƑeîƥed�ɚGĿgƭƑeƙ�Ȋ�îŠd�Ȃȁɛɍ�TŠ�ƥĺe�ČĺĿld�ƑĿŠg�ŞîƎɈ�GĿgƭƑe�ȊɈ�ƥĺe�lĿgĺƥeƑ�gƑeeŠ�ƑĿŠgƙ�ĿŠdĿČîƥe�lūǅeƑ�leǄelƙ�ūĲ�
eŠgîgeŞeŠƥ�ɚʒȆʣɛ�îŞūŠg�ČĺĿldƑeŠ�ȁɠȆ�ĿŠ�ƎūǄeƑƥǋ�ǅĺĿle�ƥĺe�dîƑŒeƑ�gƑeeŠ�ƑĿŠgƙ�ĿŠdĿČîƥe�î�ĺĿgĺeƑ�leǄel�ūĲ�eŠgîgeɠ
ŞeŠƥ�ɚʑȂȁʣɛ�îŞūŠg�ČĺĿldƑeŠ�ȁɠȆ�ĿŠ�ƎūǄeƑƥǋɍ�sūƥĿČe�ƥĺîƥ�îƑeîƙ�ūĲ�ĺĿgĺeƑ�eŠgîgeŞeŠƥ�ɚČūƭŠƥĿeƙ�ĿŠ�dîƑŒ�ċlƭe�ūƭƥlĿŠeɛ�
îƑe�ČūɠlūČîƥed�ǅĿƥĺ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ČlîƙƙĿfied�ǅĿƥĺ�î�ĺĿgĺeƑ�ƥĺîŠ�îǄeƑîge�ƎūǄeƑƥǋ�ĿŠdeǊ�ɚdîƑŒeƑ�ūƑîŠgeɠƑed�ČūlūƑ�
ūŠ�ŞîƎɛ�îƙ�ƙeeŠ�ĿŠ��lleŠdîleɈ��îŞċeƑgɈ��îƑŠǅellɈ�GîĿƑfieldɈ�îŠd�gee� ūƭŠƥĿeƙɍ�¹ĺĿƙ�eŠgîgeŞeŠƥ�ČîŠ�ċe�ƎîƑƥĿČƭlîƑlǋ�
ĿŞƎūƑƥîŠƥ�ĲūƑ�ČĺĿld�edƭČîƥĿūŠîl�ƙƭČČeƙƙɍ�
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¹ĺeƙe�ŞîƎƙ�îlƙū�ĺĿgĺlĿgĺƥ�ƎūƥeŠƥĿîl�gîƎƙ�ǅĺeƑe�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�îŠd�eŠgîgeŞeŠƥ�ČîŠ�ċe�ƥîƑgeƥed�ĲƭƑƥĺeƑ�
îŞūŠg�ČĺĿldƑeŠ�ĿŠ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ǅĿƥĺ�ĺĿgĺeƑ�ƥĺîŠ�îǄeƑîge�ƎūǄeƑƥǋ�ĿŠdeǊeƙ�ƙƭČĺ�îƙ� lîƑeŠdūŠɈ�'ĿllūŠɈ�qîƑĿūŠɈ�
~ƑîŠgeċƭƑgɈ�îŠd�ØĿllĿîŞƙċƭƑg� ūƭŠƥĿeƙɍ�TŠ�ƥĺe�ĲîŞĿlǋ�ƑĿŠg�ŞîƎ�ɚGĿgƭƑe�ȂȁɛɈ�ǅe�ƙee�ƙĿŞĿlîƑ�ƎîƥƥeƑŠƙ�ūĲ�ƎîƑƥĿČĿƎîƥĿūŠ�
ǅĿƥĺ�ĲîŞĿlĿeƙ�ĿŠ�GĿƑƙƥ�¬ƥeƎƙ�îƙ�ČūŞƎîƑed�ƥū�ČĺĿldƑeŠ�ĿŠ�GĿƑƙƥ�¬ƥeƎƙ�eǊČeƎƥ�ĲūƑ�leƙƙ�ƎîƑƥĿČĿƎîƥĿūŠ�ĿŠ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ǅĿƥĺ�
î�ĺĿgĺ�ƎūǄeƑƥǋ�ĿŠdeǊɍ�
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School District Poverty Index
High (84.3 - 92.8)

Basemap:

MidHigh (70.8 - 84.2)

MidLow (55.4 - 70.7)

Low (21.5 - 55.3)

% Families in Poverty with Children Under 5
Who Are Enrolled in First Steps

Ring Classi�cation:

Data Not Available

High (> 50%)

Low (< 10%)

Medium (10% to 50%)

Sources: First Steps Enrollment, FY2013-2017; SC Department of Education, School Year 2017-2018;
US Census Bureau ACS 5-Year Estimates from 2013, 2014, 2015, 2016, and 2017.

Notes
*Rings show the population of families enrolled in the First Steps 
program out of all families in poverty with children under 5 in that 
county from years 2013 to 2017.

School District Poverty Index is based on students who are considered a 
Pupil in Poverty (PIP). A student can be a PIP if they have one of the 
following criteria: Directly Certi�ed, Direct Certi�cation Extended, 
SNAP/TANF, Homeless, Migrant, Runaway, Foster Care, or Medicaid. This 
information is compiled by the SC Department of Education using 
PowerSchool to generate Poverty Index reports by school and school 
district. More information can be found at: https://ed.sc.gov/data/informa-
tion-systems/ 

County with 2 or More
Years >50% Penetration

Ring Key:

FY2017FY2013

Figure 10.
Families Enrolled in First Steps, 2013-2017  
Compared to the Poverty Rate of Families With Children Under 5 
By County 



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 18

SECTION 2
Key Research Questions
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Each of the four research questions that frame this evaluation 
include the approach, methods, results and key findings.

1. What is the impact of First Steps local partnership pro-
grams and services on school readiness for children entering 
5K? Is it influenced by school district?

¹ĺe�ƎƑĿŞîƑǋ�ĲūČƭƙ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�îƙ�îŠ�ūƑgîŠĿǕîƥĿūŠ�Ŀƙ�ūŠ�ƙČĺūūl�
ƑeîdĿŠeƙƙɍ�¹ĺe�ƥeƑŞ�ƙČĺūūl�ƑeîdĿŠeƙƙ�ĺîƙ�î�ǄîƑĿeƥǋ�ūĲ�defiŠĿƥĿūŠƙ�îŠd�
ČîŠ�ċe�ƭŠdeƑƙƥūūd�îƙ�îŠ�ĿŠƥeƑîČƥĿūŠ�ċeƥǅeeŠ�ĿŠdĿǄĿdƭîl�ČĺĿld�ƙŒĿllƙ�
îŠd�îċĿlĿƥĿeƙ�ĿŠ�ƥĺe�ČūŠƥeǊƥ�ūĲ�ĲîŞĿlĿeƙ�îŠd�eîƑlǋ�edƭČîƥĿūŠîl�ūƎƎūƑɠ
ƥƭŠĿƥĿeƙɒ�ĿŠ�ƎƑîČƥĿČîl�ƥeƑŞƙɈ�ƥĺĿƙ�Ŀƙ�Şūƙƥ�ČūŞŞūŠlǋ�ŞeîƙƭƑed�ċǋ�ČĺĿld�
ČĺîƑîČƥeƑĿƙƥĿČƙ�ɚ¡îƑū�ʨ�¡ĿîŠƥîɈ�ȃȁȁȁɛɍ�TŠ�¬ūƭƥĺ� îƑūlĿŠîɈ�legĿƙlîƥĿūŠ�ĿŠ�
GÞȃȁȂȅɠȃȁȂȆ�ŞîŠdîƥed�ƥĺîƥ�ČĺĿldƑeŠ�ĿŠ�ƎƭċlĿČlǋ�ĲƭŠded�ƎƑeŒĿŠdeƑɠ
gîƑƥeŠ�îŠd�ŒĿŠdeƑgîƑƥeŠ�ƎƑūgƑîŞƙ�Şƭƙƥ�ċe�îdŞĿŠĿƙƥeƑed�î�ƑeîdĿŠeƙƙ�
îƙƙeƙƙŞeŠƥ�ǅĿƥĺĿŠ�ƥĺe�fiƑƙƥ�ȅȆ�dîǋƙ�ūĲ�ƥĺe�ƙČĺūūl�ǋeîƑɍ�¹ĺe�ČƭƑƑeŠƥ�
ĿŠƙƥƑƭŞeŠƥ�ċeĿŠg�ƭƙed�Ŀƙ�ŒŠūǅŠ�îƙ�ƥĺe�¬ūƭƥĺ� îƑūlĿŠî�eĿŠdeƑgîƑƥeŠ�
¤eîdĿŠeƙƙ��ƙƙeƙƙŞeŠƥ�ɚ¬ e¤�ɛ�îŠd�ǅîƙ�ĿŞƎleŞeŠƥed�ƙƥîƥeǅĿde�
ĿŠ�ƥĺe�ȃȁȂȈɠȃȁȂȉ�ƙČĺūūl�ǋeîƑɍ��ƙƙeƙƙŞeŠƥ�ČūŞƎūŠeŠƥƙ�ĿŠČlƭde�
ƙūČĿîl�ĲūƭŠdîƥĿūŠƙɈ�lîŠgƭîgeɓlĿƥeƑîČǋɈ�ŞîƥĺeŞîƥĿČƙɈ�îŠd�ƎĺǋƙĿČîl�
ǅellɠċeĿŠg�ɚhttps://ed.sc.gov/tests/elementary/pre-k-and-kindergar-
ten-readiness-assessments/kindergarten-readiness-assessment-kra/ɛɍ�
¹ĺe�îƙƙeƙƙŞeŠƥ�ČūŠƥîĿŠƙ�ƙČūƑeƙ�ĲūƑ�eîČĺ�ČūŞƎūŠeŠƥ�îƙ�ǅell�îƙ�îŠ�
ūǄeƑîll�ƙČūƑe�ɚƑîŠge�ȃȁȃɠȃȊȉɛɍ���ĺĿgĺeƑ�ƙČūƑe�ĿŠdĿČîƥeƙ�î�ĺĿgĺeƑ�leǄel�
ūĲ�ƑeîdĿŠeƙƙ�ĲūƑ�ŒĿŠdeƑgîƑƥeŠɍ�¬ČūƑeƙ�îƑe�ČîƥegūƑĿǕed�ĿŠƥū�gƑūƭƎƙɇ�
EŞeƑgĿŠg�¤eîdĿŠeƙƙ�ɚȃȁȃɠȃȆȈɛɈ��ƎƎƑūîČĺĿŠg�¤eîdĿŠeƙƙ�ɚȃȆȉɠȃȇȊɛɈ�
îŠd�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙ�ɚȃȈȁɠȃȊȉɛɍ�¹ĺe�gūîl�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�Ŀƙ�ƥū�
ŞūǄe�ŞūƑe�ČĺĿldƑeŠ�ƥūǅîƑdƙ�deŞūŠƙƥƑîƥĿŠg�ƑeîdĿŠeƙƙɍ�

�ŠūƥĺeƑ�ŞeîƙƭƑîċle�ĿŠdĿČîƥūƑ�ūĲ�ƙČĺūūl�ƑeîdĿŠeƙƙ�Ŀƙ�îƥƥeŠdîŠČe�ĿŠ�
Ȇeɍ��ƥƥeŠdîŠČe�Ŀƙ�îŠ�ĿŞƎūƑƥîŠƥ�ĲîČƥūƑ�ċūƥĺ�ĿŠ�ƥeƑŞƙ�ūĲ�ƑeîdĿŠeƙƙ�îŠd�
ČƭƑƑeŠƥ�îŠd�ĲƭƥƭƑe�ƎeƑĲūƑŞîŠČe�ĿŠ�ƙČĺūūlɍ�¬ƥƭdeŠƥƙ�ǅĺū�îƥƥeŠd�ƙČĺūūl�
ƑegƭlîƑlǋ�ĺîǄe�ċeeŠ�ƙĺūǅŠ�ƥū�îČĺĿeǄe�îƥ�ĺĿgĺeƑ�leǄelƙ�ƥĺîŠ�ƙƥƭdeŠƥƙ�
ǅĺū�dū�Šūƥ�îƥƥeŠd�ƑegƭlîƑlǋ�ɚhttps://nces.ed.gov/pubs2009/atten-
dancedata/chapter1a.aspɛɍ�

About the Data 

TG¬�ƑeČeĿǄed�ŞƭlƥĿƎle�dîƥî�fileƙ�ĲƑūŞ�ƥĺe�'eƎîƑƥŞeŠƥ�ūĲ�¤eǄeŠƭe�îŠd�
GĿƙČîl��ĲĲîĿƑƙ�ɚ¤G�ɛɈ�ĿŠČlƭdĿŠgɇ�ɚîɛ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�dîƥî�
lĿŠŒed�ƥū�¬ 'E�¬ e¤��dîƥî�ǄĿî�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ČlĿeŠƥƙ�fileɒ�ɚċɛ�¬ eɠ
¤��ƙČūƑeƙ�ĲūƑ�îll�ČĺĿldƑeŠ�ĿŠ�Ȇe�ƙČĺūūl�ǋeîƑ�ȃȁȂȈɠȃȁȂȉɒ�ɚČɛ�ƙƎeČĿîl�
edƭČîƥĿūŠ�ČîƥegūƑĿeƙ�ƑeČūgŠĿǕed�ċǋ�ƥĺe�TŠdĿǄĿdƭîlƙ�ǅĿƥĺ�'ĿƙîċĿlĿƥĿeƙ�
EdƭČîƥĿūŠ��Čƥ�ɚT'E�ɛ�ƥĺîƥ�ĿŠdĿČîƥe�î�ČĺĿld�Ŀƙ�elĿgĿċle�ƥū�ƑeČeĿǄe�ƙƎeČĿîl�
edƭČîƥĿūŠ�ƙeƑǄĿČeƙɒ�ɚdɛ�ĿŠdĿČîƥĿūŠ�ūĲ�ǅĺeƥĺeƑ�ƥĺe�ČĺĿld�ǅîƙ�deƥeƑŞĿŠed�
ƥū�ċe�ĿŠ�ƎūǄeƑƥǋɒ�ɚeɛ�ĿŠdĿČîƥĿūŠ�ūĲ�ǅĺeƥĺeƑ�ƥĺe�ČĺĿld�îƥƥeŠded�ƎƭċlĿČ�ȅe�
ūƑ�GĿƑƙƥ�¬ƥeƎƙ�ĲƭŠded�ȅe�ĿŠ�ȃȁȂȇɠȃȁȂȈɒ�îŠd�ɚĲɛ�deŞūgƑîƎĺĿČɈ�ƙČĺūūl�
dĿƙƥƑĿČƥɈ�îŠd�îƥƥeŠdîŠČe�dîǋƙ�dîƥî�ĲūƑ�îll�ČĺĿldƑeŠ�ĿŠ�Ȇe�ƙČĺūūl�ǋeîƑ�
ȃȁȂȈɠȃȁȂȉɍ�ɚ¬ee��ƎƎeŠdĿǊ���ĲūƑ�ƙƭŞŞîƑǋ�¹îċleƙ��ɠȂ�îŠd��ɠȃɍɛ

 QUESTION 1:  

“What is the impact 
of First Steps local 
partnership programs 
and services on school 
readiness for children 
entering 5K? Is it 
influenced by school 
district?”

https://ed.sc.gov/tests/elementary/pre-k-and-kindergarten-readiness-assessments/kindergarten-readiness-assessment-kra/
https://ed.sc.gov/tests/elementary/pre-k-and-kindergarten-readiness-assessments/kindergarten-readiness-assessment-kra/
https://nces.ed.gov/pubs2009/attendancedata/chapter1a.asp
https://nces.ed.gov/pubs2009/attendancedata/chapter1a.asp
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APPROACH

¹ĺe�îŠîlǋƙĿƙ�ƭƥĿlĿǕed�î�ČūĺūƑƥ�ūĲ�ČĺĿldƑeŠ�ǅĺū�ǅeƑe�ċūƑŠ�ċeƥǅeeŠ�¬eƎƥeŞċeƑ�ȂɈ�ȃȁȂȂɈ�îŠd��ƭgƭƙƥ�ȄȂɈ�ȃȁȂȃɈ�ǅĺū�
ǅeƑe�ūld�eŠūƭgĺ�ƥū�eŠƥeƑ�Ȇe�îŠd�ƥîŒe�ƥĺe�¬ e¤��ĿŠ�ƥĺe�Gîll�ūĲ�ȃȁȂȈɍ�GĿgƭƑe�ȂȂ�ĿllƭƙƥƑîƥeƙ�ĺūǅ�ČĺĿldƑeŠ�ǅeƑe�dĿǄĿded�
ĿŠƥū�ČîƥegūƑĿeƙɍ� ĺĿldƑeŠ�ǅĿƥĺ�¬ e¤��ƙČūƑeƙ�îŠd�eŠƑūllŞeŠƥ�ĿŠ�îŠǋ�ūĲ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞƙ�ĿŠ�
îŠǋ�ǋeîƑ�ǅeƑe�ČîƥegūƑĿǕed�fiƑƙƥ�îŠd�îƑe�ƑeĲeƑƑed�ƥū�îƙ�ɨGĿƑƙƥ�¬ƥeƎƙɩ�ČĺĿldƑeŠɍ�~ƥĺeƑ�ČĺĿldƑeŠ�Šūƥ�ĿŠ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�
ƎîƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞƙ�ūƑ�ƙeƑǄĿČeƙ�îŠd�Šūƥ�ƑeČeĿǄĿŠg�ūƥĺeƑ�ƙeƑǄĿČeƙ�ɚĲūƑ�ǅĺĿČĺ�ǅe�ĺîd�dîƥîɛ�ǅeƑe�gƑūƭƎed�îƙ�sūŠɠ
GĿƑƙƥ�¬ƥeƎƙɍ�ØĿƥĺĿŠ�eîČĺ�ūĲ�ƥĺeƙe�ČîƥegūƑĿeƙɈ�ƥǅū�gƑūƭƎƙ�ǅeƑe�eƙƥîċlĿƙĺedɇ�ƥĺūƙe�ĿdeŠƥĿfied�îƙ�elĿgĿċle�ĲūƑ�ƙƎeČĿîl�edɠ
ƭČîƥĿūŠ�ɚƙee��ƎƎeŠdĿǊ��ɠȃ�ĲūƑ�Čūdeƙɛ�îŠd�ƥĺūƙe�ŠūƥɈ�Čîlled�ɨsūŠɠ¬ƎeČĿîl�EdƭČîƥĿūŠɍɩ� ĺĿldƑeŠ�ĿŠ�¬ƎeČĿîl�EdƭČîƥĿūŠ�
ǅeƑe�îŠîlǋǕed�ƙeƎîƑîƥelǋ�ĲƑūŞ�ČĺĿldƑeŠ�Šūƥ�ĿŠ�¬ƎeČĿîl�EdƭČîƥĿūŠ�ĿŠ�ūƑdeƑ�ƥū�Ĳƭllǋ�eǊƎlūƑe�îŠǋ�dĿĲĲeƑeŠČeƙ�ċeƥǅeeŠ�
the groups. 

¹ū�eǊîŞĿŠe�ūǄeƑîll�ĿŞƎîČƥ�ūĲ�ƥĺe�dĿĲĲeƑeŠƥ�ČūŞƎūŠeŠƥƙ�ūĲ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ƎƑūgƑîŞƙ�îŠd�îČƥĿǄĿƥĿeƙ�ūŠ�ƙČĺūūl�Ƒeîdɠ
ĿŠeƙƙɈ�î�ƐƭîŠƥĿƥîƥĿǄe�îƎƎƑūîČĺ�ƭƙĿŠg�ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�îŠîlǋƙĿƙ�ǅîƙ�îƎƎlĿedɍ�¡ƑūƎeŠƙĿƥǋ�ƙČūƑe�îŠîlǋƙĿƙ�Ŀƙ�î�ƙƥƑūŠg�

ƐƭîƙĿɠeǊƎeƑĿŞeŠƥîl�îƎƎƑūîČĺ�
ƭƙĿŠg�ƙƥîƥĿƙƥĿČîl�Şūdelƙ�ƥū�
ČūŞƎîƑe�ƥĺe�ĿŞƎîČƥ�ūĲ�îŠ�
ĿŠƥeƑǄeŠƥĿūŠ�ɚĿɍeɍɈ�GĿƑƙƥ�¬ƥeƎƙ�
ƙeƑǄĿČeƙɛ�ūŠ�ƥĺūƙe�ƑeČeĿǄĿŠg�
Ŀƥ�îƙ�ČūŞƎîƑed�ƥū�î�ŞîƥČĺed�
ČūŞƎîƑĿƙūŠ�gƑūƭƎ�ūĲ�ƙĿŞĿlîƑ�
ĿŠdĿǄĿdƭîlƙ�ǅĺū�dĿd�Šūƥ�ƑeČeĿǄe�
ƥĺe�ĿŠƥeƑǄeŠƥĿūŠɍ�¡ƑūƎeŠƙĿƥǋ�
ƙČūƑe�îŠîlǋƙĿƙ�îllūǅƙ�ŞîƥČĺĿŠg�
ūŠ�ŞƭlƥĿƎle�ǄîƑĿîċleƙ�îŠd�Ŀƙ�
ūĲƥeŠ�ƭƙed�ǅĺeŠ�ƑîŠdūŞ�îƙɠ
ƙĿgŠŞeŠƥ�ƥū�îŠ�ĿŠƥeƑǄeŠƥĿūŠ�ūƑ�
to a comparison group is not 
eƥĺĿČîlɈ�ĲeîƙĿċleɈ�ūƑ�deƙĿƑîċleɍ�

TĲ�î�Şūdel�Ŀƙ�Šūƥ�î�gūūd�fiƥɈ�
then matching elements that 
dū�Šūƥ�ČūŠƥƑĿċƭƥe�ƥū�î�ŞîƥČĺ�
îƑe�eǊČlƭded�ƭŠƥĿl�î�gūūd�fiƥ�
Ŀƙ�ƑeîČĺedɍ�ØĺĿle�ǅe�ƙƥƑĿǄe�ƥū�
create similar matching across 
ƥĺe�ǅĺūle�îŠîlǋƙĿƙɈ�ƥĺeƑe�îƑe�
ƙūŞe�Čîƙeƙ�ǅĺeƑe�î�ƙƥîƥĿƙɠ
ƥĿČîl�gūūd�ŞîƥČĺ�Čūƭld�Šūƥ�
ċe�ƑeîČĺedɍ�TŠ�ƥĺeƙe�ČîƙeƙɈ�ĿĲ�
ƥĺeƑe�ǅeƑe�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑɠ
eŠČeƙ�ĿŠ�ƥĺe�ŞîŒeƭƎ�ūĲ�ƥĺe�
ŞîƥČĺed�ƎūƎƭlîƥĿūŠƙɈ�ƙƭČĺ�
îƙ�ǅĿƥĺ�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑɠ
ƥǋ�leǄel�ČîƥegūƑĿeƙɈ�ƥĺeŠ�ƥĺe�
ǄîƑĿîċleƙ�ǅeƑe�ƎlîČed�ĿŠƥū�ƥĺe�

îŠîlǋƙĿƙ�Şūdel�ƥū�eǊîŞĿŠe�ĺūǅ�ƥĺeƙe�dĿĲĲeƑeŠČeƙ�ĿŞƎîČƥ�¬ e¤��ƎeƑĲūƑŞîŠČe�îŠd�îƥƥeŠdîŠČeɍ�

GūƑ�ƥĺĿƙ�îŠîlǋƙĿƙɈ�ǅe�ČūŞƎîƑed�ČĺĿldƑeŠ�ĿŠ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�gƑūƭƎ�ƥū�ƙĿŞĿlîƑ�ČĺĿldƑeŠ�ɚƥĺūƙe�ǅĿƥĺ�ČūŞƎîƑîċle�deŞūɠ
gƑîƎĺĿČ�ČĺîƑîČƥeƑĿƙƥĿČƙɛ�ĲƑūŞ�ƥĺe�sūŠɠGĿƑƙƥ�¬ƥeƎƙ�gƑūƭƎ�ūŠ�ƥĺeĿƑ�ƎeƑĲūƑŞîŠČe�ūŠ�ƥĺe�¬ e¤��ƥîŒeŠ�ƭƎūŠ�eŠƥƑǋ�ƥū�Ȇeɍ�
TŠ�îddĿƥĿūŠ�ƥū�ƥĺe�ūǄeƑîll�ƎeƑĲūƑŞîŠČe�îŠîlǋƙĿƙɈ�¬ e¤��ƎeƑĲūƑŞîŠČe�ǅîƙ�eǊîŞĿŠed�ċǋ�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�ĿŠdeǊ�
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An odds ratio (OR)�Ŀƙ�î�ŞeîƙƭƑeƙ�ūĲ�îƙƙūČĿîƥĿūŠ�ċeƥǅeeŠ�î�ČeƑƥîĿŠ�ūƭƥČūŞe�ɚeɍgɍ�¬ e¤��ƙČūƑeƙ�ūƑ�îƥƥeŠdîŠČeɛ�
îŠd�îŠ�eǊƎūƙƭƑe�ɚeɍgɍ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙɛɍ�¹ĺe�~¤�deŠūƥeƙ�ƥĺe�ūddƙ�ƥĺîƥ�îŠ�ūƭƥČūŞe�ǅĿll�ūČČƭƑ�gĿǄeŠ�î�ƎîƑƥĿČƭlîƑ�
eǊƎūƙƭƑeɈ�ČūŞƎîƑed�ƥū�ƥĺe�ūddƙ�ūĲ�ƥĺe�ūƭƥČūŞe�ūČČƭƑƑĿŠg�ĿŠ�ƥĺe�îċƙeŠČe�ūĲ�ƥĺîƥ�eǊƎūƙƭƑeɍ

OR = 1�deŠūƥeƙ�ƥĺe�EǊƎūƙƭƑe�dūeƙ�Šūƥ�îĲĲeČƥ�ƥĺe�ūddƙ�ūĲ�ƥĺe�ūƭƥČūŞe

OR > 1�deŠūƥeƙ�ƥĺe�EǊƎūƙƭƑe�Ŀƙ�ƎūƙĿƥĿǄelǋ�îƙƙūČĿîƥed�ǅĿƥĺ�ƥĺe�ūƭƥČūŞe 
 (i.e., more likely than the comparison group)

OR < 1�deŠūƥeƙ�ƥĺe�EǊƎūƙƭƑe�Ŀƙ�ŠegîƥĿǄelǋ�îƙƙūČĿîƥed�ǅĿƥĺ�ƥĺe�ūƭƥČūŞe� 
 (i.e., less likely than the comparison group)

¹ĺe�ȊȆʣ�ČūŠfideŠČe�ĿŠƥeƑǄîl�ɚ Tɛ�ƥĺîƥ�îČČūŞƎîŠĿeƙ�ƥĺe�~¤Ɉ�Ŀƙ�ƭƙed�ƥū�eƙƥĿŞîƥe�ƥĺe�ƎƑeČĿƙĿūŠ�ūĲ�ƥĺe�~¤ɍ���ǅĿde� T�
ĿŠdĿČîƥeƙ�î�lūǅ�leǄel�ūĲ�ƎƑeČĿƙĿūŠ�ūĲ�ƥĺe�~¤Ɉ�ǅĺĿle�î�ŠîƑƑūǅ� T�ĿŠdĿČîƥeƙ�î�ĺĿgĺeƑ�ƎƑeČĿƙĿūŠ�ūĲ�ƥĺe�~¤ɍ

�Š�ƭŠîdŏƭƙƥed�~¤�Ŀƙ�ūŠe�ƥĺîƥ�ūŠlǋ�eǄîlƭîƥeƙ�ƥĺe�ūƭƥČūŞe�ūĲ�ĿŠƥeƑeƙƥ�ĿŠ�ƥeƑŞƙ�ūĲ�ƥĺe�eǊƎūƙƭƑeɍ��Š�îdŏƭƙƥed�~¤�
Ŀƙ�ūŠe�ƥĺîƥ�îČČūƭŠƥƙ�ĲūƑ�ūƥĺeƑ�ĲîČƥūƑƙ�ɚeɍgɍ�ƑîČe�ūƑ�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�leǄelɛ�ƥĺîƥ�ČūŠƥƑĿċƭƥe�ƥū�ƥĺe�ūƭƥČūŞe�ūĲ�
ĿŠƥeƑeƙƥ�ĿŠ�îddĿƥĿūŠ�ƥū�ƥĺe�eǊƎūƙƭƑeɍ

ČîƥegūƑǋ�ƥū�ƙee�ĿĲ�îŠǋ�dĿĲĲeƑeŠČeƙ�eǊĿƙƥed�îƥ�ƥĺeƙe�dĿĲĲeƑeŠƥ�ČîƥegūƑĿeƙ�ǅĺeŠ�Ŀƥ�ǅîƙ�Šūƥ�ƭƙed�ĿŠ�ƥĺe�ŞîƥČĺĿŠg�ƎƑūɠ
cess. 

�ƥƥeŠdîŠČe�dîƥî�ǅîƙ�îŠîlǋǕed�îƙ�îŠ�îddĿƥĿūŠîl�ŞeîƙƭƑe�ūĲ�ƑeîdĿŠeƙƙ�îŠd�ĲƭƥƭƑe�ƎeƑĲūƑŞîŠČeɍ� ĺƑūŠĿČ�îċƙeŠƥeeĿƙŞ�
Ŀƙ�defiŠed�îƙ�ŞĿƙƙĿŠg�Ȃȁʣ�ūƑ�ŞūƑe�ūĲ�ƥĺe�ƙČĺūūl�ǋeîƑɍ��ƥƥeŠdîŠČe�ǅîƙ�eǄîlƭîƥed�îƙ�îƥƥeŠdĿŠg�îll�Ȃȉȁ�ƙČĺūūl�dîǋƙɈ�
ŞĿƙƙĿŠg�leƙƙ�ƥĺîŠ�Ȇʣ�ūĲ�ƙČĺūūl�dîǋƙɈ�ŞĿƙƙĿŠg�leƙƙ�Ȃȁʣ�ūĲ�ƙČĺūūl�dîǋƙɈ�îŠd�ċeĿŠg�ČĺƑūŠĿČîllǋ�îċƙeŠƥɍ�

METHODS

GĿƑƙƥ�¬ƥeƎƙ�ČĺĿldƑeŠ�ǅeƑe�ĿdeŠƥĿfied�ĲƑūŞ�ƥĺe�lĿŠŒîge�ċeƥǅeeŠ�ƥĺe�¬ e¤��dîƥî�îŠd�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�dîƥî�
îŠd�Şîde�ƭƎ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�gƑūƭƎɍ�×îƑĿîċleƙ�ƭƙed�ĿŠ�ƥĺe�ūŠeɠƥūɠūŠe�ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�ŞîƥČĺĿŠg�ĿŠČlƭded�ƎūǄeƑɠ
ƥǋɈ�ƑîČeɈ�geŠdeƑɈ�îŠd�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�leǄelɍ�GūƑ�ƥĺe�ƙƎeČĿîl�edƭČîƥĿūŠ�gƑūƭƎɈ�ČĺĿldƑeŠ�ǅeƑe�ČlîƙƙĿfied�îƙ�ūŠlǋ�
ĺîǄĿŠg�ūŠe�ƙƎeČĿîl�edƭČîƥĿūŠ�Čūde�îŠd�ƥĺūƙe�ĺîǄĿŠg�ŞūƑe�ƥĺîŠ�ūŠeɒ�îŠd�ĿŠ�ƥĺe�ŞîƥČĺĿŠg�ƎƑūČeƙƙɈ�ĿŠ�îddĿƥĿūŠ�ƥū�ƥĺe�
ǄîƑĿîċleƙ�ūĲ�ƎūǄeƑƥǋɈ�ƑîČeɈ�geŠdeƑ�îŠd�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�leǄelɈ�ƥĺūƙe�ǅĿƥĺ�ūŠlǋ�ūŠe�ƙƎeČĿîl�edƭČîƥĿūŠ�Čūde�ǅeƑe�
î�ūŠeɠƥūɠūŠe�ŞîƥČĺɈ�îŠd�ƥĺūƙe�ǅĿƥĺ�ƥǅū�ūƑ�ŞūƑe�ǅeƑe�î�ŞîŠǋɠƥūɠŞîŠǋ�ŞîƥČĺ�ɚĿɍeɍɈ�Šūƥ�î�ƙƎeČĿfiČ�Čūde�ŞîƥČĺ�ċƭƥ�
ŞƭlƥĿƎle�ČūŠdĿƥĿūŠ�ŞîƥČĺɛɍ�

�Šîlǋƙeƙ�ǅeƑe�ČūŠdƭČƥed�îŞūŠg�ƙƎeČĿîl�edƭČîƥĿūŠ�îŠd�ŠūŠɠƙƎeČĿîl�edƭČîƥĿūŠ�ČĺĿldƑeŠ�ĲūƑ�ČūŞƎîƑĿŠg�GĿƑƙƥ�¬ƥeƎƙ�Ǆƙɍ�
sūŠɠGĿƑƙƥ�¬ƥeƎƙ�ČĺĿldƑeŠɍ�Øe�ƭƙed�î�gƑeedǋ�Ȇ�ƥū�Ȃ�dĿgĿƥ�ŞîƥČĺĿŠg�îlgūƑĿƥĺŞ�ƥū�ČūŞƎleƥe�ƥĺe�ūŠeɠƥūɠūŠe�ƎƑūƎeŠƙĿƥǋ�
ƙČūƑe�ŞîƥČĺĿŠg�ĲūƑ�eîČĺ�îŠîlǋƙĿƙɍ�¡ƑūƎeŠƙĿƥǋ�ƙČūƑeƙ�ǅeƑe�ūƭƥƎƭƥ�ĿĲ�ƥĺe�OūƙŞeƑ�îŠd�geŞeƙĺūǅ�H~G�ƥeƙƥ�ĿŠdĿČîƥed�î�
gūūd�fiƥ�ĲūƑ�ƥĺe�Şūdelɍ��ĲƥeƑ�ŞîƥČĺĿŠgɈ�ǅe�ƥeƙƥed�ƥĺe�ƎeƑĲūƑŞîŠČe�ūĲ�ČĺĿldƑeŠ�ƥîŒĿŠg�ƥĺe�¬ e¤��ċǋ�ƭƙĿŠg�îŠ�ūƑdĿŠîl�
lūgĿƙƥĿČ�ƑegƑeƙƙĿūŠ�ƙĿŠČe�ƥĺe�ūƭƥČūŞe�ƙČūƑeƙ�ǅeƑe�ĿŠ�ūƑdeƑ�ūĲ�leîƙƥ�ƥū�gƑeîƥeƙƥ�ɚEŞeƑgĿŠg�¤eîdĿŠeƙƙɈ��ƎƎƑūîČĺĿŠg�
¤eîdĿŠeƙƙɈ�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙɛɍ�~ǄeƑîll�ƙČūƑeƙ�ūĲ�ȃȁȃɠȃȆȈ�ǅeƑe�ČūŠƙĿdeƑed�EŞeƑgĿŠg�¤eîdĿŠeƙƙɈ�ūǄeƑɠ
îll�ƙČūƑeƙ�ūĲ�ȃȆȉɠȃȇȊ�ǅeƑe�ČūŠƙĿdeƑed��ƎƎƑūîČĺĿŠg�¤eîdĿŠeƙƙɈ�îŠd�ūǄeƑîll�ƙČūƑeƙ�ūĲ�ȃȈȁɠȃȊȉ�ǅeƑe�ČūŠƙĿdeƑed�
'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙɍ

GūƑ�îll�ūƭƥČūŞe�ŞūdelƙɈ�ƭŠîdŏƭƙƥed�Şūdelƙ�ɚūŠlǋ�ƥĺe�gƑūƭƎ�ČūŞƎîƑĿƙūŠ�ǄîƑĿîċle�ǅîƙ�ĿŠČlƭdedɛ�ǅeƑe�ČūŠdƭČƥed�îŠd�
îdŏƭƙƥed�Şūdelƙ�ǅeƑe�ČūŞƎleƥed�ǅĺeŠ�ŠeČeƙƙîƑǋɍ�GūƑ�eǊîŞƎleɈ�ǅĺeŠ�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�leǄel�ǅîƙ�Šūƥ�ƭƙed�ĿŠ�
ƥĺe�ŞîƥČĺĿŠg�ƎƑūČeƙƙɈ�îdŏƭƙƥed�Şūdelƙ�ĿŠČlƭded�ƥĺe�gƑūƭƎ�ČūŞƎîƑĿƙūŠ�ǄîƑĿîċle�îƙ�ǅell�îƙ�ƥĺe�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�
leǄel�ɚgūǅɈ�qĿdɠgūǅɈ�qĿdɠOĿgĺɈ�OĿgĺɛ�îlūŠg�ǅĿƥĺ�ƥĺeĿƑ�ĿŠƥeƑîČƥĿūŠɍ�¹ĺe�ĿŠƥeƑîČƥĿūŠ�ǄîƑĿîċle�ǅîƙ�ĿŠČlƭded�ĿŠ�ūƑdeƑ�ƥū�
ƙee�ǅĺeƑe�ƥĺe�dĿĲĲeƑeŠČeƙ�ĿŠ�ūƭƥČūŞeƙ�ĲūƑ�ČūŞƎîƑĿƙūŠ�gƑūƭƎƙ�Čūƭld�ċe�deƥeČƥed�ƥū�îĿd�ĿŠ�ĿŠƥeƑƎƑeƥîƥĿūŠ�îŠd�ūƭƥɠ
ƑeîČĺ�ƥū�ƎîƑƥĿČƭlîƑ�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�leǄelɚƙɛɍ�
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See Appendix E for definitions of  
statistical terms used in this analysis.

School attendance�ǅîƙ�ČîƥegūƑĿǕed�ċîƙed�ūŠ�î�Ȃȉȁɠdîǋ�ƙČĺūūl�ǋeîƑɒ�
ĺūǅeǄeƑɈ�ĿĲ�îƥƥeŠdîŠČe�ǅîƙ�gƑeîƥeƑ�ƥĺîŠ�ȂȉȁɈ�ǅe�ČîƎƎed�ƥĺe�ŞîǊ�ƥū�
Ȃȉȁɍ�¹ĺe�ĲūƭƑ�ČîƥegūƑĿeƙ�ūĲ�îƥƥeŠdîŠČe�ǅeƑe�îƙ�Ĳūllūǅƙɇ�îƥƥeŠdîŠČe�
îll�dîǋƙɈ�ċeƥǅeeŠ�Ȃȁȁʣ�ƥū�ȊȆʣ�ɚĿŠČlƭƙĿǄeɛ�ūĲ�dîǋƙɈ�ċeƥǅeeŠ�ȊȆʣ�
îŠd�Ȋȁʣ�ɚĿŠČlƭƙĿǄeɛ�ūĲ�dîǋƙɈ�îŠd�ċelūǅ�Ȋȁʣɍ�¬Čĺūūl�îƥƥeŠdîŠČe�ǅîƙ�îŠîlǋǕed�ƭƙĿŠg�îŠ�ūƑdĿŠîl�lūgĿƙƥĿČ�ƑegƑeƙƙĿūŠ�
Şūdel�îƙ�ǅellɍ�TŠ�ƙūŞe�Čîƙeƙ�ĺūǅeǄeƑɈ�ƥĺe�ƎƑūƎūƑƥĿūŠîl�ūddƙ�îƙƙƭŞƎƥĿūŠ�ǅîƙ�ǄĿūlîƥedɈ�îŠd�î�leƙƙ�ƑeƙƥƑĿČƥĿǄe�Şūdel�
ɚŞƭlƥĿŠūŞĿîl�geŠeƑîlĿǕed�lūgĿƥƙ�Şūdelɛ�ǅîƙ�ƭƙedɍ�TŠ�eĿƥĺeƑ�ŞūdelɈ�ūddƙ�ƑîƥĿūƙ�ǅeƑe�ūċƥîĿŠedɍ�

��ČĺĿld�ǅĺū�Ŀƙ�îċƙeŠƥ�Ȃȁʣ�ɚĿɍeɍɈ�îƥƥeŠded�Ȃȇȃ�ūƑ�leƙƙ�dîǋƙɛ�ūƑ�ŞūƑe�ūĲ�ƥĺe�Ȃȉȁ�dîǋƙ�Ŀƙ�ČĺƑūŠĿČîllǋ�îċƙeŠƥɍ���lūgĿƙƥĿČ�
ƑegƑeƙƙĿūŠ�Şūdel�ǅîƙ�ƭƙed�ƥū�îŠîlǋǕe�ƥĺe�ūƭƥČūŞe�ūĲ�ČĺƑūŠĿČîllǋ�îċƙeŠƥ�ǅĿƥĺ�îŠ�ūddƙ�ƑîƥĿū�ƎƑūǄĿdedɍ

¬ĿŞĿlîƑlǋɈ�ĲūƑ�ƥĺe�îƥƥeŠdîŠČe�îŠîlǋƙeƙɈ�ƭŠîdŏƭƙƥed�îŠd�îdŏƭƙƥed�Şūdelƙ�ǅeƑe�ƑƭŠ�ǅĺeƑe�îƎƎƑūƎƑĿîƥeɍ��ll�ƙƥîƥĿƙƥĿČîl�
ƥeƙƥƙ�ǅeƑe�ƑƭŠ�îŠd�îŠîlǋǕed�îƥ�îlƎĺî�ʏ�ȁɍȁȆ�ɚĿɍeɍɈ�îŠǋ�ƎɠǄîlƭe�ʒ�ȁɍȁȆ�ĿŠdĿČîƥeƙ�î�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�fiŠdĿŠgɛɍ

RESULTS

Special Education Children
First Steps vs. Non-First Steps

¡ƑūƎeŠƙĿƥǋ�ŞîƥČĺĿŠg�ČūŠdƭČƥed�ĲūƑ�ȃȊȁ�ČĺĿldƑeŠ�ĿŠ�ƙƎeČĿîl�edƭČîƥĿūŠ�ūŠ�geŠdeƑɈ�ƑîČeɈ�ƎūǄeƑƥǋɈ�ƙƎeČĿîl�edƭČîƥĿūŠɈ�
îŠd�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�ČîƥegūƑǋ�ǋĿelded�î�ƥūƥîl�ūĲ�Ȇȉȁ�ČĺĿldƑeŠ�îŠîlǋǕedɍ�GĿƑƙƥɈ�ǅe�ƥeƙƥed�ƥū�ƙee�ĿĲ�dĿĲĲeƑeŠČɠ
eƙ�ĿŠ�¬ e¤��ƙČūƑeƙ�ǅeƑe�eƐƭîl�îČƑūƙƙ�ƥĺe�ƥĺƑee�leǄelƙ�ɚEŞeƑgĿŠgɈ��ƎƎƑūîČĺĿŠg�îŠd�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙɛ�
ċǋ�ƭƙĿŠg�ūƑdĿŠîl�lūgĿƙƥĿČ�ƑegƑeƙƙĿūŠɒ�ĺūǅeǄeƑɈ�ƥĺĿƙ�ƥeƙƥ�ǅîƙ�ƑeŏeČƥed�ɚƎʏȁɍȁȁȄȇɛ�îŠd�î�leƙƙ�ƑeƙƥƑĿČƥĿǄe�Şūdel�ɚĿɍeɍɈ�
ŞƭlƥĿŠūŞĿîl�lūgĿƥ�Şūdelɛ�ǅîƙ�ƭƙedɍ�ÀƎūŠ�fiƥƥĿŠg�î�ŞƭlƥĿŠūŞĿîl�Şūdel�ɚgeŠeƑîlĿǕed�lūgĿƥƙ�ƑegƑeƙƙĿūŠɛ�ƥū�ƥĺe�dîƥî�
ŞeîƙƭƑed�ūŠ�îŠ�ūƑdĿŠîl�ƙČîled�ɚ¬ e¤��ƙČūƑeɛɈ�ƥĺe�Ƒeƙƭlƥƙ�ƙĺūǅed�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ĿŠ�ƥĺe�¬ e¤��ƙČūƑeƙ�
îŞūŠg�ƥĺe�gƑūƭƎƙɍ�¹îċle��Ȅ�ĲūƭŠd�ĿŠ��ƎƎeŠdĿǊ���ČūŠfiƑŞƙ�ƥĺîƥ�ƥĺe�ŞîƥČĺĿŠg�ƎƑūČeƙƙ�ċeƥǅeeŠ�GĿƑƙƥ�¬ƥeƎƙ�îŠd�
sūŠɠGĿƑƙƥ�¬ƥeƎƙ�Ƒeƙƭlƥed�ĿŠ�gƑūƭƎƙ�ƥĺîƥ�ǅeƑe�ČūŞƎîƑîċle�ūŠ�geŠdeƑɈ�ƑîČeɈ�ƎūǄeƑƥǋɈ�ƙƎeČĿîl�edƭČîƥĿūŠɈ�îŠd�ƙČĺūūl�
dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�ĿŠdeǊɍ�¬ƭČĺ�ČūŞƎîƑîċĿlĿƥǋ�ċeƥǅeeŠ�ƥĺe�ƙƥîƥĿƙƥĿČîllǋ�ČƑeîƥed�gƑūƭƎƙ�ƙƥƑeŠgƥĺeŠƙ�ƥĺe�ĿŠĲeƑeŠČe�ƥĺîƥ�
ƥĺe�ƎƑūgƑîŞ�ĿŠ�ƐƭeƙƥĿūŠ�Ŀƙ�ƑeƙƎūŠƙĿċle�ĲūƑ�dĿĲĲeƑeŠČeƙ�ĿŠ�ūƭƥČūŞeƙ�ūċƥîĿŠed�ǅĺeŠ�ƑîŠdūŞ�îƙƙĿgŠŞeŠƥ�ƥū�ČūŠdĿɠ
ƥĿūŠ�ɚĿɍeɍɈ�GĿƑƙƥ�¬ƥeƎƙ�ūƑ�Šūƥɛ�Ŀƙ�Šūƥ�eƥĺĿČîlɈ�ƎƑîČƥĿČîlɈ�ūƑ�ĲeîƙĿċleɍ�

KEY FINDING: 
Children in Special Education receiving First Steps services were 78% more likely 
to score Demonstrating Readiness than Emerging Readiness when compared to 
children in special education not receiving First Steps services (p=0.0396) (Table B4 in 
Appendix B).

When testing whether there is a difference in attendance, we found that children in 
special education receiving First Steps services were 58% less likely to be chron-
ically absent than children in special education not receiving First Steps services 
(p=0.0053). Significant differences were also identified in levels of attendance where 
the First Steps service receiving children in special education were 1.9 and 2 times 
more likely to attend school between 95% and 99% of days and 90% and 94% of days, 
respectively, compared to those in special education and not receiving First Steps ser-
vices (p=0.0036 and p=0.0040, respectively). (Tables B5 and B6 in Appendix B)
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Isolating Impact of First Steps Local Partnerships Services

�ƙ�ƙeeŠ�ĿŠ�ƥĺe�eîƑlĿeƑ�gƑūƭƎ�ČîƥegūƑĿǕîƥĿūŠ�Ƿūǅ�ČĺîƑƥ�ɚGĿgƭƑe�ȂȂɛɈ�ƥĺeƑe�Ŀƙ�î�lîƑge�ūǄeƑlîƎ�ċeƥǅeeŠ�ČĺĿldƑeŠ�ĿŠ�ƙƎeɠ
ČĿîl�edƭČîƥĿūŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ĲƑūŞ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�îŠd�ƥĺūƙe�ČĺĿldƑeŠ�ǅĺū�ƑeČeĿǄe�ūƥĺeƑ�ƙeƑǄĿČeƙɍ�
TƙūlîƥĿŠg�ŏƭƙƥ�ƥĺe�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�îlūŠe�Ƒeƙƭlƥed�ĿŠ�ȇȂ�ČĺĿldƑeŠ�ǅĺū�ǅeƑe�ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�
ŞîƥČĺed�ƥū�ČĺĿldƑeŠ�ĿŠ�ƥĺe�sūŠɠGĿƑƙƥ�¬ƥeƎƙ�gƑūƭƎɍ�sū�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�deƥeČƥed�ċeƥǅeeŠ�
ƥĺeƙe�gƑūƭƎƙ�ūŠ�îŠǋ�ūƭƥČūŞe�ɚ¹îċleƙ��ȈɈ��ȉɈ��ȊɈ�îŠd��Ȃȁ�ĿŠ��ƎƎeŠdĿǊ��ɛɍ�This analysis requires caution in 
interpretation. While the evaluators tried to isolate only those children receiving First Steps local partnerships 
services, the isolation did not consider specific services received such as child care scholarships, Dolly 
Parton’s Imagination Library, or intensive home visitation services. This is an area for further research.

Non-Special Education Children
First Steps vs. Non-First Steps

¡ƑūƎeŠƙĿƥǋ�ŞîƥČĺĿŠg�ČūŠdƭČƥed�ĲūƑ�ȂɈȉȅȆ�ČĺĿldƑeŠ�ūŠ�geŠdeƑɈ�ƑîČeɈ�îŠd�ƎūǄeƑƥǋ�ǋĿelded�î�ƥūƥîl�ūĲ�ȄɈȇȊȁ�ČĺĿldƑeŠ�
îŠîlǋǕedɍ�GĿƑƙƥɈ�ǅe�ƥeƙƥed�ƥū�ƙee�ĿĲ�dĿĲĲeƑeŠČeƙ�ĿŠ�¬ e¤��ƙČūƑeƙ�ǅeƑe�eƐƭîl�îČƑūƙƙ�ƥĺe�ƥĺƑee�leǄelƙ�ɚEŞeƑgĿŠgɈ�
�ƎƎƑūîČĺĿŠg�îŠd�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙɛ�ċǋ�ƭƙĿŠg�ūƑdĿŠîl�lūgĿƙƥĿČ�ƑegƑeƙƙĿūŠɒ�ĺūǅeǄeƑɈ�ƥĺĿƙ�ƥeƙƥ�ǅîƙ�ƑeŏeČƥed�
ɚƎʏȁɍȁȁȆȄɛ�îŠd�î�leƙƙ�ƑeƙƥƑĿČƥĿǄe�Şūdel�ɚĿɍeɍɈ�ŞƭlƥĿŠūŞĿîl�lūgĿƥ�Şūdelɛ�ǅîƙ�ƭƙedɍ�ÀƎūŠ�fiƥƥĿŠg�î�ŞƭlƥĿŠūŞĿîl�Şūdel�
ɚgeŠeƑîlĿǕed�lūgĿƥƙ�ƑegƑeƙƙĿūŠɛ�ƥū�ƥĺe�dîƥî�ŞeîƙƭƑed�ūŠ�îŠ�ūƑdĿŠîl�ƙČîled�ɚ¬ e¤��ƙČūƑeɛɈ�ƥĺe�Ƒeƙƭlƥƙ�ƙĺūǅed�ƥĺîƥ�
ƥĺeƑe�îƑe�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ĿŠ�ƥĺe�¬ e¤��ƙČūƑeƙ�îŞūŠg�ƥĺe�gƑūƭƎƙɍ�ɚ¹îċle��ȂȂ�ĿŠ��ƎƎeŠdĿǊ��ɛ

Unadjusted Odds Ratio Results

KEY FINDING:
Children receiving First Steps services were 74% more likely to score Demon-
strating Readiness than Emerging Readiness ǅĺeŠ�ČūŞƎîƑed�ƥū�ŠūŠɠƙƎeČĿîl�
edƭČîƥĿūŠ�ČĺĿldƑeŠ�Šūƥ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ɚƎʒȁɍȁȁȁȂɛɍ��lƙūɈ�ŠūŠɠƙƎeČĿîl�
edƭČîƥĿūŠ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƙeƑǄĿČeƙ�ǅeƑe�ȇȃʣ�ŞūƑe�
lĿŒelǋ�ƥū�ƙČūƑe��ƎƎƑūîČĺĿŠg�ƥĺîŠ�EŞeƑgĿŠg�¤eîdĿŠeƙƙ�ɚƎʒȁɍȁȁȁȂɛɍ�ɚ¹îċle��Ȃȃ�ĿŠ�
�ƎƎeŠdĿǊ��ɛ

ØĺeŠ�ƥeƙƥĿŠg�ǅĺeƥĺeƑ�ƥĺeƑe�Ŀƙ�î�dĿĲĲeƑeŠČe�ĿŠ�îƥƥeŠdîŠČeɈ�ǅe�ĲūƭŠd�ƥĺîƥ�children 
receiving First Steps services were 66% less likely to be chronically absent than 
ČĺĿldƑeŠ�Šūƥ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ɚƎʒȁɍȁȁȁȂɛɍ�¬ĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�
îlƙū�ĿdeŠƥĿfied�ĿŠ�leǄelƙ�ūĲ�îƥƥeŠdîŠČe�ǅĺeƑe�ƥĺe�First Steps service receiving chil-
dren not in special education were 1.9, 1.6, and 1.5 times more likely to attend 
school all 180 daysɈ�ċeƥǅeeŠ�ȊȆʣ�îŠd�ȊȊʣ�ūĲ�dîǋƙɈ�îŠd�ċeƥǅeeŠ�Ȋȁʣ�îŠd�Ȋȅʣ�ūĲ�dîǋƙɈ�
ƑeƙƎeČƥĿǄelǋɈ�ČūŞƎîƑed�ƥū�ƥĺūƙe�Šūƥ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ɚƎʒȁɍȁȁȁȂ�ĲūƑ�îll�ƥĺƑee�ƥeƙƥƙɛɍ�
ɚ¹îċleƙ��ȂȄ�îŠd��Ȃȅ�ĿŠ��ƎƎeŠdĿǊ��ɛ

Adjusted Odds Ratio Results

SCKRA Scores

Since school district poverty level categories were not used in the matching process but were statistically 
different (chi square p<0.0001, ¹îċle��ȂȂ in �ƎƎeŠdĿǊ��), the school district poverty level variable was put 
into the model to assess differences by school district poverty level category. With this multinomial model, 
the overall results of children receiving First Steps local partnership services compared to Non-First Steps 
children with regard to SCKRA scores was not significant (p=0.1704); however, the interaction term (i.e., the 
evaluation of the groups by the different school district poverty levels) was significant (p<0.0001). 
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Chronic Absence

ØĺeŠ�eǄîlƭîƥĿŠg�îƥƥeŠdîŠČe�îƙ�îŠ�ūƭƥČūŞe�ĿŠ�î�ŞƭlƥĿŠūŞĿîl�ŞūdelɈ�ƥĺe�ūǄeƑîll�Ƒeƙƭlƥƙ�ūĲ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�
GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƙeƑǄĿČeƙ�ČūŞƎîƑed�ƥū�sūŠɠGĿƑƙƥ�¬ƥeƎƙ�ČĺĿldƑeŠ�ǅeƑe�Šūƥ�ƙĿgŠĿfiČîŠƥ�ɚƎʏȁɍȅȂȈȆɛɒ�
ĺūǅeǄeƑɈ�ƥĺe�ĿŠƥeƑîČƥĿūŠ�ƥeƑŞ�ɚĿɍeɍɈ�ƥĺe�eǄîlƭîƥĿūŠ�ūĲ�ƥĺe�gƑūƭƎƙ�ċǋ�ƥĺe�dĿĲĲeƑeŠƥ�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�leǄelƙɛ�
ǅîƙ�ƙĿgŠĿfiČîŠƥ�ɚƎʏȁɍȁȁȁȃɛɍ�

TŠ�qĿdɠOĿgĺ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙɈ�ŠūŠɠƙƎeČĿîl�edƭČîƥĿūŠ�ČĺĿldƑeŠ receiving First Steps services are 
38% less likely to be chronically absent than children not receiving First Steps services ɚƎ<0.0001ɛɍ�TŠ�qĿdɠ
gūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙɈ�ŠūŠɠƙƎeČĿîl�edƭČîƥĿūŠ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƙeƑɠ
ǄĿČeƙ�îƑe�77% less likely to be chronically absent�ƥĺîŠ�ČĺĿldƑeŠ�Šūƥ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ɚƎʏȁɍȁȅȅȁɛɍ�
ɚ¹îċle��Ȃȇ�ĿŠ��ƎƎeŠdĿǊ��ɛɍ

 
Attendance Days

EǄîlƭîƥĿŠg�ƥĺe�ūƭƥČūŞe�îƥƥeŠdîŠČe�ČîƥegūƑĿeƙ�ǅĿƥĺ�î�ŞƭlƥĿŠūŞĿîl�Şūdel�ƙĺūǅed�ƑeČeĿǄĿŠg�ƙeƑǄĿČeƙ�ĲƑūŞ�
GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ǅîƙ�ƙĿgŠĿfiČîŠƥ�ūǄeƑîll�ɚƎʏȁɍȁȄȂȂɛɈ�îŠd�ƥĺe�ĿŠƥeƑîČƥĿūŠ�ƥeƑŞ�ǅîƙ�ƙĿgŠĿfiČîŠƥ�
ɚƎʏȁɍȁȁȁȄɛɍ�Children receiving First Steps services at High poverty level school districts were 6.5 times 
more likely to attend all 180 of classes as opposed to <90% of all days when compared to children not 
receiving First Steps services�îlƙū�îƥ�OĿgĺ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ɚƎʏȁɍȁȂȇȁɛɍ� ĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�
¬ƥeƎƙ�ƙeƑǄĿČeƙ�at Mid-High poverty level school districts were 5.3 times more likely to attend all 180 of 
classes as opposed to <90%�ūĲ�îll�dîǋƙ�ǅĺeŠ�ČūŞƎîƑed�ƥū�ČĺĿldƑeŠ�Šūƥ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�îlƙū�îƥ�
qĿdɠOĿgĺ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ɚƎ<0.0001ɛ�îŠd�ȃ�ƥĿŞeƙ�ŞūƑe�lĿŒelǋ�ƥū�îƥƥeŠd�ċeƥǅeeŠ�ȊȁɠȊȅʣ�ūĲ�dîǋƙ�
îŠd�ȊȆɠȊȊʣ�ČūŞƎîƑed�ƥū�ʒȊȁʣ�ūĲ�dîǋƙ�ɚƎ<0.0001�îŠd�Ǝ<0.0001ɛɍ��lƙūɈ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�
îƥ�qĿdɠgūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ǅeƑe�ȂɍȆ�ƥĿŞeƙ�ŞūƑe�lĿŒelǋ�ƥū�îƥƥeŠd�ċeƥǅeeŠ�ȊȆɠȊȊʣ�ūĲ�dîǋƙ�ǅĺeŠ�
ČūŞƎîƑed�ƥū�ČĺĿldƑeŠ�Šūƥ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ɚƎʏȁɍȁȁȇȂɛɍ�¬ĿŞĿlîƑlǋɈ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑɠ
ǄĿČeƙ�îƥ�gūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ǅeƑe�ȂɍȈ�ƥĿŞeƙ�ŞūƑe�lĿŒelǋ�ƥū�îƥƥeŠd�îll�Ȃȉȁ�ūĲ�Člîƙƙeƙ�îƙ�ūƎƎūƙed�ƥū�
ʒȊȁʣ�ūĲ�îll�dîǋƙ�ǅĺeŠ�ČūŞƎîƑed�ƥū�ČĺĿldƑeŠ�Šūƥ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�îlƙū�îƥ�lūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�
dĿƙƥƑĿČƥƙ�ɚƎʏȁɍȁȁȂȆɛɍ��ddĿƥĿūŠîl�Ƒeƙƭlƥƙ�ČîŠ�ċe�ĲūƭŠd�ĿŠ�ɚ¹îċle��ȂȈ�ĿŠ��ƎƎeŠdĿǊ��ɛɍ

KEY FINDING: 
In High poverty index school districts, children in First Steps local partnerships are 5.6 
times more likely to score Demonstrating versus Emerging Readiness compared to 
children not in First Steps (p<0.0001) and 2.2 times more likely to score Approaching 
versus Emerging Readiness compared to children not in First Steps (p=0.0017). 

In Mid-High poverty index school districts, children in First Steps local partnerships are 
2.5 times more likely to score Demonstrating versus Emerging Readiness compared 
to children not in First Steps (p<0.0001) and 1.7 times more likely to score Approach-
ing versus Emerging Readiness compared to children not in First Steps (p=0.0003).

In Mid-Low poverty index school districts, children in First Steps local partnerships are 
2.0 times more likely to score Demonstrating versus Emerging Readiness compared 
to children not in First Steps (<0.0001) and 1.8 times more likely to score Approaching 
versus Emerging Readiness compared to children not in First Steps (p<0.0001).

In Low poverty index school districts, no differences in SCKRA scores were detected 
ċeƥǅeeŠ�gƑūƭƎƙɍ�ɚ¹îċle��ȂȆ�ĿŠ��ƎƎeŠdĿǊ��ɛɍ
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Isolating First Steps Local Partnerships

�ƙ�ƙeeŠ�ĿŠ�ƥĺe�eîƑlĿeƑ�gƑūƭƎ�ČîƥegūƑĿǕîƥĿūŠ�Ƿūǅ�ČĺîƑƥ ɚGĿgƭƑe�ȂȂɛɈ�ƥĺeƑe�Ŀƙ�î�lîƑge�ūǄeƑlîƎ�ċeƥǅeeŠ�ŠūŠɠƙƎeČĿîl�
edƭČîƥĿūŠ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ĲƑūŞ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�îŠd�ƥĺūƙe�ČĺĿldƑeŠ�ǅĺū�ƑeČeĿǄe�ūƥĺeƑ�
ƙeƑǄĿČeƙɍ�TƙūlîƥĿŠg�ŏƭƙƥ�ƥĺe�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�ƙeƑǄĿČeƙ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�îlūŠe�Ƒeƙƭlƥed�ĿŠ�ȆȄȉ�ČĺĿldƑeŠ�ǅĺū�ǅeƑe�
ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�ŞîƥČĺed�ƥū�ČĺĿldƑeŠ�ĿŠ�ƥĺe�sūŠɠGĿƑƙƥ�¬ƥeƎƙ�gƑūƭƎɍ�

sū�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�deƥeČƥed�ūŠ�ƥĺe�¬ e¤��ċeƥǅeeŠ�ƥĺeƙe�gƑūƭƎƙ�ūŠ�îŠǋ�ūƭƥČūŞe� 
ɚ¹îċleƙ��ȂȉɈ��ȂȊɈ��ȃȁɈ�îŠd��ȃȂ�ĿŠ��ƎƎeŠdĿǊ��ɛɍ�This analysis requires caution in interpretation. While the eval-
uators tried to isolate only those children receiving First Steps local partnerships services, the isolation 
did not consider specific services received such as child care scholarships, Dolly Parton’s Imagination 
Library, or intensive home visitation services. This is an area for further research.

Within Group Comparisons

SCKRA Scores

¬ūlelǋ�îŞūŠg�sūŠɠGĿƑƙƥ�¬ƥeƎƙ�ČĺĿldƑeŠɈ�ǅĺeŠ�ČūŞƎîƑed�ƥū�gūǅ�ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙɈ�ČĺĿldƑeŠ�îƥ�OĿgĺ�ƎūǄeƑƥǋ�
îŠd�qĿdɠOĿgĺ�ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�îƑe�Ȅȁʣ�îŠd�ȅȂʣ�leƙƙ�lĿŒelǋ�ƥū�ƙČūƑe�'eŞūŠƙƥƑîƥĿŠg�ƥĺîŠ�EŞeƑgĿŠg�ɚĿɍeɍɈ�
ƥĺeǋ�îƑe�leƙƙ�Ƒeîdǋ�ƥĺîŠ�ČĺĿldƑeŠ�îƥ�gūǅ�ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙɛ�ɚƎʏȁɍȁȁȁȂ�îŠd�ƎʒȁɍȁȁȁȂɈ�ƑeƙƎeČƥĿǄelǋɛɍ� ĺĿldƑeŠ�
îƥ�qĿdɠgūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�îƑe�ȈȆʣ�leƙƙ�lĿŒelǋ�ƥū�ƙČūƑe�'eŞūŠƙƥƑîƥĿŠg�ǄeƑƙƭƙ�EŞeƑgĿŠg�ƑeîdĿŠeƙƙ�
ɚƎʏȁɍȁȄȆȊɛɍ��lƙūɈ�ǅĺeŠ�ČūŞƎîƑed�ƥū�qĿdɠgūǅ�ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙɈ�ČĺĿldƑeŠ�îƥ�OĿgĺ�ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�
îƑe�ȅȁʣ�leƙƙ�lĿŒelǋ�ƥū�ƙČūƑe�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙ�ČūŞƎîƑed�ƥū�EŞeƑgĿŠg�¤eîdĿŠeƙƙ�ɚĿɍeɍɈ�ƥĺeǋ�îƑe�leƙƙ�Ƒeîdǋ�
ƥĺîŠ�ČĺĿldƑeŠ�îƥ�gūǅ�ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙɛ�ɚƎʏ�ȁɍȁȁȃȇɛ�ɚ¹îċle��ȃȃɛɍ�In other words, we see significantly 
poorer performance in the higher poverty school districts than lower poverty school districts among Non-
First Steps children.

�ŞūŠg�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ČĺĿldƑeŠ�ūŠlǋɈ�ǅe�ƙee�ŞūƑe�ƎūƙĿƥĿǄe�Ƒeƙƭlƥƙɍ� ĺĿldƑeŠ�îƥ�OĿgĺ�îŠd�qĿdɠgūǅ�
ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�îƑe�ȇȉʣ�îŠd�ȆȂʣ�ŞūƑe�lĿŒelǋ�ƥū�ƙČūƑe�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙ�ƥĺîŠ�EŞeƑgĿŠg�¤eîdĿɠ
Šeƙƙ�ǅĺeŠ�ČūŞƎîƑed�ƥū�gūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ɚƎʏȁɍȁȂȅȈ�îŠd�ȁɍȁȂȇȆɈ�ƑeƙƎeČƥĿǄelǋɛɒ�îŠd�GĿƑƙƥ�¬ƥeƎƙ�
ČĺĿldƑeŠ�îƥ�OĿgĺ�ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�îƑe�ȇȁʣ�ŞūƑe�lĿŒelǋ�ƥū�ƙČūƑe�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙ�ƥĺîŠ�EŞeƑgĿŠg�
¤eîdĿŠeƙƙ�ǅĺeŠ�ČūŞƎîƑed�ƥū�qĿdɠOĿgĺ�ƎūǄeƑƥǋ�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ɚƎʏȁɍȁȂȉȆɛ�ɚ¹îċle��ȃȄɛɍ�Further, children receiv-
ing services from First Steps show no other significant differences on SCKRA scores at other school district 
poverty levels. 

 

 

Attendance Days

�ŞūŠg�ŏƭƙƥ�sūŠɠGĿƑƙƥ�¬ƥeƎƙ�ČĺĿldƑeŠɈ�ƥĺūƙe�ĿŠ�qĿdɠOĿgĺ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�îƑe�ȃ�ƥĿŞeƙ�ŞūƑe�lĿŒelǋ�ƥĺîŠ�
ČĺĿldƑeŠ�îƥ�gūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�îŠd�ȂɍȆ�ƥĿŞeƙ�ŞūƑe�lĿŒelǋ�ƥĺîŠ�ČĺĿldƑeŠ�îƥ�qĿdɠgūǅ�ƎūǄeƑƥǋ�leǄel�
ƙČĺūūl�dĿƙƥƑĿČƥƙ�ƥū�ċe�ČĺƑūŠĿČîllǋ�îċƙeŠƥ�ɚƎʒȁɍȁȁȁȂ�îŠd�ƎʏȁɍȁȁȅȇɈ�ƑeƙƎeČƥĿǄelǋɛɍ� ĺĿldƑeŠ�îƥ�qĿdɠgūǅ�ƎūǄeƑƥǋ�leǄel�
ƙČĺūūl�dĿƙƥƑĿČƥƙ�îƑe�Ȃɍȅ�ƥĿŞeƙ�ŞūƑe�lĿŒelǋ�ƥū�ċe�ČĺƑūŠĿČîllǋ�îċƙeŠƥ�ƥĺîŠ�ČĺĿldƑeŠ�îƥ�gūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�
ɚƎʏȁɍȁȁȊȈɛ�ɚ¹îċleƙ��ȃȅɈ��ȃȆɛɍ�

�ŞūŠg�ūŠlǋ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙɈ�ČĺĿldƑeŠ�ĿŠ�qĿdɠOĿgĺ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�îƑe�Ȉȃʣ�leƙƙ�
lĿŒelǋ�ƥū�ċe�ČĺƑūŠĿČîllǋ�îċƙeŠƥ�ƥĺîŠ�ƥĺūƙe�ĿŠ�qĿdɠgūǅ�ƎūǄeƑƥǋ�leǄel�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ɚƎʏȁɍȁȃȄȂɛ�ɚ¹îċleƙ��ȃȇɈ��ȃȈɛɍ�
In other words, First Steps is decreasing the gap in chronic absence between children living in Mid-High and 
Mid-Low poverty school districts. 

First Steps is decreasing the gap in school readiness 
among children at higher school district poverty levels. 
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TŠ�îddĿƥĿūŠ�ƥū�ƭŠdeƑƙƥîŠdĿŠg�ƥĺe�ūǄeƑîll�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƎƑūgƑîŞƙ�îŠd�ƙeƑǄĿČeƙ�ūŠ�ČĺĿlɠ
dƑeŠɫƙ�ƙČĺūūl�ƑeîdĿŠeƙƙ�îƙ�ŞeîƙƭƑed�ċǋ�ƥĺe�¬ e¤�Ɉ�ǅe�ĲƭƑƥĺeƑ�eǊîŞĿŠed�ĺūǅ�ƥĺe�Şūƙƥ�ĲƑeɠ
ƐƭeŠƥlǋ�ƭƥĿlĿǕed�GĿƑƙƥ�¬ƥeƎƙ�ĿŠƥeƑǄeŠƥĿūŠƙ�ĿŠǷƭeŠČe�ČĺĿldƑeŠɫƙ�ƙČĺūūl�ƑeîdĿŠeƙƙ�ĿŠ�Ȇeɍ�¹ĺe�lîƑgeƙƥ�
GĿƑƙƥ�¬ƥeƎƙ�ĿŠǄeƙƥŞeŠƥƙ�îƑe�ĿŠɇ�ɚȂɛ�ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƙeƑǄĿČeƙ�ɚĿŠ�ƥĺe�GîŞĿlǋ�¬ƥƑeŠgƥĺeŠɠ
ĿŠg�ƎƑūgƑîŞ�îƑeîɛ�îŠd�ɚȃɛ�ƎƑeƙČĺūūl�ƙČĺūlîƑƙĺĿƎƙ�ĿŠ�ƎƑĿǄîƥe�ČĺĿld�ČîƑe�ƙeƥƥĿŠgƙɍ�

 
METHODS

Intensive Home Visitation Services and Scholarships: ¹ū�eǊîŞĿŠe�ƥĺe�ĿŞƎîČƥ�ūĲ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�ƙČĺūlîƑƙĺĿƎƙ�
îlūŠe�ČūŞƎîƑed�ƥū�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�ƙČĺūlîƑƙĺĿƎƙ�îlūŠg�ǅĿƥĺ�ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƙeƑǄĿČeƙ�ūŠ�¬ e¤��ƎeƑĲūƑɠ
ŞîŠČeɈ�ǅe�ĿdeŠƥĿfied�ČĺĿldƑeŠ�ĿŠ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ĲūƑ�ǅĺūŞ�ǅe�îlƙū�ĺîd�îŠ�¬ e¤��ƙČūƑeɍ�¬ĿŞĿlîƑ�ƥū�
ƥĺe�ūǄeƑîll�îŠîlǋƙĿƙ�deƙČƑĿċed�îċūǄeɈ�ǅe�îŠîlǋǕed�ČĺĿldƑeŠ�ĿŠ�ƙƎeČĿîl�edƭČîƥĿūŠ�ƙeƎîƑîƥelǋ�ĲƑūŞ�ƥĺūƙe�Šūƥ�ĿŠ�ƙƎeČĿîl�
edƭČîƥĿūŠɍ� ĺĿldƑeŠ�ǅĿƥĺ�îŠǋ�ĿŠdĿČîƥĿūŠ�ūĲ�ƑeČeĿǄĿŠg�î�ƙČĺūlîƑƙĺĿƎ�ĿŠ�îŠǋ�ǋeîƑ�ǅeƑe�Ƿîgged�îƙ�ĺîǄĿŠg�î�ƙČĺūlîƑƙĺĿƎɍ�
�Šǋ�ČĺĿld�ƎîƑƥĿČĿƎîƥĿŠg�ĿŠ�ƥĺe�GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠg�ƎƑūgƑîŞƙ�ɘ¡îƑeŠƥƙ�îƙ�¹eîČĺeƑƙ�ɚȃȁȂɛɈ�¡îƑeŠƥ� ĺĿld�OūŞe�ɚȃȁȇɛɈ�
sƭƑƙe�GîŞĿlǋ�¡îƑƥŠeƑƙĺĿƎ�ɚȃȂȅɛɈ�îŠd�EîƑlǋ�¬ƥeƎƙ�ƥū�¬Čĺūūl�¬ƭČČeƙƙ�ɚȃȂȄɛə�ĿŠ�îŠǋ�ǋeîƑ�ǅeƑe�Ƿîgged�îƙ�ĺîǄĿŠg�îŠ�
ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƙeƑǄĿČeɍ

~Ĳ�ƥĺe�ȃȊȁ�ČĺĿldƑeŠ�ĿŠ�ƙƎeČĿîl�edƭČîƥĿūŠ�îŠd�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙɈ�ūŠlǋ�ȄȆ�ĺîd�îŠǋ�ĿŠdĿČîƥĿūŠ�ūĲ�ƑeČeĿǄĿŠg�
ƙČĺūlîƑƙĺĿƎ�ƙƭƎƎūƑƥɍ�Øe�ƭƙed�î�ČĺĿɠƙƐƭîƑe�ƥeƙƥ�ƥū�ƥeƙƥ�ĲūƑ�dĿĲĲeƑeŠČeƙ�ĿŠ�¬ e¤��ƙČūƑeƙ�ɚsūƥeɇ�Šū�ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�
ŞîƥČĺĿŠg�ǅîƙ�ČūŠdƭČƥed�ĿŠ�ƥĺĿƙ�îŠîlǋƙĿƙɛɍ�ØĺeŠ�ƥĺe�ČĺĿɠƙƐƭîƑe�ƥeƙƥ�ƙĺūǅed�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙɈ�ǅe�ƥeƙƥed�ƥĺe�
ƎeƑĲūƑŞîŠČe�ūĲ�ČĺĿldƑeŠ�ƥîŒĿŠg�ƥĺe�¬ e¤��ċǋ�ƭƙĿŠg�îŠ�ūƑdĿŠîl�lūgĿƙƥĿČ�ƑegƑeƙƙĿūŠ�ƙĿŠČe�ƥĺe�ūƭƥČūŞe�ƙČūƑeƙ�ǅeƑe�
ĿŠ�ūƑdeƑ�ūĲ�leîƙƥ�ƥū�gƑeîƥeƙƥ�ɚEŞeƑgĿŠg�¤eîdĿŠeƙƙɈ��ƎƎƑūîČĺĿŠg�¤eîdĿŠeƙƙɈ�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙɛɍ�~ǄeƑîll�
ƙČūƑeƙ�ūĲ�ȃȁȃɠȃȆȈ�ǅeƑe�ČūŠƙĿdeƑed�EŞeƑgĿŠg�¤eîdĿŠeƙƙɈ�ūǄeƑîll�ƙČūƑeƙ�ūĲ�ȃȆȉɠȃȇȊ�ǅeƑe�ČūŠƙĿdeƑed��ƎƎƑūîČĺĿŠg�
¤eîdĿŠeƙƙɈ�îŠd�ūǄeƑîll�ƙČūƑeƙ�ūĲ�ȃȈȁɠȃȊȉ�ǅeƑe�ČūŠƙĿdeƑed�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙɍ�TŠ�ƙūŞe�Čîƙeƙ�ĺūǅeǄeƑɈ�ƥĺe�
ƎƑūƎūƑƥĿūŠîl�ūddƙ�îƙƙƭŞƎƥĿūŠ�ǅîƙ�ǄĿūlîƥed�îŠd�î�leƙƙ�ƑeƙƥƑĿČƥĿǄe�Şūdel�ɚŞƭlƥĿŠūŞĿîl�geŠeƑîlĿǕed�lūgĿƥ�Şūdelɛ�ǅîƙ�
ƭƙedɍ�TŠ�eĿƥĺeƑ�ŞūdelɈ�ūddƙ�ƑîƥĿūƙ�ǅeƑe�ūċƥîĿŠed�ČūŞƎîƑĿŠg�ƥĺūƙe�ǅĿƥĺ�ƙČĺūlîƑƙĺĿƎƙ�Ǆƙɍ�ƥĺūƙe�ǅĿƥĺ�ƙČĺūlîƑƙĺĿƎƙ�îŠd�
ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƙeƑǄĿČeƙ�ƥūgeƥĺeƑɍ

RESULTS

Children Receiving Special Education Services

Scholarships vs. Scholarships + Intensive Home Visits (IHV)

 ĺĿɠƙƐƭîƑe�ƥeƙƥƙ�ČūŠdƭČƥed�ƥū�ƥeƙƥ�dĿĲĲeƑeŠČeƙ�ĿŠ�¬ e¤��ƙČūƑeƙ�ċeƥǅeeŠ�ƙƎeČĿîl�edƭČîƥĿūŠ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�
¬ƥeƎƙ�ƙČĺūlîƑƙĺĿƎƙ�ČūŞƎîƑed�ƥū�ƙƎeČĿîl�edƭČîƥĿūŠ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙČĺūlîƑƙĺĿƎƙ�Ǝlƭƙ�ĿŠƥeŠƙĿǄe�ĺūŞe�
ǄĿƙĿƥƙ�ƙĺūǅed�Šū�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ɚƎʏȁɍȉȁȊȅɛ�ɚ¹îċle�Ȅɛɍ

Emerging Readiness 37 (24.18) 21 (22.11)
Approaching Readiness 62 (40.52) 38 (40)
DemonstraƟng Readiness 54 (35.29) 36 (37.89)

Chi-square 
p-value

Scholarships and 
IHV (n=95)

Scholarships only 
(n=153)

Outcome: KRA Overall Score (in order)

0.8952

Emerging Readiness 11 (57.89) 9 (56.25)
Approaching Readiness 3 (15.79) 4 (25)
DemonstraƟng Readiness 5 (26.32) 3 (18.75)

Chi-square 
p-value

Scholarships and 
IHV (n=16)

Scholarships only 
(n=19)

Outcome: KRA Overall Score (in order)

0.8094 
(Fisher 
Exact)

Emerging Readiness 37 (24.18) 21 (22.11)
Approaching Readiness 62 (40.52) 38 (40)
DemonstraƟng Readiness 54 (35.29) 36 (37.89)
School District Poverty Index

Low (lowest poverty levels) 43 (28.1) 11 (11.58)
MidLow 56 (36.6) 34 (35.79)
MidHigh 29 (18.95) 35 (36.84)
High (highest poverty levels) 25 (16.34) 15 (15.79)

0.8952

0.0022

Chi-square 
p-value

Scholarships and 
IHV (n=95)

Scholarships only 
(n=153)

Outcome: KRA Overall Score (in order)

Table 3. Chi-square Test Results: Scholarships vs. Scholarships + IHV for Children Receiving  
Special Education Services

ADDITIONAL 
QUESTION
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Table 5. SCKRA Chi-square Test Results: Scholarships vs. Scholarships + IHV for Children Receiving Not  
Special Education Services by School District Poverty Index Category

Children Not Receiving Special Education Services

Scholarships vs. Scholarships + Intensive Home Visits

 ĺĿɠƙƐƭîƑe�ƥeƙƥƙ�ČūŠdƭČƥed�ƥū�ƥeƙƥ�dĿĲĲeƑeŠČeƙ�ĿŠ�¬ e¤��ƙČūƑeƙ�ċeƥǅeeŠ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙČĺūlîƑɠ
ƙĺĿƎƙ�ČūŞƎîƑed�ƥū�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙČĺūlîƑƙĺĿƎƙ�Ǝlƭƙ�ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥƙ�ƙĺūǅed�Šū�ƙĿgŠĿfiČîŠƥ�
dĿĲĲeƑeŠČeƙ�ɚƎʏȁɍȉȊȆȃɛ�ɚ¹îċle�ȅɛɍ

OūǅeǄeƑɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�deƥeČƥed�îŞūŠg�ƥĺe�dĿĲĲeƑeŠƥ�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�leǄelƙɈ�
ǅĺĿČĺ�leîd�ƭƙ�ƥū�îƎƎlǋ�î�ŞƭlƥĿŠūŞĿîl�Şūdel�ǅĿƥĺ�¬ e¤��ƙČūƑeƙ�îŠd�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋ�leǄel�ČîƥegūƑĿeƙ�ɚ¹îċle�
Ȇɛɍ�sūŠe�ūĲ�ƥĺe�ƥeƑŞƙ�ĿŠ�ƥĺe�Şūdel�ǅeƑe�ƙĿgŠĿfiČîŠƥɍ�sūƥe�ƥĺîƥ�ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�ŞîƥČĺĿŠg�ǅîƙ�Šūƥ�ƭƙed�ĲūƑ�ƥĺĿƙ�
ǅĿƥĺĿŠ�GĿƑƙƥ�¬ƥeƎƙ�ƎƑūgƑîŞ�îŠîlǋƙĿƙ�îŠd�ČîƭƥĿūŠ�Ŀƙ�Šeeded�ǅĺeŠ�ĿŠƥeƑƎƑeƥĿŠg�ƥĺeƙe�Ƒeƙƭlƥƙɍ�¹ĺĿƙ�îŠîlǋƙĿƙ�dĿd�
Šūƥ�îddƑeƙƙ�dĿĲĲeƑeŠČeƙ�ċeƥǅeeŠ�ƥĺeƙe�gƑūƭƎƙ�ĿŠ�ƥeƑŞƙ�ūĲ�ƑîČe�ūƑ�ƑĿƙŒ�ĲîČƥūƑƙɍ�¬ČĺūlîƑƙĺĿƎƙ�Şîǋ�ċe�îŠ�
îddĿƥĿūŠîl�ĿŠČeŠƥĿǄe�ƥū�ŒeeƎ�ĲîŞĿlĿeƙ�ĿŠ�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙɍ�GĿŠdĿŠg�Šū�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČe�ċeƥǅeeŠ�
ƥĺeƙe�gƑūƭƎƙ�Čūƭld�ĿŠdĿČîƥe�ƥĺîƥ�ƥĺe�ČūŞċĿŠîƥĿūŠ�ūĲ�ƙČĺūlîƑƙĺĿƎƙ�îŠd�ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƙeƑǄĿČeƙ�
îƑe�ŠeČeƙƙîƑǋ�ĲūƑ�ƥĺeƙe�ČĺĿldƑeŠ�ƥū�ƎeƑĲūƑŞ�ŏƭƙƥ�îƙ�ǅell�îƙ�ƥĺūƙe�ČĺĿldƑeŠ�ǅĺū�ƑeČeĿǄe�ƙČĺūlîƑƙĺĿƎ�ƙƭƎƎūƑƥ�îlūŠeɍ�
GƭƑƥĺeƑ�îŠîlǋƙĿƙ�Ŀƙ�Šeeded�ƥū�eǊîŞĿŠe�ƥĺĿƙ�ƎūƙƙĿċĿlĿƥǋɍ��ddĿƥĿūŠîl�deƥîĿlƙ�îċūƭƥ�ƥĺe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƙeƑǄĿČeƙ�îƑe�
deƙČƑĿċed�ĿŠ�ƥĺe�ƐƭîlĿƥîƥĿǄe�ƙeČƥĿūŠɍ

Emerging Readiness 37 (24.18) 21 (22.11)
Approaching Readiness 62 (40.52) 38 (40)
DemonstraƟng Readiness 54 (35.29) 36 (37.89)

Chi-square 
p-value

Scholarships and 
IHV (n=95)

Scholarships only 
(n=153)

Outcome: KRA Overall Score (in order)

0.8952

Emerging Readiness 11 (57.89) 9 (56.25)
Approaching Readiness 3 (15.79) 4 (25)
DemonstraƟng Readiness 5 (26.32) 3 (18.75)

Chi-square 
p-value

Scholarships and 
IHV (n=16)

Scholarships only 
(n=19)

Outcome: KRA Overall Score (in order)

0.8094 
(Fisher 
Exact)

Emerging Readiness 37 (24.18) 21 (22.11)
Approaching Readiness 62 (40.52) 38 (40)
DemonstraƟng Readiness 54 (35.29) 36 (37.89)
School District Poverty Index

Low (lowest poverty levels) 43 (28.1) 11 (11.58)
MidLow 56 (36.6) 34 (35.79)
MidHigh 29 (18.95) 35 (36.84)
High (highest poverty levels) 25 (16.34) 15 (15.79)

0.8952

0.0022

Chi-square 
p-value

Scholarships and 
IHV (n=95)

Scholarships only 
(n=153)

Outcome: KRA Overall Score (in order)

Table 4. SCKRA Chi-square Test Results: Scholarships vs. Scholarships + IHV for Children Not Receiving  
Special Education Services
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2. What is the impact of First Steps local partnerships on 
Parenting Competence and Confidence? 

GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠg�ƑeƎƑeƙeŠƥƙ�ƥĺe�lîƑgeƙƥ�ƎƑūgƑîŞ�ĿŠǄeƙƥŞeŠƥ�îŠd�
ĿŠČlƭdeƙ�ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƎƑūgƑîŞƙ�îƙ�ǅell�îƙ�ƎîƑeŠƥĿŠg�îŠd�
ĲîŞĿlǋ�ƙƭƎƎūƑƥ�îŠd�ĲîŞĿlǋ�lĿƥeƑîČǋ�ĿŠƥeƑǄeŠƥĿūŠƙ�ƥĺîƥ�ĲūƙƥeƑ�ĺeîlƥĺǋ�
ČĺĿld�deǄelūƎŞeŠƥɍ�¹ĺeƙe�ƎƑūgƑîŞƙ�ƙĺîƑe�î�ĲūČƭƙ�ūŠ�ƎîƑeŠƥƙ�îŠd�
ƎƑĿŞîƑǋ�ČîƑegĿǄeƑƙɈ�îƙ�ƥĺeǋ�îƑe�ƥĺe�Şūƙƥ�ĿŞƎūƑƥîŠƥ�ĿŠdĿǄĿdƭîlƙ�ĿŠǷƭɠ
eŠČĿŠg�ƥĺe�deǄelūƎŞeŠƥ�ūĲ�ǋūƭŠg�ČĺĿldƑeŠɍ�¡îƑeŠƥĿŠg�ƙƭƎƎūƑƥƙ�îŠd�
ĿŠƥeƑǄeŠƥĿūŠƙ�ƥĺîƥ�îƙƙĿƙƥ�ƎîƑeŠƥƙ�ƥū�eŠgîge�ƑeƙƎūŠƙĿǄelǋ�îŠd�ǅîƑŞlǋ�
ǅĿƥĺ�ƥĺeĿƑ�ČĺĿldƑeŠɈ�eŠČūƭƑîge�ƎūƙĿƥĿǄe�dîĿlǋ�ĿŠƥeƑîČƥĿūŠƙɈ�eƙƥîċlĿƙĺ�îŠd�
ŞîĿŠƥîĿŠ�ƙîĲeƥǋɈ�îŠd�ƎƑūǄĿde�ƙƥƑƭČƥƭƑe�îŠd�lĿŞĿƥƙ�ĿŠ�î�ŠūŠɠČūeƑČĿǄe�
ŞîŠŠeƑ�îƑe�ƎîƑƥĿČƭlîƑlǋ�ĿŞƎūƑƥîŠƥ�ɚ¬ĺîƎĿƑūɈ�ȃȁȂȇɛɍ�

¹ĺe�Şūƙƥ�ĲƑeƐƭeŠƥlǋ�ƭƙed�ĿŠƥeƑǄeŠƥĿūŠƙ�ĿŠ�ƥĺĿƙ�ČîƥegūƑǋ�dƭƑĿŠg�ƥĺe�
eǄîlƭîƥĿūŠ�ƎeƑĿūd�ĿŠČlƭde�¡îƑeŠƥƙ�îƙ�¹eîČĺeƑƙ�îŠd�sƭƑƙe�GîŞĿlǋ�
¡îƑƥŠeƑƙĺĿƎɍ��ūƥĺ�ƙĺîƑe�î�ĲūČƭƙ�ūŠ�ƎîƑeŠƥƙ�îŠd�ČîƑegĿǄeƑƙ�îƙ�ƎƑĿŞîƑǋ�
îgeŠƥƙ�ūĲ�ČĺîŠgeɈ�îŠd�ƥĺe�ČƑĿƥĿČîl�ĿŞƎūƑƥîŠČe�ūĲ�ƎîƑeŠƥɠČĺĿld�ƑelîƥĿūŠɠ
ƙĺĿƎƙ�ƥū�ĿŠĲîŠƥƙ�îŠd�ČĺĿldƑeŠɫƙ�ƎūƙĿƥĿǄe�deǄelūƎŞeŠƥ�ɚ~ldƙɈ�ȃȁȁȇɒ�~ldƙ�
eƥ�îlɍɈ�ȃȁȁȄɒ�èĿgleƑ�eƥ�îlɍɈ�ȃȁȁȉɛɍ�~ƥĺeƑ�ƎîƑeŠƥĿŠg�îŠd�ĲîŞĿlǋ�ƙƭƎƎūƑƥ�
ƎƑūgƑîŞƙ�ĿŠ�ƭƙe�dƭƑĿŠg�ƥĺĿƙ�ƥĿŞe�ĲƑîŞe�ƙĿŞĿlîƑlǋ�ƥîƑgeƥ�ƎîƑeŠƥĿŠg�îŠd�
ƥĺe�ƎîƑeŠƥɠČĺĿld�ƑelîƥĿūŠƙĺĿƎ�îƙ�î�ŞeîŠƙ�ūĲ�ĿŞƎƑūǄĿŠg�ČĺĿld�ƙūČĿîlɈ�
eŞūƥĿūŠîlɈ�ċeĺîǄĿūƑîlɈ�îŠd�îČîdeŞĿČ�ūƭƥČūŞeƙ�îŠd�ĿŠČlƭdeɈ�ċƭƥ�îƑe�
Šūƥ�lĿŞĿƥed�ƥūɈ�¡îƑeŠƥ� ĺĿld�OūŞe�ɚqîŠǕ�eƥ�îlɍɈ�ȃȁȂȇɛɈ�TŠČƑedĿċle�ÞeîƑƙ�
ɚØeċƙƥeƑɠ¬ƥƑîƥƥūŠ�eƥ�îlɍɈ�ȃȁȁȉɛɈ�îŠd�ƥĺe�¹ƑĿƎle�¡ɠ¡ūƙĿƥĿǄe�¡îƑeŠƥĿŠg�
¡ƑūgƑîŞ�ɚ¬îŠdeƑƙ�eƥ�îlɍɈ�ȃȁȂȅɛɍ�¹ĺƭƙɈ�ƥĺĿƙ�eǄîlƭîƥĿūŠ�ƙūƭgĺƥ�ƥū�eǊîŞɠ
ĿŠe�ƥĺe�ĿŞƎîČƥ�ūĲ�ƥĺeƙe�ƥǋƎeƙ�ūĲ�ƎƑūgƑîŞƙ�delĿǄeƑed�dƭƑĿŠg�ƥĺe�eǄîlƭîɠ
ƥĿūŠ�ƎeƑĿūd�ūŠ�ƎîƑeŠƥĿŠg�ƙŒĿllƙ�îŠd�eĲfiČîČǋ�ɚƎîƑeŠƥĿŠg�ČūŞƎeƥeŠČe�îŠd�
ČūŠfideŠČeɛ�îŠd�ūŠ�ƎîƑeŠƥɠČĺĿld�ƑelîƥĿūŠƙĺĿƎƙɍ�

�ƙƙeƙƙŞeŠƥ�ūĲ�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠg�ƎƑūɠ
gƑîŞƙ�îŠd�ƙeƑǄĿČeƙ�ūŠ�ƎîƑeŠƥĿŠg�ČūŞƎeƥeŠČe�îŠd�ČūŠfideŠČe�ǅîƙ�
îČČūŞƎlĿƙĺed�ƭƙĿŠg�î�ŞĿǊed�Şeƥĺūdƙ�îƎƎƑūîČĺɍ� ūŞċĿŠĿŠg�ċūƥĺ�
ƐƭîŠƥĿƥîƥĿǄe�îŠd�ƐƭîlĿƥîƥĿǄe�Şeƥĺūdƙ�deeƎeŠƙ�ƭŠdeƑƙƥîŠdĿŠg�ūĲ�ƎƑūɠ
gƑîŞ�ĿŞƎîČƥ�ĿŠ�î�ǅîǋ�ƥĺîƥ�ŠeĿƥĺeƑ�dîƥî�ČūlleČƥĿūŠ�Şeƥĺūd�îlūŠe�ČîŠ�
accomplish. 

GĿƑƙƥɈ�ƥĺe�ƐƭîŠƥĿƥîƥĿǄe�dîƥî�îŠîlǋƙeƙ�îŠd�ūƭƥČūŞeƙ�îƑe�ƑeƎūƑƥedɈ�Ĳūlɠ
lūǅed�ċǋ�ƥĺe�Ƒeƙƭlƥƙ�ūĲ�ƐƭîlĿƥîƥĿǄe�ĿŠƥeƑǄĿeǅƙɍ�

QUANTITATIVE ANALYSIS

About the Data

'îƥî�ƑeČeĿǄed�ĲūƑ�îll�îƙƙeƙƙŞeŠƥƙ�ūĲ�ƎîƑeŠƥĿŠg�ƙŒĿllƙ�ɚeeǋƙ�ƥū�TŠƥeƑɠ
îČƥĿǄe�¡îƑeŠƥĿŠg�¬ČîleɈ�gĿĲe�¬ŒĿllƙ�¡ƑūgƑeƙƙĿūŠɈ�îŠd�ƥĺe��dƭlƥ� ĺĿld�
TŠƥeƑîČƥĿǄe�¤eîdĿŠg�TŠǄeŠƥūƑǋɒ�ƙee��ƎƎƑūîČĺ�ƙeČƥĿūŠ�ċelūǅ�ĲūƑ�deƥîĿlƙɛ�
ĺîd�ŞƭlƥĿƎle�eŠƥƑĿeƙ�ĲūƑ�ĿŠdĿǄĿdƭîlƙ�ǅĿƥĺ�dîƥeƙ�ƥĺe�îƙƙeƙƙŞeŠƥƙ�ǅeƑe�
ČūŠdƭČƥedɍ�'îƥî�ĿŠČlƭded�ȃȁȂȄɠȃȁȂȅ�ƥū�ȃȁȂȈɠȃȁȂȉɍ�

 QUESTION 2:  
“What is the impact  
of First Steps local  
partnerships on  
Parenting Competence 
and Confidence?”
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APPROACH

¹ū�îddƑeƙƙ�ƥĺe�ĿŞƎîČƥ�ūĲ�GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠg�ƙeƑǄĿČeƙ�ūŠ�ƎîƑeŠƥ�ČūŞƎeƥeŠČe�îŠd�ČūŠfideŠČeɈ�ǅe�ƭƙed�î�ŞĿǊed�
Şeƥĺūdƙ�îƎƎƑūîČĺ�ĿŠǄūlǄĿŠg�ċūƥĺ�ƐƭîlĿƥîƥĿǄe�îŠd�ƐƭîŠƥĿƥîƥĿǄe�ŞeîƙƭƑeƙɍ�£ƭîlĿƥîƥĿǄe�ŞeîƙƭƑeƙ�ĿŠČlƭded�ĿŠƥeƑǄĿeǅƙ�
ǅĿƥĺ�ČƭƑƑeŠƥ�îŠd�ĲūƑŞeƑ�GĿƑƙƥ�¬ƥeƎ�ƎîƑeŠƥƙɍ�£ƭîŠƥĿƥîƥĿǄe�ŞeîƙƭƑeŞeŠƥ�ūĲ�ƎîƑeŠƥĿŠg�ƙŒĿllƙ�îŠd�ƥĺe�ƎîƑeŠƥɠČĺĿld�Ƒelîɠ
ƥĿūŠƙĺĿƎ�ǅîƙ�Şîde�ƎūƙƙĿċle�ċǋ�dîƥî�ČƭƑƑeŠƥlǋ�ċeĿŠg�ČūlleČƥed�ĲƑūŞ�ƎîƑeŠƥƙɓČîƑegĿǄeƑƙ�îŠd�ĲîŞĿlĿeƙ�ǅĺū�îƑe�ĿŠǄūlǄed�
ĿŠ�GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠg�ƙeƑǄĿČeƙɍ�TŠ�ƥeƑŞƙ�ūĲ�ƙČĺūūl�ƑeîdĿŠeƙƙɈ�ƭŠdeƑƙƥîŠdĿŠg�ƥĺe�ŠîƥƭƑe�ūĲ�ƥĺe�ƎîƑeŠƥɓČîƑegĿǄɠ
eƑɠČĺĿld�ƑelîƥĿūŠƙĺĿƎ�Ŀƙ�Şūƙƥ�ČƑĿƥĿČîlɈ�îƙ�ƥĺĿƙ�ƑeǷeČƥƙ�ƥĺe�ČĺĿldɫƙ�eîƑlĿeƙƥ�leîƑŠĿŠg�ČūŠƥeǊƥ�îŠd�ƑeǷeČƥƙ�ƥĺe�ĿŞƎūƑƥîŠČe�
ūĲ�îdƭlƥɠČĺĿld�ƑelîƥĿūŠƙĺĿƎƙ�ĿŠ�ĺeîlƥĺǋ�deǄelūƎŞeŠƥɍ�GĿƑƙƥ�¬ƥeƎƙ�dîƥî�ĿŠČlƭde�ƥĺƑee�dĿĲĲeƑeŠƥ�ŞeîƙƭƑeƙ�ūĲ�ƥĺe�ƎîƑɠ
eŠƥɠČĺĿld�ƑelîƥĿūŠƙĺĿƎɇ�

Ɇ� ¹ĺe�fiƑƙƥ�Ŀƙ�îŠ�ūċƙeƑǄîƥĿūŠîl�ŞeîƙƭƑe�ǅĿƥĺ�ūŠe�ūǄeƑîll�ƙČūƑe�deƙĿgŠed�ƥū�eǊîŞĿŠe�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ƥĺe�ƎîƑɠ
eŠƥɠČĺĿld�ƑelîƥĿūŠƙĺĿƎ�Čîlled�eeǋƙ�ƥū�TŠƥeƑîČƥĿǄe�¡îƑeŠƥĿŠg�ɚeT¡¬ɛɍ�

Ɇ� ¹ĺe�ƙeČūŠd�Ŀƙ�îŠ�ĿŠǄeŠƥūƑǋ�ČūŞƎleƥed�ċǋ�ƎƑūǄĿdeƑƙ�îƙ�ƎîƑƥ�ūĲ�ƥĺe�¡îƑeŠƥƙ��ƙ�¹eîČĺeƑƙ�¡ƑūgƑîŞ�Čîlled�ƥĺe�
gĿĲe�¬ŒĿllƙ�¡ƑūgƑeƙƙĿūŠ�TŠǄeŠƥūƑǋ�ɚg¬¡ɛɈ�ǅĺĿČĺ�ĺîƙ�ŞƭlƥĿƎle�ŞeîƙƭƑeƙ�ƥĺîƥ�îƑe�ƙČūƑedɍ�g¬¡�deƙČƑĿċeƙ�ĿŠdĿǄĿdƭîl�
ƎîƑeŠƥ�îŠd�ĿŠĲîŠƥɓƥūddleƑ�ƎƑūgƑeƙƙ�ƭƙĿŠg�ȅȄ�ƥǋƎeƙ�ūĲ�lĿĲe�ƙŒĿllƙɈ�ǅĺĿČĺ�îƑe�gƑūƭƎed�ĿŠƥū�fiǄe�ƙČîleƙɇ�¤elîƥĿūŠɠ
ƙĺĿƎƙ�ɚĿƥeŞƙ�ȂɠȂȂɛɈ�EdƭČîƥĿūŠ�ɚĿƥeŞƙ�ȂȃɠȂȇɛɈ�qeŠƥîl�ĺeîlƥĺɓƙƭċƙƥîŠČe�îċƭƙe�îŠd�ūƥĺeƑ�ƑĿƙŒƙ�ɚĿƥeŞƙ�ȃȅɠȃȊɛɈ�
�îƙĿČ�eƙƙeŠƥĿîlƙ�ɚĿƥeŞƙ�ȄȁɠȄȆɛɈ�îŠd�TŠĲîŠƥɓƥūddleƑ�deǄelūƎŞeŠƥ�ɚĿƥeŞƙ�ȄȇɠȅȄɛɍ�¹ĺĿƙ�îŠîlǋƙĿƙ�ĲūČƭƙed�ƙƎeČĿfiɠ
Čîllǋ�ūŠ�ƥĺe�ƐƭeƙƥĿūŠƙ�ƑeǷeČƥĿŠg�ĿƥeŞƙ�ƑegîƑdĿŠg�ČîƑegĿǄeƑ�ƑelîƥĿūŠƙĺĿƎ�ƥū�ƥĺeĿƑ�ČĺĿld�ĿŠ�ƥĺeƙe�îƑeîƙɇ�ŠƭƑƥƭƑĿŠgɈ�
dĿƙČĿƎlĿŠeɈ�ƙƭƎƎūƑƥ�ūĲ�deǄelūƎŞeŠƥɈ�îŠd�ƙîĲeƥǋɍ�

Ɇ� ¹ĺe�ƥĺĿƑd�ŞeîƙƭƑe�Ŀƙ�îŠ�îƙƙeƙƙŞeŠƥ�ūĲ�ƎîƑeŠƥɠČĺĿld�ĿŠƥeƑîČƥĿǄe�ƑeîdĿŠg�ƙŒĿllƙ�Čîlled�ƥĺe��dƭlƥɠ ĺĿld�TŠƥeƑîČƥĿǄe�
¤eîdĿŠg�TŠǄeŠƥūƑǋ�ɚ� T¤TɛɈ�ǅĺĿČĺ�ĺîƙ�ƥĺƑee�ƙČūƑĿŠg�ŞeîƙƭƑeƙ�ĲūƑ�îdƭlƥƙ�îŠd�ƥĺƑee�ĲūƑ�ČĺĿldƑeŠɍ�¹ĺe�� T¤T�
ƙČūƑĿŠg�ŞeîƙƭƑeƙ�ĿŠČlƭde�ƥĺƑee�dūŞîĿŠƙ�îƙƙeƙƙed�ƙeƎîƑîƥelǋ�ĲūƑ�îdƭlƥƙ�îŠd�ČĺĿldƑeŠɍ�¹ĺeƙe�dūŞîĿŠƙ�ĿŠČlƭdeɇ�
EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ɚE�¹ɛɈ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ɚ¡T¤¬ ɛɈ�
îŠd�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ɚÀg¬ɛɍ�

�ūƥĺ�ƥĺe�eT¡¬�îŠd�ƥĺe�g¬¡�ƥeƙƥƙ�îƑe�ƙČūƑed�ūŠ�î�ƙČîle�ĲƑūŞ�ȂɠȆ�ǅĺeƑe�î�ƙČūƑe�ūĲ�Ȇ�ĿŠdĿČîƥeƙ�ċeƥƥeƑ�ƎeƑĲūƑŞîŠČe�
îŠd�ƥĺe�� T¤T�ƥeƙƥƙ�îƑe�ƙČūƑed�ūŠ�î�ƙČîle�ĲƑūŞ�ȂɠȄ�ǅĺeƑe�î�ƙČūƑe�ūĲ�Ȅ�ĿŠdĿČîƥeƙ�î�ĺĿgĺeƑ�ƐƭîlĿƥǋ�ūĲ�îdƭlƥɠČĺĿld�
ĿŠƥeƑîČƥĿūŠƙɍ�eT¡¬�ƙČūƑeƙ�îƑe�deƙĿgŠed�ƥū�ċe�gƑūƭƎed�ĿŠƥū�ƥĺƑee�gĿŒeƑƥ�ƙČîle�ƐƭîlĿƥǋ�deƙČƑĿƎƥĿūŠƙ�ūĲ�ƎîƑeŠƥĿŠg�ƙŒĿllƙɇ�
Ȃɍȁ�ɠ�ȃɍȊȊɇ�gūǅ�ƐƭîlĿƥǋ�ƎîƑeŠƥĿŠgɈ�Ȅɍȁ�ɠ�ȄɍȊȊɇ�qūdeƑîƥe�ƐƭîlĿƥǋ�ƎîƑeŠƥĿŠgɈ�îŠd�ȅɍȁ�ɠ�ȅɍȊȊɇ�OĿgĺ�ƐƭîlĿƥǋ�ƎîƑeŠƥĿŠgɍ�GūƑ�
ƥĺe�� T¤T�îŠd�g¬¡�îƙƙeƙƙŞeŠƥƙɈ�ƥĺe�ƙČūƑe�ĿƥƙelĲ�Ŀƙ�leƙƙ�ĿŞƎūƑƥîŠƥ�ƥĺîŠ�ƥĺe�ŞeîƙƭƑe�ūĲ�ǅĺeƥĺeƑ�gîĿŠƙ�ǅeƑe�îČĺĿeǄed�
ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠɍ�

METHODS

GūƑ�îll�ƥeƙƥƙ�ɚeT¡¬Ɉ�g¬¡Ɉ�îŠd�� T¤TɛɈ�îll�ĿŠdĿǄĿdƭîlƙ�ǅĿƥĺ�ūŠlǋ�ūŠe�ƥeƙƥ�îŠd�îll�ĿŠdĿǄĿdƭîlƙ�ǅĿƥĺ�ūŠlǋ�ūŠe�ƥeƙƥ�ĿŠƙĿde�îŠ�
îŠîlǋƙĿƙ�ǋeîƑ�ǅeƑe�ƑeŞūǄedɍ�GūƑ�ƥĺūƙe�ĿŠdĿǄĿdƭîlƙ�ǅĺū�ĺîd�ŞūƑe�ƥĺîŠ�ƥǅū�ƥeƙƥƙ�ǅĿƥĺĿŠ�ƥĺe�ƙîŞe�fiƙČîl�ǋeîƑɈ�ƥĺe�
eîƑlĿeƙƥ�ƥeƙƥ�ĿŠ�ƥĺe�îŠîlǋƙĿƙ�ǋeîƑ�ǅîƙ�ŞîƑŒed�îƙ�ƥĺe�ƎƑeɠƥeƙƥ�ƙČūƑe�îŠd�ƥĺe�fiƑƙƥ�ƥeƙƥ�ǅĿƥĺĿŠ�ƥĺe�ȅɠȂȃ�ŞūŠƥĺ�ƥĿŞeĲƑîŞe�
ǅĿƥĺĿŠ�ƥĺe�ƙîŞe�îŠîlǋƙĿƙ�ǋeîƑ�ǅîƙ�ŞîƑŒed�îƙ�ƥĺe�Ǝūƙƥɠƥeƙƥɒ�ƥĺe�Ƒeƙƥ�ūĲ�ƥĺe�ƙČūƑeƙ�ĲūƑ�ƥĺîƥ�ĿŠdĿǄĿdƭîl�ǅeƑe�ƑeŞūǄedɍ�
�lƙūɈ�ƥĺūƙe�ĿŠdĿǄĿdƭîlƙ�ǅĺū�ūŠlǋ�ĺîd�ƎƑeɓƎūƙƥɠƥeƙƥƙ�leƙƙ�ƥĺîŠ�Ȃ�ŞūŠƥĺ�îƎîƑƥ�ǅeƑe�ƑeŞūǄed�ĲƑūŞ�ƥĺe�îŠîlǋƙĿƙɍ�¡Ƒeɠ�
îŠd�Ǝūƙƥɠƥeƙƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƥeƙƥed�ƭƙĿŠg�î�ƎîĿƑed�ƥɠƥeƙƥ�îŠd�ƙƭŞŞîƑĿǕed�ċǋ�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ɚȂɠȄɈ�ȅɠȇɈ�ȈɠȊɈ�îŠd�
Ȃȁʋ�ŞūŠƥĺƙɛ�ǅĿƥĺĿŠ�eîČĺ�îŠîlǋƙĿƙ�ǋeîƑɍ�sūƥe�ƥĺîƥ�ǅĺeŠ�ǅe�lūūŒ�îƥ�ƥĺe�g¬¡�îŠd�� T¤T�ƑeƙƭlƥƙɈ�ƥĺe�ŠƭŞċeƑ�ūĲ�ĿŠdĿǄĿdɠ
ƭîlƙ�ĿŠ�î�ƥƑeîƥŞeŠƥ�leŠgƥĺ�îŠd�îŠîlǋƙĿƙ�ǋeîƑ�îƑe�ƥĺe�ƙîŞe�îČƑūƙƙ�ŞeîƙƭƑeƙɍ

 ūĺeŠɫƙ�dɈ�î�ŞeîƙƭƑe�ūĲ�eĲĲeČƥ�ƙĿǕeɈ�ǅîƙ�îlƙū�ČîlČƭlîƥedɍ�¹ĺĿƙ�ŞeîƙƭƑe�Ŀƙ�ƭƙeĲƭl�ƥū�ĿŠdĿČîƥe�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČe�
eǄeŠ�ĿĲ�ƙƥîƥĿƙƥĿČîl�ƙĿgŠĿfiČîŠČe�Ŀƙ�Šūƥ�deƥeČƥedɍ�EĲĲeČƥ�ƙĿǕe�Ŀƙ�î�ŞeîƙƭƑe�ūĲ�ƥĺe�ŞîgŠĿƥƭde�ūĲ�îŠ�eǄeŠƥ�ūƑ�ĺūǅ�ĿŞƎūƑƥɠ
îŠƥ�î�dĿĲĲeƑeŠČe�Ŀƙɇ�ƥĺe�lîƑgeƑ�ƥĺe�eĲĲeČƥ�ƙĿǕeɈ�ƥĺe�ƙƥƑūŠgeƑ�ƥĺe�ƑelîƥĿūŠƙĺĿƎ�ċeƥǅeeŠ�ƥĺe�ƥǅū�ǄîƑĿîċleƙɍ�¹ĺe�eĲĲeČƥ�ƙĿǕe�
îllūǅƙ�ĲūƑ�ČūŞƎîƑĿŠg�ƥĺe�eĲĲeČƥĿǄeŠeƙƙ�ūĲ�ĿŠƥeƑǄeŠƥĿūŠƙ�ūĲ�dĿĲĲeƑeŠƥ�ƙĿǕeƙ�ŞūƑe�ĲîĿƑlǋ�ċeČîƭƙe�eĲĲeČƥ�ƙĿǕe�Ŀƙ�ĿŠdeƎeŠɠ
deŠƥ�ūĲ�ƙîŞƎle�ƙĿǕe�ɚqČgeūdɈ�ȃȁȂȊɛɍ�sƭŞeƑĿČ�Ǆîlƭeƙ�ūĲ� ūĺeŠɫƙ�d�ČîŠ�ċe�ĿŠƥeƑƎƑeƥed�îƙ�ƙeeŠ�ĿŠ�¹îċle�ȇɍ�
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�ǋ�ƭƙĿŠg� ūĺeŠɫƙ�dɈ�ǅe�ČîŠ�ŞeîƙƭƑe�ƥĺe�ŞîgŠĿƥƭde�ūĲ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠg�ƎƑūgƑîŞƙ�ċǋ�ČîlČƭlîƥĿŠg�
 ūĺeŠɫƙ�d�ċeƥǅeeŠ�ƥĺe�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥƙ�ĿŠ�eîČĺ�ƙČĺūūl�ǋeîƑɍ�¹ĺeƙe�Ǆîlƭeƙ�ĿŠdĿČîƥe�ƥĺe�ƙĿǕe�
ūĲ�ƥĺe�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČe�ūĲ�ƥĺe�ČĺîŠge�ĿŠ�ƎƑeɠ�îŠd�Ǝūƙƥɠƥeƙƥ�ƙČūƑeƙɍ

RESULTS

Keys to Interactive Parenting (KIPS)

GūƑ�ƥĺe�Ȇ�ǋeîƑƙ�ūĲ�ƥĺĿƙ�ƙƥƭdǋ�ɚȃȁȂȄɠȃȁȂȅ�ƥū�ȃȁȂȈɠȃȁȂȉɛɈ�¹îċle�Ȉ�ƙĺūǅƙ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ċeƥǅeeŠ�
îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĿŠdĿČîƥĿŠg�ĿŞƎƑūǄed�ƎîƑeŠƥɠČĺĿld�ƑelîƥĿūŠƙĺĿƎ�ǅĿƥĺ�ƥƑeîƥŞeŠƥ�
leŠgƥĺƙ�ūĲ�ȂɠȄ�ŞūŠƥĺƙɈ�ȅɠȇ�ŞūŠƥĺƙ�îŠd�ȈɠȊ�ŞūŠƥĺƙɍ�

 ūĺeŠɫƙ�d�Ǆîlƭeƙ�ĿŠ�¹îċle�Ȉ�ĺūǄeƑ�îƑūƭŠd�ĺîǄĿŠg�î�ŞedĿƭŞ�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČe�ĿŠ�Şūƙƥ�ǋeîƑƙ�îŠd�Şūƙƥ�ƥƑeîƥŞeŠƥ�
leŠgƥĺƙɍ�OūǅeǄeƑɈ�ǅĿƥĺ�ƥĺe�eǊČeƎƥĿūŠ�ūĲ�ȃȁȂȄɠȃȁȂȅ�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȂɠȄ�ŞūŠƥĺƙɈ�ƥĺe�îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑɠ
ǄeŠƥĿūŠ�ƙČūƑeƙ�îƑe�îll�ǅĿƥĺĿŠ�ƥĺe�ŞūdeƑîƥe�ƐƭîlĿƥǋ�ƎîƑeŠƥĿŠg�ƑîŠge�ɚȄɠȄɍȊȊɛ�ūĲ�eT¡¬�ƙČūƑeƙ�ƙƭggeƙƥĿŠg�ūŠlǋ�ŞūdeƑîƥe�
ĿŞƎƑūǄeŞeŠƥɍ

 

 Effect size�Ŀƙ�î�ŞeîƙƭƑe�ūĲ�
ƥĺe�ŞîgŠĿƥƭde�ūĲ�îŠ�eǄeŠƥ�ūƑ�
ĺūǅ�ĿŞƎūƑƥîŠƥ�î�dĿĲĲeƑeŠČe�
Ŀƙɇ�ƥĺe�lîƑgeƑ�ƥĺe�eĲĲeČƥ�ƙĿǕeɈ�
the stronger the relationship 
ċeƥǅeeŠ�ƥĺe�ƥǅū�ǄîƑĿîċleƙɍ

Effect size d Reference

Very small 0.01 Sawilowsky, 2009

Small 0.20 Cohen, 1988

Medium 0.50 Cohen, 1988

Large 0.80 Cohen, 1988

Very large 1.20 Sawilowsky, 2009

Huge 2.0 Sawilowsky, 2009

Table 6. Interpretation of Numeric Values of Cohen’s d

KEY FINDING:

Over the 5-year evaluation period statistically significant gains were seen over time 
on three separate measures of parenting competence:

• Keys to Interactive Parenting Scale 
• Life Skills Progression
• Adult-Child Interactive Reading Inventory

Intensive family services result in improvements in parenting and in parent-child  
relationships.
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Life Skills Progression (LSP) 

In 2013-2014�îŞūŠg�ȄȁȆ�ĿŠdĿǄĿdƭîlƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�beƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�
ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�sƭƑƥƭƑĿŠg�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȅȇȅɛɈ�ȅɠȇ�ŞūŠƥĺƙ�
ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȉȆɛɒ�Discipline�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȄȉȃɛɈ�ȅɠȇ�ŞūŠƥĺƙ�
ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȃȁȂɛɒ�Support of Development�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȅɛɒ�îŠd�Safety�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȄɛɍ�gîƑge�ƥū�×eƑǋ�gîƑge�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�
ĲūƭŠd�ĿŠ�ƥĺe�ȂɠȄ�ŞūŠƥĺ�ƥƑeîƥŞeŠƥ�leŠgƥĺ�îČƑūƙƙ�îll�ŞeîƙƭƑeƙ�ĿŠ�ȃȁȂȄɠȃȁȂȅ�îŠd�ūŠlǋ�ƙŞîll�ƥū�ŞedĿƭŞ�ĿŠ�ƥĺe�ūƥĺeƑ�
ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ɚ×eƑǋ�ƙŞîll�ĲūƭŠd�ĿŠ�ȃȁȂȄɠȃȁȂȅ�Safety ŞeîƙƭƑe�ȅɠȇ�ŞūŠƥĺƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺɛɍ

In 2014-2015�îŞūŠg�ȄȊȃ�ĿŠdĿǄĿdƭîlƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�
ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�Nurturing�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȅȃȃɛ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�
ɚƎʏȁɍȁȁȅȇɛɒ�Discipline�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȆȉɛ�îŠd�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɒ�Support of Devel-
opment�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȄȊȊɛɒ�îŠd�Safety�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�
ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȉȁɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȅȃɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȃȇȈɛɍ�qūƙƥ�eĲĲeČƥ�ƙĿǕeƙ�ĲūƑ�ƥĺĿƙ�îŠîlǋƙĿƙ�ǋeîƑ�
ĺîǄe�ƙŞîll�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ

In 2015-2016�îŞūŠg�ȅȅȂ�ĿŠdĿǄĿdƭîlƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�
ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�Nurturing ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȅȂȅɛ�îŠd�ȅɠȇ�ŞūŠƥĺƙ�
ɚƎʒȁɍȁȁȁȂɛɒ�'ĿƙČĿƎlĿŠe�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȃȅȊɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�
ɚƎʏȁɍȁȃȂȅɛɒ�Support of Development�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȆȄɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɒ�îŠd�Safety�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȃȆȊɛ�îŠd�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɍ�qūƙƥ�eĲĲeČƥ�
ƙĿǕeƙ�ĲūƑ�ƥĺĿƙ�îŠîlǋƙĿƙ�ǋeîƑ�ĺîǄe�ƙŞîll�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ

In 2016-2017�îŞūŠg�Ȇȁȁ�ĿŠdĿǄĿdƭîlƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�
ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�Nurturing�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȃɛɒ�Discipline treatment 
leŠgƥĺƙ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȂȆȅɛɒ�Support of Development�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȅɠȇ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȅȅɛɒ�îŠd�Safety�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȈɛɍ�qūƙƥ�eĲĲeČƥ�
ƙĿǕeƙ�ĲūƑ�ƥĺĿƙ�îŠîlǋƙĿƙ�ǋeîƑ�ĺîǄe�ƙŞîll�ūƑ�ǄeƑǋ�ƙŞîll�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ

N Pre-Interven�on 
Average Score

Post-Interven�on 
Average Score

Average Difference 
Between Pre & Post Scores p-value Cohen's d

1-3 months 49 2.89 3.08 0.19 0.0147 0.21
4-6 months 485 3.17 3.68 0.51 <0.0001 0.69
7-9 months 108 3.16 3.48 0.32 <0.0001 0.49
1-3 months 69 3.13 3.58 0.45 <0.0001 0.57
4-6 months 450 3.18 3.60 0.43 <0.0001 0.56
7-9 months 56 3.32 3.78 0.45 <0.0001 0.52
1-3 months 121 3.17 3.45 0.29 <0.0001 0.38
4-6 months 389 3.27 3.66 0.39 <0.0001 0.57
7-9 months 120 3.30 3.67 0.37 <0.0001 0.50
1-3 months 99 3.51 3.73 0.22 <0.0001 0.33
4-6 months 490 3.20 3.60 0.41 <0.0001 0.53
7-9 months 147 3.24 3.63 0.39 <0.0001 0.54
1-3 months 105 3.10 3.37 0.27 0.0002 0.33
4-6 months 483 3.13 3.49 0.36 <0.0001 0.44
7-9 months 122 3.30 3.61 0.31 <0.0001 0.47

Treatment Length by School Year

2017-2018

2016-2017

2015-2016

2014-2015

2013-2014

Table 7. Keys to Interactive Parenting (KIPS)

Ƀ�¤ed�ƥeǊƥ�ĿŠdĿČîƥeƙ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�fiŠdĿŠgƙɍ

LSP tabular results 
can be found in  
Appendix C. 
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In 2017-2018�îŞūŠg�ȆȂȆ�ĿŠdĿǄĿdƭîlƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�
ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�Nurturing�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�
ɚƎʏȁɍȁȁȃȉɛɒ�Discipline ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȂȆȂɛɒ�Support of Devel-
opment�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȂȈȂɛ�îŠd�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɒ�îŠd�Safety�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɍ�qūƙƥ�eĲĲeČƥ�ƙĿǕeƙ�ĲūƑ�ƥĺĿƙ�îŠîlǋƙĿƙ�ǋeîƑ�ĺîǄe�ƙŞîll�ūƑ�ǄeƑǋ�ƙŞîll�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ

Adult-Child Interactive Reading Inventory (ACIRI)

¹ĺe�Ƒeƙƭlƥƙ�ĲūƑ�îdƭlƥ�îŠd�ČĺĿld�îƑe�ƎƑeƙeŠƥed�ĿŠ �ƎƎeŠdĿǊ� ɍ�

In 2013-2014Ɉ�îŞūŠg�Ȅȇȅ�îdƭlƥɓČĺĿld�ĿŠƥeƑîČƥĿūŠƙ�eǄîlƭîƥĿūŠɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�
îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑɇ�

Ɇ� �'Àg¹ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ɚE�¹ɛ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȈȊɛɈ�ȅɠȇ�ŞūŠƥĺƙ�
ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�
ŞūŠƥĺƙ�ɚƎʏȁɍȁȂȂȈɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȇɛɒ�

Ɇ� �'Àg¹ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ ɚ¡T¤¬ ɛ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�
¤eîdĿŠg�îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�
îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȄɛɒ�îŠd�

Ɇ� �'Àg¹ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ɚÀg¬ɛ ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȈȊɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�
îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�
ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȃɛɍ

�ŞūŠg��dƭlƥ�îŠd� ĺĿld�E�¹�ƙČūƑeƙ�ĿŠ�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙ�ȅɠȇ�îŠd�ȈɠȊɈ�lîƑgeƑ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ�
�ŞūŠg��dƭlƥ�îŠd� ĺĿld�¡T¤¬ �ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɒ�îŠd�îŞūŠg�îll�Àg¬�
ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�ƙŞîlleƑ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥƙ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ

Tn 2014-2015,�îŞūŠg�ȄȂȊ�îdƭlƥɓČĺĿld�ĿŠƥeƑîČƥĿūŠƙ�eǄîlƭîƥĿūŠɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�
îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑɇ�

Ɇ� �'Àg¹ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȈȊɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȂȂȈɛɈ�
ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȇɛɒ�

Ɇ� �'Àg¹ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�
ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�
îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�
ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȄɛɒ�îŠd�

Ɇ� �'Àg¹ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȈȊɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȃɛɍ

KEY FINDING:

For all years, LSP performance improved for varying treatment lengths in all areas: 
Nurturing (Table C-1); Discipline (Table C-2); Support of Development (Table C-3) 
and Safety (Table C-4 in Appendix C). The effect size had small or very small practical 
significance in all years except the first (2013-2014).
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�ŞūŠg��dƭlƥ�îŠd� ĺĿld�E�¹�ƙČūƑeƙ�ĿŠ�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙ�ȅɠȇ�îŠd�ȈɠȊɈ�lîƑgeƑ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ�
�ŞūŠg��dƭlƥ�îŠd� ĺĿld�¡T¤¬ �ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɒ�îŠd�îŞūŠg�îll�Àg¬�
ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�ƙŞîlleƑ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥƙ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ

In 2015-2016, îŞūŠg�Ȅȉȁ�îdƭlƥɓČĺĿld�ĿŠƥeƑîČƥĿūŠƙ�eǄîlƭîƥĿūŠɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�
îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑɇ

Ɇ� �'Àg¹ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȃȊɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�
ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɒ�

Ɇ� �'Àg¹ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�
ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�
îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɒ�îŠd�

Ɇ� �'Àg¹ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɍ

�ŞūŠg��dƭlƥ�îŠd� ĺĿld�E�¹�ƙČūƑeƙ�ĿŠ�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙ�ȅɠȇ�îŠd�ȈɠȊɈ�lîƑgeƑ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠ�
�ŞūŠg��dƭlƥ�îŠd� ĺĿld�¡T¤¬ �ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�lîƑgeƑ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɒ�îŠd�
îŞūŠg�îll�Àg¬�ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�ŞedĿƭŞ�ƥū�lîƑge�eĲĲeČƥƙ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ

In 2016-2017, îŞūŠg�ȄȆȊ�îdƭlƥɓČĺĿld�ĿŠƥeƑîČƥĿūŠƙ�eǄîlƭîƥĿūŠɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�
îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑɇ�

Ɇ� �'Àg¹ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȃɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȅɛɈ�îŠd� OTg'ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȁɛɈ�
ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȂɛɒ�

Ɇ� �'Àg¹ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�
ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȄȊɛ�îŠd� OTg'ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�
îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�
ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȆɛɒ�îŠd�

Ɇ� �'Àg¹ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɍ

�ŞūŠg��dƭlƥ�îŠd� ĺĿld�E�¹�ƙČūƑeƙ�ĿŠ�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙ�ȅɠȇ�îŠd�ȈɠȊɈ�leƙƙ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ�
�ŞūŠg��dƭlƥ�îŠd� ĺĿld�¡T¤¬ �ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɒ�îŠd�îŞūŠg�îll�Àg¬�
ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�ŞedĿƭŞ�eĲĲeČƥƙ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ

In 2017-2018,�îŞūŠg�ȄȊȁ�îdƭlƥɓČĺĿld�ĿŠƥeƑîČƥĿūŠƙ�eǄîlƭîƥĿūŠɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�
îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�

Ɇ� �'Àg¹ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȄɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȄɛ�îŠd� OTg'ɇ�EŠĺîŠČĿŠg��ƥƥeŠƥĿūŠ�ƥū�¹eǊƥ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȈɛɈ�
ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȆɛɒ�

Ɇ� �'Àg¹ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�
ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�¡ƑūŞūƥĿŠg�TŠƥeƑîČƥĿǄe�¤eîdĿŠg�
îŠd�¬ƭƎƎūƑƥĿŠg� ūŞƎƑeĺeŠƙĿūŠ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɒ�îŠd�
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Ɇ� �'Àg¹ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�
ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd� OTg'ɇ�ÀƙĿŠg�gĿƥeƑîČǋ�¬ƥƑîƥegĿeƙ�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�ȅɠȇ�
ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɈ�îŠd�ȈɠȊ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɍ

�ŞūŠg��dƭlƥ�îŠd� ĺĿld�E�¹�ƙČūƑeƙ�ĿŠ�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙ�ȅɠȇ�îŠd�ȈɠȊɈ�leƙƙ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ�
�ŞūŠg��dƭlƥ�îŠd� ĺĿld�¡T¤¬ �ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�lîƑgeƑ�ƥĺîŠ�ŞedĿƭŞ�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɒ�îŠd�
îŞūŠg�îll�Àg¬�ƙČūƑeƙ�ĿŠ�îll�ƥƑeîƥŞeŠƥ�ŞūŠƥĺƙɈ�ŞedĿƭŞ�ƥū�lîƑge�eĲĲeČƥƙ�ƙĿǕeƙ�ǅeƑe�ƙeeŠɍ

QUALITATIVE ANALYSIS

METHODS 

Interviews With Parents Served by First Steps
TŠ�ūƑdeƑ�ƥū�eǊƎîŠd�ūƭƑ�ƭŠdeƑƙƥîŠdĿŠg�ūĲ�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ūŠ�ƎîƑeŠƥ�ČūŞƎeƥeŠČe�îŠd�ČūŠfideŠČeɈ�
î�ƙeƑĿeƙ�ūĲ�ĿŠɠdeƎƥĺ�ĿŠƥeƑǄĿeǅƙ�ɚŠʏȉɛ�ǅeƑe�ČūŠdƭČƥed�ǅĿƥĺ�ČƭƑƑeŠƥ�îŠd�ĲūƑŞeƑ�ƎîƑeŠƥƙ�ūƑ�ČîƑegĿǄeƑƙ�îČƑūƙƙ�¬ �
ǅĺū�ƑeČeĿǄed�ƙeƑǄĿČeƙ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�dƭƑĿŠg�ȃȁȂȇɠȃȁȂȈɈ�ȃȁȂȈɠȃȁȂȉɈ�îŠdɓūƑ�ȃȁȂȉɠȃȁȂȊɍ�¡îƑeŠƥƙɓČîƑegĿǄeƑƙ�
ĿŠƥeƑǄĿeǅed�ƑeČeĿǄed�ƙeƑǄĿČeƙ�ĲūƑ�î�ƥūƥîl�ūĲ�Ȋ�ūƑ�ŞūƑe�ŞūŠƥĺƙ�ɚǅĿƥĺ�Šū�ŞūƑe�ƥĺîŠ�î�ȃɠŞūŠƥĺ�gîƎ�ĿŠ�ƙeƑǄĿČe�îƥ�îŠǋ�
ƎūĿŠƥɛ�îŠd�ǅeƑe�ƙeƑǄed�ċǋ�ūŠe�ūĲ�ƥĺe�ĲūllūǅĿŠg�ƎƑūgƑîŞƙɇ�¡îƑeŠƥƙ�îƙ�¹eîČĺeƑƙɈ�¡îƑeŠƥɠ ĺĿld�OūŞeɈ�ūƑ�EîƑlǋ�¬ƥeƎƙ�
ƥū�¬Čĺūūl�¬ƭČČeƙƙɍ�¹ĺe�ĿŠdĿǄĿdƭîlƙ�ǅĺū�ƎîƑƥĿČĿƎîƥed�ĿŠ�ƥĺe�ƐƭîlĿƥîƥĿǄe�ĿŠƥeƑǄĿeǅƙ�ǅeƑe�dƑîǅŠ�ĲƑūŞ�î�ƙîŞƎle�ūĲ�Ȉȇ�
ƎîƑeŠƥƙ�ƑîŠdūŞlǋ�ƙeleČƥed�ĲƑūŞ�ƥĺe�¬ūƭƥĺ� îƑūlĿŠî�GĿƑƙƥ�¬ƥeƎƙ�'îƥîċîƙe�deǄelūƎed�îŠd�ĺūƭƙed�îƥ�¤G�ɍ�EǄîlƭɠ
îƥĿūŠ�ƙƥîĲĲ�îƥƥeŞƎƥed�ƥū�ČūŠƥîČƥ�ƥĺūƙe�ƙeleČƥed�ĲūƑ�ĿŠƥeƑǄĿeǅƙɍ�~Ĳ�ƥĺe�ƎîƑeŠƥƙɓČîƑegĿǄeƑƙ�ČūŠƥîČƥedɈ�Ȇȁʣ�ɚŠʏȄȉɛ�
ĺîd�ƎĺūŠe�ŠƭŞċeƑƙ�lĿƙƥed�ƥĺîƥ�ǅeƑe�dĿƙČūŠŠeČƥed�ūƑ�Šū�lūŠgeƑ�ĿŠ�ƙeƑǄĿČeɈ�îŠd�Ȃȉʣ�ɚŠʏȂȅɛ�dĿd�Šūƥ�ĺîǄe�î�ƎĺūŠe�
ŠƭŞċeƑ�lĿƙƥed�ĿŠ�ƥĺe�dîƥîċîƙeɍ

��ƙeŞĿɠƙƥƑƭČƥƭƑed�ĿŠƥeƑǄĿeǅ�gƭĿde�ǅîƙ�deƙĿgŠed�ƥū�ƭŠdeƑƙƥîŠd�ƎîƑeŠƥɫƙ�ƎeƑƙƎeČƥĿǄeƙ�ūŠ�ƥĺeĿƑ�ƎîƑeŠƥĿŠg�ƙŒĿllƙ�îŠd�
ČūŠfideŠČeɍ�£ƭeƙƥĿūŠƙ�ǅeƑe�deǄelūƎed�ƥū�eǊîŞĿŠe�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ūŠ�ƎîƑeŠƥĿŠg�ƙŒĿllƙɈ�ƎîƑeŠƥĿŠg�
ČūŠfideŠČeɈ�îŠd�ƙČĺūūl�ƑeîdĿŠeƙƙɍ�¬îŞƎle�ƐƭeƙƥĿūŠƙ�ĿŠČlƭdeɇ�Oūǅ�dĿd�ƥĺūƙe�ƙeƑǄĿČeƙ�îĲĲeČƥ�ǋūƭƑ�îċĿlĿƥǋ�ƥū�ƎîƑeŠƥɎ�
Oūǅ�dĿd�ƥĺūƙe�ƙeƑǄĿČeƙ�îĲĲeČƥ�ǋūƭƑ�ČūŠfideŠČe�îƙ�î�ƎîƑeŠƥɎ�îŠd��ĲƥeƑ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙɈ�ĺūǅ�dū�ǋūƭ�
ƥĺĿŠŒ�ǋūƭƑ�ƙŒĿllƙ�îŠd�ČūŠfideŠČe�ǅĿll�îĲĲeČƥ�ūƑ�ĺîƙ�îĲĲeČƥed�ǋūƭƑ�ČĺĿld�ċeĿŠg�Ƒeîdǋ�ĲūƑ�ƙČĺūūlɎ�¹ĺe�Ĳƭll�ĿŠƥeƑǄĿeǅ�
gƭĿde�Ŀƙ�ĿŠČlƭded�ĿŠ��ƎƎeŠdĿǊ�Hɍ�¡îƑƥĿČĿƎîŠƥƙ�ǅeƑe�gĿǄeŠ�î�ɷȄȁ�ĿŠČeŠƥĿǄe�ĲūƑ�ƥĺeĿƑ�ƎîƑƥĿČĿƎîƥĿūŠɍ�

Protocol for All Interviews
�ll�ƎĺūŠe�ĿŠƥeƑǄĿeǅƙ�ǅeƑe�ƑeČūƑded�ǅĺeŠ�gĿǄeŠ�ƎeƑŞĿƙƙĿūŠɍ�'eƥîĿled�Šūƥeƙ�ǅeƑe�ƥîŒeŠ�dƭƑĿŠg�ƥĺe�Čîll�îŠdɈ�ǅĺeŠ�
îƎƎlĿČîċleɈ�îƙƙeŞċled�ĲƑūŞ�ƥĺe�ƑeČūƑdĿŠgƙɍ�

�Š�ĿŠdƭČƥĿǄe�îƎƎƑūîČĺ�ǅîƙ�ƭƙed�ƥū�îŠîlǋǕe�dîƥî�ǅĺeƑeĿŠ�eŞeƑgeŠƥ�ƥĺeŞeƙ�ǅeƑe�ĿdeŠƥĿfied�ĿŠ�ƥĺe�dîƥîɍ�'îƥî�ǅeƑe�
ƑeǄĿeǅed�ƭŠƥĿl�ƙîƥƭƑîƥĿūŠ�ǅîƙ�ƑeîČĺed�ɚŠū�Šeǅ�ƥĺeŞeƙ�ūƑ�Ŀdeîƙ�eŞeƑge�ĲƑūŞ�ƥĺe�dîƥîɛ�îŠd�ƑeČƭƑƑĿŠg�ƥĺeŞeƙ�
ǅeƑe�ĿdeŠƥĿfiedɍ�×eƑċîƥĿŞ�Ɛƭūƥeƙ�ĲƑūŞ�ƥĺe�ĿŠƥeƑǄĿeǅ�ƎîƑƥĿČĿƎîŠƥƙ�ǅeƑe�ƭƙed�ƥū�ǄîlĿdîƥe�ĿŠƥeƑƎƑeƥîƥĿūŠ�ūĲ�eŞeƑgeŠƥ�
themes. 

RESULTS

Interviews With Parents Served by First Steps
��ŞîŏūƑĿƥǋ�ūĲ�ƎîƑeŠƥƙ�ĿŠƥeƑǄĿeǅed�ƑeČeĿǄed�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�¡îƑeŠƥƙ�îƙ�¹eîČĺeƑƙ�¡ƑūgƑîŞɍ�
~Ĳ�ƥĺe�ƎîƑeŠƥƙ�ĿŠƥeƑǄĿeǅedɈ�ĺîlĲ�ĺîd�ŞūƑe�ƥĺîŠ�ūŠe�ČĺĿldɒ�ƥĺe�ČĺĿldƑeŠ�ƙeƑǄed�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�ƑîŠged�ĿŠ�îgeƙ�ĲƑūŞ�
Ȃ�ƥū�ȅ�ǋeîƑƙɍ�~Ĳ�ƥĺe�ƙeǄeŠ�ƎîƑeŠƥƙ�ǅĺū�ƑeČeĿǄed�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙɈ�ĲūƭƑ�ƎîƑeŠƥƙ�ƑeƎūƑƥed�ƥĺeǋ�ĺîd�ƥĺe�ƙîŞe�
ĺūŞe�ǄĿƙĿƥūƑ�dƭƑĿŠg�ƥĺeĿƑ�ƥĿŞe�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙɍ�¡îƑeŠƥƙ�ƑeƎūƑƥed�ƥĺeǋ�gūƥ�ĿŠǄūlǄed�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙ�ĲūƑ�î�ǄîƑĿeƥǋ�ūĲ�
ƑeîƙūŠƙ�ĿŠČlƭdĿŠg�ǅîŠƥĿŠg�ƥū�ƥeîČĺ�ƥĺeĿƑ�ČĺĿld�Šeǅ�ƥĺĿŠgƙɈ�ƥĺeĿƑ�ČĺĿld�ǅîƙ�ƎƑeŞîƥƭƑe�ūƑ�ĺîd�î�ƙƎeeČĺ�delîǋɈ�ūƑ�ƥĺeǋ�
ĺeîƑd�gūūd�ƥĺĿŠgƙ�îċūƭƥ�ƥĺe�ƎƑūgƑîŞƙ�ƥĺƑūƭgĺ�ƙūŞeūŠe�ƥĺeǋ�ŒŠeǅɍ�
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Impact of First Steps on Ability and Confidence as a Parent

¡îƑeŠƥƙ�ƑeƎūƑƥed�ƥĺe�ƙeƑǄĿČeƙ�ƥĺeǋ�ƑeČeĿǄed�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�ĺelƎed�ƥĺeĿƑ�îċĿlĿƥǋ�ƥū�ƎîƑeŠƥ�îŠd�ċūūƙƥed�ƥĺeĿƑ�
ČūŠfideŠČeɈ�eƙƎeČĿîllǋ�ĲūƑ�ĺîŠdlĿŠg�dĿĲĲeƑeŠƥ�ƙĿƥƭîƥĿūŠƙ�ǅĿƥĺ�ƥĺeĿƑ�ČĺĿldɚƑeŠɛɍ�¡îƑeŠƥƙ�îgƑeed�ƥĺe�ƙeƑǄĿČeƙ�ƥĺeǋ�Ƒeɠ
ČeĿǄed�ĺelƎed�ƥĺeŞ�ƭŠdeƑƙƥîŠd�ĺūǅ�ƥĺeĿƑ�ČĺĿld�gƑūǅƙ�îŠd�deǄelūƎƙɈ�ĺūǅ�ƥū�ƥîlŒ�îŠd�Ƒeîd�ǅĿƥĺ�ƥĺeĿƑ�ČĺĿldɈ�ĺūǅ�ƥū�
ƑeƙƎūŠd�ǅĺeŠ�ƥĺe�ČĺĿld�dūeƙ�ƙūŞeƥĺĿŠg�ƥĺîƥ�ƭƎƙeƥƙ�ƥĺeŞɈ�ĺūǅ�ƥū�ĺelƎ�ƥĺe�ČĺĿld�geƥ�îlūŠg�ǅĿƥĺ�ūƥĺeƑ�ČĺĿldƑeŠ�îŠdɈ�
ĺūǅ�ƥū�geƥ�ƥĺe�ČĺĿld�Ƒeîdǋ�ĲūƑ�ƙČĺūūlɍ�¡îƑeŠƥƙ�ƙĺîƑed�ƥĺîƥ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�Şîde�ƎîƑeŠƥĿŠg�eîƙĿeƑɍ

¡îƑeŠƥƙ�ǅĺū�ƑeČeĿǄed�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙ�ƑeƎūƑƥed�ƥĺeĿƑ�ĺūŞe�ǄĿƙĿƥūƑ�gîǄe�ƥĺeŞ�ŞūƑe�ǅîǋƙ�ƥū�ĿŠƥeƑîČƥ�ǅĿƥĺ�
ƥĺeĿƑ�ČĺĿldɈ�ƥeîČĺĿŠg�ƥĺeŞ�îgeɠƙƎeČĿfiČ�îČƥĿǄĿƥĿeƙ�îŠd�Šeǅ�edƭČîƥĿūŠîl�gîŞeƙɍ�¡îƑeŠƥƙ�Šūƥed�ƥĺeǋ�Šūǅ�ŒŠūǅ�ǅĺîƥ�
ƥǋƎe�ūĲ�ƥūǋƙ�ƥū�geƥ�ĲūƑ�ƥĺeĿƑ�ČĺĿld�îŠd�ǅĺîƥ�ƥǋƎeƙ�ūĲ�gîŞeƙ�ƥū�Ǝlîǋ�ċîƙed�ūŠ�ƥĺe�îge�ūĲ�ƥĺeĿƑ�ČĺĿldɚƑeŠɛɍ�~Še�ƎîƑeŠƥ�
ƙîĿd�ƙĺe�ǅîƙ�ŞūƑe�ČūŠfideŠƥ�ċeČîƭƙe�ƙĺe�ŒŠeǅ�ĺeƑ�ƙūŠ�ǅîƙ�geƥƥĿŠg�ƥĺe�ĺelƎ�ĺe�Šeeded�îŠd�Ŀƙ�ƎƑūgƑeƙƙĿŠg�îƙ�
ĺe�ƙĺūƭld�ċeɍ�TŠ�îddĿƥĿūŠɈ�ūŠe�ƎîƑeŠƥ�Šūƥed�ĺūǅ�ĺeƑ�ĺūŞe�ǄĿƙĿƥūƑ�ĺelƎed�ŞūƥĿǄîƥe�ĺeƑ�ƥū�ƎîƑƥĿČĿƎîƥe�ĿŠ�ƥĺĿŠgƙ�ƥĺe�
ČĺĿld�ǅîƙ�dūĿŠg�îƥ�ČĺĿld�ČîƑeɈ�lĿŒe�Ǝūƥƥǋ�ƥƑîĿŠĿŠgɍ�

¡îƑeŠƥƙ�ƑeČeĿǄĿŠg�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙɈ�ƑeƎūƑƥed�ƥĺeĿƑ�ĺūŞe�ǄĿƙĿƥūƑƙ�ǅeƑe�eǊƥƑeŞelǋ�ƙƭƎƎūƑƥĿǄeɈ�ƥeîČĺĿŠg�ƥĺeŞ�
ŒŠūǅ�ĺūǅ�ƥū�ĺîŠdle�dĿĲĲeƑeŠƥ�ƙĿƥƭîƥĿūŠƙɍ�~Še�ŞūƥĺeƑ�ƥîlŒed�îċūƭƥ�ĺūǅ�ĺeƑ�ĺūŞe�ǄĿƙĿƥūƑ�ĺelƎed�ĿdeŠƥĿĲǋ�î�ƙƎeeČĺ�
delîǋɈ�ǅĺĿČĺ�ƙĺe�ǅūƭld�Šūƥ�ĺîǄe�ŒŠūǅŠ�ūƥĺeƑǅĿƙeɒ�ƥĺe�ĺūŞe�ǄĿƙĿƥūƑ�ċegîŠ�ƥîĿlūƑĿŠg�îČƥĿǄĿƥĿeƙ�ƥū�ĺelƎ�ĺeƑ�ČĺĿldɫƙ�
ƙƎeeČĺɍ�TŠ�îddĿƥĿūŠɈ�ƥĺe�ĺūŞe�ǄĿƙĿƥūƑ�ĺelƎed�ƥĺe�ƎîƑeŠƥ�ŠîǄĿgîƥe�ƥĺƑūƭgĺ�dĿĲĲeƑeŠƥ�ƙƎeeČĺ�ƥĺeƑîƎĿƙƥƙ�ƥū�fiŠd�ūŠe�
ƥĺîƥ�ċeƙƥ�ƙƭƎƎūƑƥed�ƥĺe�ČĺĿldɫƙ�deǄelūƎŞeŠƥɍ�¬ĺe�ƙîĿd�ƥĺîƥ�ĺîǄĿŠg�ƥĺe�ĺūŞe�ǄĿƙĿƥūƑ�ŠūƥĿČe�ƥĺe�ƙƎeeČĺ�delîǋ�eîƑlǋ�
ūŠ�îŠd�ĺelƎĿŠg�ĺeƑ�geƥ�ĺelƎ�ĲūƑ�Ŀƥ�ǅîƙ�ƥĺe�Şūƙƥ�Ǆîlƭîċle�îƙƎeČƥ�ūĲ�ĺeƑ�ƎîƑƥĿČĿƎîƥĿūŠ�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙɍ�¬eǄeƑîl�ƎîƑɠ
eŠƥƙ�dĿƙČƭƙƙed�ƥĺîƥ�ƥĺe�Şūƙƥ�Ǆîlƭîċle�ƥeîČĺĿŠgƙ�ƥĺeǋ�leîƑŠed�ĲƑūŞ�ƥĺeĿƑ�ƥĿŞe�ǅĿƥĺ�ƥĺe�ĺūŞe�ǄĿƙĿƥūƑƙ�ǅîƙ�ĺūǅ�ƥū�
ċe�ƎîƥĿeŠƥ�îŠd�ĺūǅ�ƥū�îƎƎƑūƎƑĿîƥelǋ�ĺîŠdle�ƥĺe�ČĺĿld�ǅĺeŠ�ƥĺeǋ�ŞĿƙċeĺîǄeɍ�

~Še�ƎîƑeŠƥ�ƥĺîƥ�ǅîƙ�ĿŠƥeƑǄĿeǅed�ĺîd�Šūƥ�ƑeČeĿǄed�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙ�ċƭƥ�ƙĺîƑed�ĺūǅ�ĺelƎĲƭl�ƥĺe�ČĺĿld�ČîƑe�
ƙČĺūlîƑƙĺĿƎ�ǅîƙ�ƥĺîƥ�ƙĺe�ƑeČeĿǄed�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙɍ�¬ĺe�ƙĺîƑed�ĺūǅ�Ŀƥ�îllūǅed�ĺeƑ�ƥū�ċe�ŞūƑe�ĿŠdeƎeŠdeŠƥɠɠ�ƥū�
gū�ƥū�ƙČĺūūl�îŠd�ƥū�ǅūƑŒ�ƙū�ƙĺe�Čūƭld�ƎƑūǄĿde�ĲūƑ�ĺeƑ�ƙūŠɍ�TŠ�îddĿƥĿūŠɈ�ĺîǄĿŠg�ƥĺe�ČĺĿld�ĿŠ�î�ƎƑeƙČĺūūl�ƎƑūgƑîŞ�
ƑeŞūǄed�ƥĺe�ċƭƑdeŠ�ūĲ�ƎƑūǄĿdĿŠg�ČîƑe�ūĲĲ�ƥĺe�ČĺĿldɫƙ�gƑîŠdƎîƑeŠƥƙɍ

�eǋūŠd�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙ�îŠd�ČĺĿld�ČîƑe�ƙČĺūlîƑƙĺĿƎƙɈ�ƎîƑeŠƥƙ�ŞeŠƥĿūŠed�ūƥĺeƑ�ƙeƑǄĿČeƙ�ƎƑūǄĿded�ċǋ�GĿƑƙƥ�
¬ƥeƎƙɍ�GĿƑƙƥ�¬ƥeƎƙ�ĺîƙ�ƎƑūǄĿded�ƥĺeŞ�ūƎƎūƑƥƭŠĿƥĿeƙ�lĿŒe�ĺūƙƥĿŠg�ĺūlĿdîǋ�eǄeŠƥƙ�ĲūƑ�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑeŠƥƙ�ƙū�ƥĺeǋ�ČîŠ�
eŠgîge�ǅĿƥĺ�ƥĺe�ČūŞŞƭŠĿƥǋ�îŠd�ǅĿƥĺ�ūƥĺeƑ�ƎîƑeŠƥƙ�îŠd�ČĺĿldƑeŠ�ƥĺîƥ�îƑe�ƎîƑƥĿČĿƎîƥĿŠg�ĿŠ�GĿƑƙƥ�¬ƥeƎƙ�ƎƑūgƑîŞƙɍ�
~Še�ƎîƑeŠƥ�ƙĺîƑed�ĺūǅ�Ǆîlƭîċle�ƥĺe�ƑeƙūƭƑČeƙ�ɚċūūŒƙɈ�ƙĺūeƙɈ�ČlūƥĺeƙɈ�eƥČɍɛ�ǅeƑe�ƥĺîƥ�GĿƑƙƥ�¬ƥeƎƙ�ĺîƙ�gĿǄeŠ�ĺeƑ�
ĲîŞĿlǋɍ�

KEY FINDING:

Parent themes—

First Steps improved their ability to parent and boosted their confidence. 

Parents know how to interact and play with their child.

Parents better understand how to handle different situations with their children.

First Steps home visitors supported the whole family.
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Impact of First Steps in Getting Children Ready for School

~ǄeƑîllɈ�ƎîƑeŠƥƙ�ƑeƎūƑƥed�ƥĺîƥ�ƥĺeĿƑ�ČĺĿldƑeŠ�ǅeƑe�dūĿŠg�ǅellɍ�¬ūŞe�ƎîƑeŠƥƙ�ǅĿƥĺ�ČĺĿldƑeŠ�ĿŠ�ƙČĺūūl�deƙČƑĿċed�ƥĺîƥ�
ƥĺeĿƑ�ČĺĿld�ǅîƙ�deǄelūƎŞeŠƥîllǋ�ƎƑūgƑeƙƙĿŠgɈ�leîƑŠĿŠg�îŠd�ƭƙĿŠg�ƥĺeĿƑ�ǅūƑdƙɍ�¡îƑeŠƥƙ�ƑeƎūƑƥed�ƥĺîƥ�ĿĲ�ƥĺeǋ�dĿd�
Šūƥ�ĺîǄe�î�ĺūŞe�ǄĿƙĿƥūƑɈ�ƥĺeǋ�ƥĺĿŠŒ�ƥĺeĿƑ�ČĺĿld�ǅūƭld�Šūƥ�ċe�îƙ�ƎƑeƎîƑed�ĲūƑ�ƙČĺūūlɍ�¡îƑeŠƥƙ�ƙĺîƑed�ĺūǅ�ƥĺe�ĺūŞe�
ǄĿƙĿƥūƑƙ�ĺelƎed�ƥĺeŞ�ƑegĿƙƥeƑ�ƥĺeĿƑ�ČĺĿld�ĲūƑ�ƙČĺūūlɈ�geƥ�ĿŠ�ƥĺe�ĺîċĿƥ�ūĲ�dūĿŠg�ĺūŞeǅūƑŒ�ǅĿƥĺ�ƥĺeĿƑ�ČĺĿldɈ�îŠd�ĺelƎed�
ƥĺe�ČĺĿld�ǅĿƥĺ�dĿĲĲeƑeŠƥ�îČƥĿǄĿƥĿeƙ�ƥĺîƥ�ċƭĿld�ƥĺeĿƑ�ƙeŠƙūƑǋ�ƙŒĿllƙɍ�¡îƑeŠƥƙ�ƙîĿd�ĺūŞe�ǄĿƙĿƥūƑƙ�ĺelƎ�ǅĿƥĺ�leîƑŠĿŠg�leƥƥeƑƙ�
îŠd�ǅūƑdƙɈ�ƑeČūgŠĿǕĿŠg�ŠƭŞċeƑƙ�îŠd�ČūlūƑƙɈ�ČūƭŠƥĿŠg�ƥū�ȂȁɈ�ƑeîdĿŠgɈ�ĲūllūǅĿŠg�dĿƑeČƥĿūŠƙɈ�îŠd�ČūŞŞƭŠĿČîƥĿūŠ�
ƙŒĿllƙɍ�¹ĺe�ƎîƑeŠƥ�ǅĺū�ƑeČeĿǄed�ƥĺe�ČĺĿldČîƑe�ƙČĺūlîƑƙĺĿƎ�eǊƎlîĿŠed�ƥĺîƥ�ĺîǄĿŠg�ƥĺeĿƑ�ČĺĿld�ĿŠ�îŠ�eîƑlǋ�ČĺĿldĺūūd�
ƎƑūgƑîŞ�ĺelƎed�gĿǄe�ƙƥƑƭČƥƭƑe�îŠd�îŠ�eŠǄĿƑūŠŞeŠƥ�ƥĺîƥ�ǅūƭld�ĺelƎ�ĺeƑ�ČĺĿld�geƥ�Ƒeîdǋ�ĲūƑ�ƙČĺūūlɍ� 

Impact of First Steps on the Family as a Whole

¡îƑeŠƥƙ�ƑeČeĿǄĿŠg�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙ�ƑeƎūƑƥed�ĺūǅ�ƥĺe�ĺūŞe�ǄĿƙĿƥūƑ�eŠgîged�îll�ƥĺe�ČĺĿldƑeŠ�îŠd�ĲîŞĿlǋ�ŞeŞɠ
ċeƑƙ�ĿŠ�îČƥĿǄĿƥĿeƙ�îŠd�gîŞeƙ�ǅĺeŠ�ƥĺeǋ�ČîŞe�ƥū�ƥĺe�ĺūƭƙeɍ�¡îƑeŠƥƙ�ƑeƎūƑƥed�ƥĺîƥ�ƥĺĿƙ�ĺîƙ�ċƑūƭgĺƥ�ƥĺeĿƑ�ĲîŞĿlĿeƙ�
ČlūƙeƑ�ƥūgeƥĺeƑɍ�~Še�ŞūƥĺeƑ�eǊƎlîĿŠed�ĺūǅ�ƙĺe�dĿd�îŠ�îČƥĿǄĿƥǋ�ǅĿƥĺ�ĺeƑ�ĺūŞe�ǄĿƙĿƥūƑ�ƥĺîƥ�dĿƎƎed�ƥĺe�ČĺĿldɫƙ�îŠd�
ŞūƥĺeƑɫƙ�ĺîŠdƙ�îŠd�Ĳeeƥ�ĿŠƥū�ƎîĿŠƥ�îŠd�ƙƥîŞƎed�ƥĺeŞ�ūŠƥū�ƎîƎeƑ�ƥū�ƙĺūǅ�ĺūǅ�ƎeūƎle�gƑūǅ�îŠd�deǄelūƎ�ūǄeƑ�
ƥĿŞeɍ�¬ĺe�ƙîĿd�ƙĺe�ƥĺeŠ�ƭƙed�ƥĺe�ƙîŞe�îČƥĿǄĿƥǋ�lîƥeƑ�ǅĿƥĺ�ƥĺe�ǅĺūle�ĲîŞĿlǋ�îƥ�¹ĺîŠŒƙgĿǄĿŠg�ƥū�ŞîŒe�ƥƭƑŒeǋ�ƎîĿŠƥɠ
ĿŠgƙ�ǅĿƥĺ�ĺîŠd�ƙƥîŞƎƙɍ��ŠūƥĺeƑ�ŞūƥĺeƑ�ƙîĿd�ƥĺîƥ�ĺeƑ�ČĺĿld�ĺîd�ƙūŞe�ƙeƎîƑîƥĿūŠ�îŠǊĿeƥǋ�ǅĺeŠ�ƥĺe�ČĺĿld�leĲƥ�ƥū�ƙƥîǋ�
ǅĿƥĺ�ƥĺe�ĲîƥĺeƑɍ�¹ĺe�ŞūƥĺeƑ�ǅîƙ�îċle�ƥū�ƥeîČĺ�ƥĺe�ĲîƥĺeƑ�ĺūǅ�ƥū�Ǝlîǋ�ƙūŞe�gîŞeƙ�ǅĿƥĺ�ƥĺe�ČĺĿld�ƥū�ĺelƎ�dĿƙƥƑîČƥ�
îŠd�ČūŞĲūƑƥ�ƥĺe�ČĺĿld�ǅĺeŠ�ƙĺe�leĲƥ�îŠd�ǅĺĿle�ƙĺe�ǅîƙ�gūŠeɍ�¬eǄeƑîl�ƎîƑeŠƥƙ�ƙîĿd�ƥĺîƥ�ƥĺeĿƑ�ĺūŞe�ǄĿƙĿƥūƑ�ĺelƎed�
eǄeƑǋūŠe�ĿŠ�ƥĺeĿƑ�ĲîŞĿlǋ�ƭŠdeƑƙƥîŠd�eîČĺ�ūƥĺeƑ�ċeƥƥeƑɍ�

Parent Satisfaction With First Steps Services 

¡îƑeŠƥƙ�ƑeƎūƑƥed�ƥĺeǋ�îƑe�ǄeƑǋ�ƙîƥĿƙfied�ǅĿƥĺ�ƥĺe�ƙeƑǄĿČeƙ�ƥĺeǋ�îƑe�ƑeČeĿǄĿŠg�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙɍ�¡îƑeŠƥƙ�dĿƙČƭƙƙed�
ĺūǅ�Ŀƥ�ǅîƙ�î�gƑeîƥ�eǊƎeƑĿeŠČe�ĲūƑ�ċūƥĺ�ƥĺe�ČĺĿld�îŠd�ƥĺe�ƎîƑeŠƥɍ�¹ĺe�ƎîƑeŠƥƙ�ǅĺū�ƑeČeĿǄed�ĺūŞe�ǄĿƙĿƥĿŠg�ƙeƑǄĿČeƙ�
deƙČƑĿċed�ƥĺeĿƑ�ƑelîƥĿūŠƙĺĿƎ�ǅĿƥĺ�ƥĺeĿƑ�ĺūŞe�ǄĿƙĿƥūƑ�îŠd�ƥĺeĿƑ�ČĺĿldɫƙ�ƑelîƥĿūŠƙĺĿƎ�ǅĿƥĺ�ƥĺeĿƑ�ĺūŞe�ǄĿƙĿƥūƑ�îƙ�ɨeǊČelɠ
leŠƥɍɩ�¡îƑeŠƥƙ�ƙîĿd�ƥĺîƥ�ƥĺeĿƑ�ČĺĿldƑeŠ�lūǄed�ǅĺeŠ�ƥĺe�ĺūŞe�ǄĿƙĿƥūƑ�ǅūƭld�ČūŞe�ƥū�ƥĺe�ĺūƭƙe�îŠd�ƥĺîƥ�ƥĺe�ĺūŞe�ǄĿƙɠ
ĿƥūƑ�ǅîƙ�îlǅîǋƙ�ƙƭƎƎūƑƥĿǄe�ūĲ�ƥĺe�ǅĺūle�ĲîŞĿlǋɍ�qîŠǋ�ƎîƑeŠƥƙ�ƙîĿd�ƥĺeǋ�ǅūƭld�Šūƥ�ČĺîŠge�îŠǋƥĺĿŠg�îċūƭƥ�ƥĺe�GĿƑƙƥ�
¬ƥeƎƙ�ƙeƑǄĿČeƙ�ƥĺeǋ�îƑe�ƑeČeĿǄĿŠgɍ�~Še�ƎîƑeŠƥ�ǅĿƙĺed�ƥĺeǋ�ĺîd�ŒŠūǅŠ�îċūƭƥ�Ŀƥ�eîƑlĿeƑ�ĲūƑ�ƥĺeĿƑ�fiƑƙƥ�ČĺĿldɍ�¬ĺe�ĲūƭŠd�
ūƭƥ�îċūƭƥ�ƥĺe�ƎƑūgƑîŞ�ūŠČe�ĺeƑ�eldeƙƥ�ČĺĿld�ǅîƙ�îlƑeîdǋ�ĿŠ�ƙČĺūūlɍ�¡îƑeŠƥƙ�ƙîĿd�ƥĺeǋ�ǅūƭld�ĺĿgĺlǋ�ƑeČūŞŞeŠd�îŠd�
eŠČūƭƑîge�îŠǋūŠe�ƥĺeǋ�ŒŠeǅ�ƥū�ƎîƑƥĿČĿƎîƥe�ĿŠ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙɍ��
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Figure 12. Quality Enhancement (QE)  
Child Care Partnerships (CCP)

ÀƑċîŠɓ¤ƭƑîl� lîƙƙĿĲĿČîƥĿūŠ�TŠČlƭdĿŠg�¡eƑƙĿƙƥeŠƥ�
 ĺĿld�¡ūǄeƑƥǋ� ūƭŠƥĿeƙ

3: What is the impact of First Steps on Child Care Quality? 

GĿƑƙƥ�¬ƥeƎƙ�ƙƭƎƎūƑƥƙ�ǋūƭŠg�ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�ċǋ�ƎƑūǄĿdĿŠg�ƐƭîlĿɠ
ƥǋ�eŠĺîŠČeŞeŠƥ�ƎƑūgƑîŞƙ�ĿŠ�ƙeleČƥ�ČĺĿld�ČîƑe�ČeŠƥeƑƙɍ�¹ĺe�ƙeleČƥĿūŠ�
ČƑĿƥeƑĿî�ĿŠČlƭde�ƥĺe�ƎeƑČeŠƥîge�ūĲ�ČĺĿldƑeŠ�ĿŠ�ƎūǄeƑƥǋ�ƙeƑǄed�ūƑ�ƥĺe�
lūČîƥĿūŠ�ūĲ�ƥĺe�ČeŠƥeƑ�ĿŠ�îŠ�eleŞeŠƥîƑǋ�ƙČĺūūl�îƥƥeŠdîŠČe�ǕūŠe�Ƒîƥed�
ɨċelūǅ�îǄeƑîgeɩ�ūƑ�ɨîƥɠƑĿƙŒɩ�ĿŠ�ƥĺe�ƎƑĿūƑ�ȄɠǋeîƑ�ƎeƑĿūdɍ�£ƭîlĿƥǋ�eŠɠ
ĺîŠČeŞeŠƥ�ƎƑūgƑîŞƙ�îČƥĿǄĿƥĿeƙ�ĿŠČlƭde�ƎƑūǄĿƙĿūŠ�ūĲ�ƥeČĺŠĿČîl�îƙƙĿƙɠ
ƥîŠČe�ƥū�ƥĺe�ČeŠƥeƑ�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�ƙƥîĲĲ�îŠd�ƎƑeƙČĺūūl�ƙČĺūlîƑƙĺĿƎƙ�ĿŠ�
ƎƑĿǄîƥe�ČĺĿld�ČîƑe�ƙeƥƥĿŠgƙɍ�

�ƙ�î�ČūŞƎūŠeŠƥ�ūĲ�ƥĺe�îŠîlǋƙĿƙɈ�ƥĺe�lūČîƥĿūŠƙ�ūĲ�ČĺĿld�ČîƑe�ČeŠƥeƑƙ�
ǅeƑe�ŞîƎƎed�ƥū�ĿllƭƙƥƑîƥe�ƥĺe�geūgƑîƎĺĿČ�ƙƎƑeîd�ūĲ�ƎîƑƥĿČĿƎîƥĿūŠ�
ċîƙed�ūŠ�ƭƑċîŠ�îŠd�ƑƭƑîl�deƙĿgŠîƥĿūŠɈ�ČĺĿld�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑƥǋ�ČūƭŠɠ
ƥĿeƙɈ�îŠd�ƙČĺūūl�dĿƙƥƑĿČƥ�ƎūǄeƑƥǋɍ�GĿgƭƑe�Ȃȃ�ĺĿgĺlĿgĺƥƙ�ƥĺe�lūČîƥĿūŠƙ�ūĲ�
ƥĺe� ĺĿld� îƑe�¡îƑƥŠeƑƙĺĿƎƙ�ĿŠ�ƥĺe�£ƭîlĿƥǋ�EŠĺîŠČeŞeŠƥ�ɚ£Eɛ�ƎƑūgƑîŞ�
îƙ�î�ČūŞƎūŠeŠƥ�ūĲ�ƭƑċîŠɠƑƭƑîl�ČlîƙƙĿfiČîƥĿūŠ�îŠd�ƥĺeĿƑ�lūČîƥĿūŠ�ǅĿƥĺ�Ƒeɠ
ƙƎeČƥ�ƥū�ƎeƑƙĿƙƥeŠƥ�ČĺĿld�ƎūǄeƑƥǋ�ČūƭŠƥĿeƙɍ�¹ĺe�ŞîƎ�dūeƙ�Šūƥ�îČČūƭŠƥ�
ĲūƑ�ƥĺe�ŠƭŞċeƑ�ūĲ�ČĺĿldƑeŠ�elĿgĿċle�ƥū�ƎîƑƥĿČĿƎîƥe�ūƑ�ĿŠ�Šeed�ūĲ�ČĺĿld�
ČîƑe�ƙeƑǄĿČeƙɍ�¹ĺe�ǄĿƙƭîlĿǕîƥĿūŠ�ūĲ�ƥĺe�lūČîƥĿūŠ�ūĲ�ČĺĿld�ČîƑe�ƎîƑƥŠeƑɠ
ƙĺĿƎƙ�ĿŠdĿČîƥeƙ�î�dĿƙƎƑūƎūƑƥĿūŠîƥe�ƑeƎƑeƙeŠƥîƥĿūŠ�ĿŠ�ƭƑċîŠ�îŠd�ŠūŠɠ�
ƎeƑƙĿƙƥeŠƥ�ČĺĿld�ƎūǄeƑƥǋ�ČūƭŠƥĿeƙɍ�OūǅeǄeƑɈ�Ŀƥ�ĿdeŠƥĿfieƙ�ƭŠdeƑƙeƑǄed�
îƑeîƙ�ǅĿƥĺ�ƥĺe�ūƎƎūƑƥƭŠĿƥĿeƙ�ĲūƑ�eǊƎîŠdĿŠg�ƥĺeƙe�ƙeƑǄĿČeƙ�ĿŠ�ƑƭƑîl�îŠd�
ČĺĿld�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑƥǋ�ČūƭŠƥĿeƙɍ�

QUESTION 3: 

“What is the impact of  
First Steps on child 
care quality?”
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GĿgƭƑe�ȂȄ ĺĿgĺlĿgĺƥƙ�î�gƑūǅĿŠg�gîƎ�ċeƥǅeeŠ�î�lūǅ�ƎƑeƙeŠČe�ūĲ�£E�ČĺĿld�ČîƑe�ƎîƑƥŠeƑƙĺĿƎƙ�ĿŠ�ĺĿgĺ�ƎūǄeƑƥǋ�ƙČĺūūl�
dĿƙƥƑĿČƥƙɈ�ČĺĿld�ƎeƑƙĿƙƥeŠƥ�ƎūǄeƑƥǋ�ČūƭŠƥĿeƙɈ�îŠd�ƥĺe�îǅîƑd�ūĲ�ƙČĺūlîƑƙĺĿƎƙ�ĲūƑ�ČĺĿld�ČîƑe�îƥƥeŠdîŠČeɍ�

¹ĺe�ŠeǊƥ�ƙeČƥĿūŠ�ūĲ�ƥĺe�ƑeƎūƑƥ�îŠîlǋǕeƙ�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ� ĺĿld� îƑe�£ƭîlĿƥǋ�EŠĺîŠČeŞeŠƥ�îČƥĿǄĿƥĿeƙ�ūŠ�ƥĺe�
ƐƭîlĿƥǋ�ūĲ�ČĺĿld�ČîƑe�ƙeƑǄĿČeƙɍ�¬ĿŞĿlîƑ�ƥū�ūƭƑ�îƎƎƑūîČĺ�ƥū�îƙƙeƙƙ�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ūŠ�ƎîƑeŠƥĿŠg�ČūŠɠ
fideŠČeɈ�ƥĺe�îŠîlǋƙeƙ�ƥĺîƥ�Ĳūllūǅƙ�îlƙū�ƭƥĿlĿǕed�î�ŞĿǊed�Şeƥĺūdƙ�îƎƎƑūîČĺɍ� ūŞċĿŠĿŠg�ċūƥĺ�ƐƭîŠƥĿƥîƥĿǄe�îŠd�Ɛƭîlɠ
ĿƥîƥĿǄe�Şeƥĺūdƙ�deeƎeŠƙ�ƭŠdeƑƙƥîŠdĿŠg�ūĲ�ƎƑūgƑîŞ�ĿŞƎîČƥ�ĿŠ�î�ǅîǋ�ƥĺîƥ�ŠeĿƥĺeƑ�dîƥî�ČūlleČƥĿūŠ�Şeƥĺūd�îlūŠe�ČîŠ�
îČČūŞƎlĿƙĺɍ�GĿƑƙƥɈ�ƥĺe�ƐƭîŠƥĿƥîƥĿǄe�dîƥî�îŠîlǋƙeƙ�îŠd�ūƭƥČūŞeƙ�îƑe�ƑeƎūƑƥedɈ�Ĳūllūǅed�ċǋ�ƥĺe�Ƒeƙƭlƥƙ�ūĲ�ƐƭîlĿƥîƥĿǄe�
ĿŠƥeƑǄĿeǅƙ�ǅĿƥĺ�dĿƑeČƥūƑƙ�ūĲ�ČĺĿld�ČîƑe�ČeŠƥeƑƙ�ǅĺū�ĺîd�ƑeČeĿǄed�GĿƑƙƥ�¬ƥeƎƙ�ƐƭîlĿƥǋ�eŠĺîŠČeŞeŠƥ�ƙeƑǄĿČeƙɍ�

¹ĺe�gūîl�ūĲ�ƥĺe�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČe�îČƥĿǄĿƥĿeƙ�ƎƑūǄĿded�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�ƥū�ƙeleČƥ�ČĺĿld�ČîƑe�ČeŠƥeƑƙ�Ŀƙ�ƥū�eŠĺîŠČe�ƥĺe�
ƐƭîlĿƥǋ�ūĲ�ČîƑe�ƑeČeĿǄed�ċǋ�ČĺĿldƑeŠ�ĿŠ�ƥĺeƙe�ČeŠƥeƑƙ�îƙ�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ČĺĿld�ČîƑe�ƙeƑǄĿČeƙ�Ŀƙ�îŠ�ĿŞƎūƑƥîŠƥ�deƥeƑŞĿŠîŠƥ�
ūĲ�ČĺĿldƑeŠɫƙ�deǄelūƎŞeŠƥîl�îŠd�edƭČîƥĿūŠîl�ūƭƥČūŞeƙɍ�¹ĺe�ŞeîƙƭƑeŞeŠƥ�ūĲ�ČĺĿld�ČîƑe�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČe�îČƥĿǄĿƥĿeƙ�
ƎƑūǄĿded�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�ĿŠČlƭdeƙ�ƥĺe�ŠƭŞċeƑ�ūĲ�ƙĿƥeƙ�ūƑ�ČlîƙƙƑūūŞ�ǄĿƙĿƥƙ�Şîde�îŠd�ƥĺe�ŠƭŞċeƑ�ūĲ�ĺūƭƑƙ�ČūŞŞĿƥƥedɍ�
 ĺĿld�ČîƑe�ƐƭîlĿƥǋ�Ŀƙ�îƙƙeƙƙed�ĲūƑ�GĿƑƙƥ�¬ƥeƎƙ�ƭƙĿŠg�ƥǅū�ĿŠƙƥƑƭŞeŠƥƙɇ�ƥĺe�TŠĲîŠƥɠ¹ūddleƑ�EŠǄĿƑūŠŞeŠƥîl�¤îƥĿŠg�¬Čîle�
ɚT¹E¤¬ɛ�îŠd�ƥĺe�EîƑlǋ� ĺĿldĺūūd�EŠǄĿƑūŠŞeŠƥîl�¤îƥĿŠg�¬Čîle�ɚE E¤¬ɛɍ�¹ĺeƙe�îƙƙeƙƙŞeŠƥ�ƥūūlƙ�eǄîlƭîƥe�ČĺĿld�ČîƑe�
ĲîČĿlĿƥĿeƙ�ūŠ�ƙeǄeŠ�dĿĲĲeƑeŠƥ�îƙƎeČƥƙ�ūĲ�ƥĺe�ČĺĿld�ČîƑe�eŠǄĿƑūŠŞeŠƥɇ�¬ƎîČe�îŠd�GƭƑŠĿƙĺĿŠgƙɈ�¡eƑƙūŠîl� îƑe�¤ūƭƥĿŠeƙɈ�
gîŠgƭîgeɠ¤eîƙūŠĿŠgɈ��ČƥĿǄĿƥĿeƙɈ�TŠƥeƑîČƥĿūŠƙɈ�¡ƑūgƑîŞ�¬ƥƑƭČƥƭƑeɈ�îŠd�¡îƑeŠƥƙ�îŠd�¬ƥîĲĲɍ�¹ĺe�îdŞĿŠĿƙƥƑîƥĿūŠƙ�ūĲ�
ƥĺeƙe�îƙƙeƙƙŞeŠƥƙ�îƑe�ČūŠdƭČƥed�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�ċǋ�GĿƑƙƥ�¬ƥeƎƙɍ�¹ĺe�ƎƑe�îŠd�Ǝūƙƥ�îƎƎƑūîČĺ�îllūǅƙ�ĲūƑ�
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QE Childcare Provider

nm No Scholarships

nm Scholarships

School District Poverty Index
High (84.3 - 92.8)

Mid-High (70.8 - 84.2)

Mid-Low (55.4 - 70.7)

Low (21.5 - 55.3)

Data Not Available (Not a School District)

Persistent Child Poverty County

County Boundary

Sources: SC FirstSteps Providers, 2019; US Census Bureau

Figure 13. Quality Enhancement (QE) Child Care Partnerships (CCP)

Figure 13. Child Care Partnerships (CCP)
School District Poverty Index, SY2017-2018
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îŠ�eǄîlƭîƥĿūŠ�ūĲ�ƥĺe�ĿŞƎîČƥ�ūĲ�ƥĺe�ĿŠƥeƑǄeŠƥĿūŠƙɍ�¬ČūƑeƙ�ƑîŠge�ĲƑūŞ�ȂɠȈɈ�ǅĿƥĺ�Ȉ�ċeɠ
ĿŠg�ƥĺe�ċeƙƥ�ƙČūƑeɍ���ƙČūƑe�ūĲ�Ȃ�ƑeƎƑeƙeŠƥƙ�ĿŠîdeƐƭîƥe�ČîƑeɈ�Ȅ�ŞĿŠĿŞîl�ČîƑeɈ�Ȇ�gūūd�
ČîƑeɈ�îŠd�Ȉ�eǊČelleŠƥ�ČîƑeɍ�

¹ĺe�GĿƑƙƥ�¬ƥeƎƙ�ƎƑūgƑîŞ�dîƥî�ČūŠƥîĿŠed�ĿŠĲūƑŞîƥĿūŠ�ūŠ�ƥĺe�ŠƭŞċeƑ�ūĲ�ƙĿƥe�ǄĿƙĿƥƙɈ�
ĺūƭƑƙ�ūĲ�îdŞĿŠĿƙƥƑîƥĿūŠɈ�ƥeČĺŠĿČîl�ƙeƑǄĿČeƙ�ƎƑūǄĿded�ǅĿƥĺ�eîČĺ�ČlîƙƙƑūūŞ�ǄĿƙĿƥɈ�îŠd�
î�ƎƑūǄĿdeƑ�eŠǄĿƑūŠŞeŠƥ�îƙƙeƙƙŞeŠƥ�ĲūƑ�ƥĺe�ƙƥƭdǋ�ƎeƑĿūdɍ�¹ĺe�îƙƙeƙƙŞeŠƥ�dîƥî�ǅîƙ�
ĲƑūŞ�ƥĺe�T¹E¤¬�îŠd�E E¤¬�ǅĿƥĺ�dîƥî�îċūƭƥ�ƥĺe�ČĺĿld�ČîƑe�ČeŠƥeƑɈ�ƙƎeČĿfiČ�Člîƙƙɠ
ƑūūŞɈ�ƥĺe�ŠƭŞċeƑ�ūĲ�ČĺĿldƑeŠɈ�îƙƙeƙƙŞeŠƥ�dîƥeɈ�îŠd�îƙƙeƙƙŞeŠƥ�ƙČūƑeɍ�

 
QUANTITATIVE ANALYSIS

METHODS

¹ĺeƑe�ǅeƑe�ȇȁȆ�ūċƙeƑǄîƥĿūŠƙ�ĲūƑ�T¹E¤¬�ɚsʏȄȆȂɛ�îŠd�E E¤¬�ɚsʏȃȆȅɛ�îƙƙeƙƙŞeŠƥƙɍ�EîČĺ�îƙƙeƙƙŞeŠƥ�ǅîƙ�ĲūƑ�î�
ČĺĿld�ČîƑe�ƎƑūǄĿdeƑ�îŠd�dĿƙƥĿŠČƥ�ČlîƙƙƑūūŞ�îƥ�ƥĺîƥ�ƎƑūǄĿdeƑɍ�¹ū�eŠƙƭƑe�î�Ƒūċƭƙƥ�îŠîlǋƙĿƙɈ�î�ƙĿŠgle�îdŞĿŠĿƙƥƑîƥĿūŠ�ĲūƑ�
î�ČlîƙƙƑūūŞ�îŠd�ŞƭlƥĿƎle�ƥeƙƥ�ƙČūƑeƙ�ĲūƑ�î�ČlîƙƙƑūūŞ�ǅeƑe�eǊČlƭded�ĲƑūŞ�ƥĺe�dîƥîɍ��ƙ�îŠ�eǊîŞƎleɈ�ĲūƑ�ƥĺūƙe�Člîƙƙɠ
ƑūūŞƙ�ƥĺîƥ�ĺîd�ŞūƑe�ƥĺîŠ�ƥǅū�ƥeƙƥƙ�ǅĿƥĺĿŠ�ƥĺe�ƙîŞe�îŠîlǋƙĿƙ�ǋeîƑɈ�ƥĺe�eîƑlĿeƙƥ�ƥeƙƥ�ĿŠ�ƥĺe�îŠîlǋƙĿƙ�ǋeîƑ�ǅîƙ�ŞîƑŒed�
îƙ�ƥĺe�ƎƑeɠƥeƙƥ�ƙČūƑeɈ�îŠd�ƥĺe�fiƑƙƥ�ƥeƙƥ�ǅĿƥĺĿŠ�ƥĺe�ȅɠȂȃ�ŞūŠƥĺ�ƑîŠge�ǅĿƥĺĿŠ�ƥĺe�ƙîŞe�îŠîlǋƙĿƙ�ǋeîƑ�ǅîƙ�ƥĺe�Ǝūƙƥɠ
ƥeƙƥɍ� lîƙƙƑūūŞƙ�ǅĿƥĺ�ūŠlǋ�ƎƑeɓƎūƙƥɠƥeƙƥ�ƙČūƑeƙ�leƙƙ�ƥĺîŠ�Ȃ�ŞūŠƥĺ�îƎîƑƥ�ǅeƑe�Šūƥ�ĿŠČlƭded�ĿŠ�ƥĺe�îŠîlǋƙĿƙɍ�qîŠǋ�
ČlîƙƙƑūūŞƙ�ūŠlǋ�ĺîd�ūŠe�îƙƙeƙƙŞeŠƥ�ǅĿƥĺĿŠ�ƥĺe�ȆɠǋeîƑ�îŠîlǋƙĿƙ�ƎeƑĿūdɍ�¬ĿǊƥǋɠeĿgĺƥ�îƙƙeƙƙŞeŠƥ�ƎîĿƑƙ�ǅeƑe�îŠîlǋǕed�
ĲūƑ�T¹E¤¬Ɉ�îŠd�ȅȊ�îƙƙeƙƙŞeŠƥ�ƎîĿƑƙ�ǅeƑe�îŠîlǋǕed�ĲūƑ�E E¤¬ɍ�GĿǄeɠǋeîƑ�îƙƙeƙƙŞeŠƥ�ƎîĿƑƙ�ǅĿƥĺūƭƥ�ƑegîƑd�ƥū�ƙČĺūūl�
ǋeîƑ�ūĲ�ĿŠƥeƑǄeŠƥĿūŠ�ǅeƑe�îlƙū�îŠîlǋǕed�ƥū�eǄîlƭîƥe�ƥĺe�ȆɠǋeîƑ�ĿŞƎîČƥɍ�¤eƙƭlƥƙ�ūŠ�ƥĺĿƙ�îŠîlǋƙĿƙ�ČîŠ�ċe�ĲūƭŠd�ĿŠ�¹îċle�
'ɠȂ�ĿŠ��ƎƎeŠdĿǊ�'ɍ

¡Ƒeɠ�îŠd�Ǝūƙƥɠƥeƙƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƥeƙƥed�ƭƙĿŠg�î�ƎîĿƑed�ƥɠƥeƙƥ�îŠd�ƙƭŞŞîƑĿǕed�ċǋ�¹ƑeîƥŞeŠƥ�geŠgƥĺ�ɚȂɠȄɈ�ȅɠȇɈ�
ȈɠȊɈ�îŠd�Ȃȁʋ�ŞūŠƥĺƙɛ�ǅĿƥĺĿŠ�eîČĺ�îŠîlǋƙĿƙ�ǋeîƑɍ�TŠ�ƙūŞe�ƥƑeîƥŞeŠƥ�leŠgƥĺƙɈ�ƥĺeƑe�ǅeƑe�Šūƥ�eŠūƭgĺ�ČlîƙƙƑūūŞƙ�ƥū�ċe�
îċle�ƥū�ƥeƙƥ�dĿĲĲeƑeŠČeƙɍ� ūĺeŠɫƙ�dɈ�î�ŞeîƙƭƑe�ūĲ�eĲĲeČƥ�ƙĿǕeɈ�ǅîƙ�îlƙū�ČîlČƭlîƥedɍ�¹ĺĿƙ�ŞeîƙƭƑe�Ŀƙ�ƭƙeĲƭl�ƥū�ĿŠdĿČîƥe�
ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČe�eǄeŠ�ĿĲ�ƙƥîƥĿƙƥĿČîl�ƙĿgŠĿfiČîŠČe�Ŀƙ�Šūƥ�deƥeČƥedɍ�

EĲĲeČƥ�ƙĿǕe�Ŀƙ�î�ŞeîƙƭƑe�ūĲ�ƥĺe�ŞîgŠĿƥƭde�ūĲ�îŠ�eǄeŠƥ�ūƑ�ĺūǅ�ĿŞƎūƑƥîŠƥ�î�dĿĲĲeƑeŠČe�Ŀƙɇ�ƥĺe�lîƑgeƑ�ƥĺe�eĲĲeČƥ�ƙĿǕeɈ�
ƥĺe�ƙƥƑūŠgeƑ�ƥĺe�ƑelîƥĿūŠƙĺĿƎ�ċeƥǅeeŠ�ƥĺe�ƥǅū�ǄîƑĿîċleƙɍ�¹ĺe�eĲĲeČƥ�ƙĿǕe�îllūǅƙ�ČūŞƎîƑĿƙūŠ�ūĲ�ƥĺe�eĲĲeČƥĿǄeŠeƙƙ�ūĲ�ĿŠɠ
ƥeƑǄeŠƥĿūŠƙ�ūĲ�dĿĲĲeƑeŠƥ�ƙĿǕeƙ�ŞūƑe�ĲîĿƑlǋ�ċeČîƭƙe�eĲĲeČƥ�ƙĿǕe�Ŀƙ�ĿŠdeƎeŠdeŠƥ�ūĲ�ƙîŞƎle�ƙĿǕe�ɚqČgeūdɈ�ȃȁȂȊɛɍ�sƭŞeƑĿČ�
Ǆîlƭeƙ�ūĲ� ūĺeŠɫƙ�d�ČîŠ�ċe�ĿŠƥeƑƎƑeƥed�îƙ�ƙeeŠ�ĿŠ�¹îċle�Ȃȃɍ�

Effect size�Ŀƙ�î�ŞeîƙƭƑe�ūĲ�ƥĺe�
ŞîgŠĿƥƭde�ūĲ�îŠ�eǄeŠƥ�ūƑ�ĺūǅ�
ĿŞƎūƑƥîŠƥ�î�dĿĲĲeƑeŠČe�Ŀƙɇ�ƥĺe�
lîƑgeƑ�ƥĺe�eĲĲeČƥ�ƙĿǕeɈ�ƥĺe�ƙƥƑūŠgeƑ�
ƥĺe�ƑelîƥĿūŠƙĺĿƎ�ċeƥǅeeŠ�ƥĺe�ƥǅū�
ǄîƑĿîċleƙɍ

Effect size d Reference

Very small 0.01 Sawilowsky, 2009

Small 0.20 Cohen, 1988

Medium 0.50 Cohen, 1988

Large 0.80 Cohen, 1988

Very large 1.20 Sawilowsky, 2009

Huge 2.0 Sawilowsky, 2009

Table 12. Interpretation of Numeric Values of Cohen’s d

NOTE: 
Only the overall scores 
were provided for analysis 
preventing the researchers 
from exploring domain 
differences and the impact 
of each domain on the 
overall score.
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RESULTS

KEY FINDING:

Statistically significant gains in quality of the childcare environment on the Infant/
Toddler Environment Rating Scale (ITERS) were noted in most years.

Statistically significant gains in quality of the childcare environment on the Early 
Childhood Environment Rating Scale (ECERS) were seen in 3 of 5 years.

Early Childhood Environment Rating Scale (ECERS) 

Treatment Length  
by School Year N Pre-Intervention 

Average Score 
Post-Intervention 

Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's d 

2013-2014 4-9 months 6 3.50 4.44 0.95 0.0011 1.37 

2014-2015 4-9 months 7 4.36 4.74 0.38 0.2044 0.46 

2015-2016 4-9 months 6 4.08 4.52 0.44 0.3261 0.45 

2016-2017 
1-3 months 1 2.59 4.53 1.94 . . 

4-9 months 11 3.60 4.61 1.01 0.0002 0.93 

2017-2018 
4-9 months 17 3.68 4.49 0.81 0.0014 1.00 

10+ months 1 4.14 5.66 1.52 . . 

 

 

 

 

 

 

Infant-Toddler Environment Rating Scale (ITERS) 

Treatment Length  
by School Year N Pre-Intervention 

Average Score 
Post-Intervention 

Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's d 

2013-2014 
1-3 months 1 5.56 5.58 0.02 . . 

4-9 months 12 4.35 5.37 1.02 0.0019 1.01 

2014-2015 
1-3 months 1 2.77 2.67 -0.10 . . 

4-9 months 10 4.87 5.20 0.33 0.3643 0.40 

2015-2016 
1-3 months 3 5.75 5.56 -0.19 0.6870 -0.26 

4-9 months 11 3.82 5.00 1.18 0.0030 1.43 

2016-2017 
4-9 months 11 3.82 4.92 1.11 0.0006 1.23 

10+ months 1 2.04 2.66 0.62 . . 

2017-2018 4-9 months 18 3.71 4.72 1.02 <.0001 1.06 

Table 13. Infant-Toddler Environment Rating Scale (ITERS)

Ƀ�¤ed�ƥeǊƥ�ĿŠdĿČîƥeƙ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�fiŠdĿŠgƙɍ

ITERS

�ƙ�ƙeeŠ�ĿŠ�¹îċle�ȂȄɈ�ĿŠ�ȃȁȂȄɠȃȁȂȅ�îŞūŠg�ȂȄ�dĿĲĲeƑeŠƥ�ČlîƙƙƑūūŞƙɒ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�
ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�T¹E¤¬�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȊɛɍ�
lîƑge�ƥū�ǄeƑǋ�lîƑge�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ĲūƭŠd�ĿŠ�ƥĺĿƙ�eǄîlƭîƥĿūŠɍ�

In 2014-2015Ɉ�Šū�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ċeƥǅeeŠ�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ǅeƑe�
deƥeČƥed�ɚƎʏȁɍȄȇȅȄɛ�îŞūŠg�ȂȂ�ČlîƙƙƑūūŞƙɒ�ĺūǅeǄeƑɈ�îŠ�eĲĲeČƥ�ƙĿǕe�ʏ�ȁɍȅ�ǅîƙ�ĲūƭŠdɈ�ǅĺĿČĺ�ĿŠdĿČîƥeƙ�î�ŞedĿƭŞ�
ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČe�ĿŠ�ƥĺe�ĿŠƥeƑǄeŠƥĿūŠɍ

In 2015-2016Ɉ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙɠ
ŞeŠƥ�ƙČūƑeƙ�ĲūƑ�T¹E¤¬�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȄȁɛɍ�¹ĺe�ČîlČƭlîƥed�eĲĲeČƥ�ƙĿǕe�ǅîƙ�ȂɍȅȄɈ�ǅĺĿČĺ�ĿŠdĿɠ
Čîƥeƙ�ǄeƑǋ�lîƑge�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ

In 2016-2017�îŞūŠg�Ȃȃ�dĿĲĲeƑeŠƥ�ČlîƙƙƑūūŞƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�
îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�T¹E¤¬�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȇɛɍ�¹ĺe�ČîlČƭlîƥed�eĲĲeČƥ�
ƙĿǕe�ǅîƙ�ȂɍȃȄɈ�ǅĺĿČĺ�ĿŠdĿČîƥeƙ�ǄeƑǋ�lîƑge�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ

In 2017-2018Ɉ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙɠ
ŞeŠƥ�ƙČūƑeƙ�ĲūƑ�T¹E¤¬�ƥƑeîƥŞeŠƥ�leŠgƥĺƙ�ȂɠȄ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛ�îŠd�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʒȁɍȁȁȁȂɛɍ�¹ĺe�ČîlČƭlîƥed�eĲĲeČƥ�
ƙĿǕe�ǅîƙ�Ȃɍȁȇ�ĲūƑ�ȂɠȄ�ŞūŠƥĺƙ�îŠd�ȁɍȇȆ�ĲūƑ�ȅɠȇ�ŞūŠƥĺƙɈ�ǅĺĿČĺ�ĿŠdĿČîƥeƙ�lîƑge�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ
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ECERS

�ƙ�ƙeeŠ�ĿŠ�¹îċle�ȂȅɈ�ĿŠ�ȃȁȂȄɠȃȁȂȅ�îŞūŠg�ƙĿǊ�dĿĲĲeƑeŠƥ�ČlîƙƙƑūūŞƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeɠ
ƥǅeeŠ�îǄeƑîge�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�E E¤¬�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȂɛɍ�
×eƑǋ�lîƑge�eĲĲeČƥ�ƙĿǕeƙ�ǅeƑe�ĲūƭŠd�ĿŠ�ƥĺĿƙ�eǄîlƭîƥĿūŠɍ

In 2014-2015�îŞūŠg�ȂȂ�dĿĲĲeƑeŠƥ�ČlîƙƙƑūūŞƙɈ�Šū�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ċeƥǅeeŠ�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑɠ
ǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ǅeƑe�deƥeČƥed�ɚƎʏȁɍȃȁȅȅɛɒ�ĺūǅeǄeƑɈ�îŠ�eĲĲeČƥ�ƙĿǕe�ʏ�ȁɍȅȇ�ǅîƙ�ĲūƭŠdɈ�ǅĺĿČĺ�ĿŠdĿČîƥeƙ�î�
ŞedĿƭŞ�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČe�ĿŠ�ƥĺe�ĿŠƥeƑǄeŠƥĿūŠɍ

In 2015-2016Ɉ�îŞūŠg�ƙĿǊ�dĿĲĲeƑeŠƥ�ČlîƙƙƑūūŞƙɈ�Šū�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ċeƥǅeeŠ�ƎƑeɠ�îŠd�ƎūƙƥɠĿŠƥeƑɠ
ǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ǅeƑe�deƥeČƥed�ɚƎʏȁɍȄȃȇȂɛɒ�ĺūǅeǄeƑɈ�îŠ�eĲĲeČƥ�ƙĿǕe�ʏ�ȁɍȅȆ�ǅîƙ�ĲūƭŠdɈ�ǅĺĿČĺ�ĿŠdĿČîƥeƙ�î�
ŞedĿƭŞ�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČe�ĿŠ�ƥĺe�ĿŠƥeƑǄeŠƥĿūŠɍ

In 2016-2017Ɉ�îŞūŠg�Ȃȃ�dĿĲĲeƑeŠƥ�ČlîƙƙƑūūŞƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�
îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�E E¤¬�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȁȃɛɍ�¹ĺe�ČîlČƭlîƥed�eĲĲeČƥ�
ƙĿǕe�ǅîƙ�ȁɍȊȄɈ�ǅĺĿČĺ�ĿŠdĿČîƥeƙ�ŞūƑe�ƙĿgŠĿfiČîŠƥ�ƥū�ǄeƑǋ�lîƑge�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ

In 2017-2018Ɉ�îŞūŠg�ȂȈ�dĿĲĲeƑeŠƥ�ČlîƙƙƑūūŞƙɈ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�dĿĲĲeƑeŠČeƙ�ǅeƑe�ƙeeŠ�ċeƥǅeeŠ�îǄeƑîge�ƎƑeɠ�
îŠd�ƎūƙƥɠĿŠƥeƑǄeŠƥĿūŠ�îƙƙeƙƙŞeŠƥ�ƙČūƑeƙ�ĲūƑ�E E¤¬�ƥƑeîƥŞeŠƥ�leŠgƥĺ�ȅɠȇ�ŞūŠƥĺƙ�ɚƎʏȁɍȁȁȂȅɛɍ�¹ĺe�ČîlČƭlîƥed�eĲĲeČƥ�
ƙĿǕe�ǅîƙ�Ȃɍȁ�ĲūƑ�ȅɠȇ�ŞūŠƥĺƙɈ�ǅĺĿČĺ�ĿŠdĿČîƥeƙ�î�lîƑge�ƎƑîČƥĿČîl�ƙĿgŠĿfiČîŠČeɍ

Child Care Centers Technical Assistance and Training 

As seen in Table 15Ɉ�ƥĺe�ŠƭŞċeƑ�ūĲ�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙ�ǅĺū�ƑeČeĿǄed�ƐƭîlĿƥǋ�eŠĺîŠČeŞeŠƥ�ƙeƑǄĿČeƙ�gƑeǅ�ȃȂʣ�ĲƑūŞ�
ȃȁȂȄɠȃȁȂȅ�ɚsʏȂȄȁ�ƎƑūǄĿdeƑƙɛ�ƥū�ȃȁȂȈɠȃȁȂȉ�ɚsʏȂȆȈ�ƎƑūǄĿdeƑƙɛɍ�OūƭƑƙ�ūĲ�îdŞĿŠĿƙƥƑîƥĿǄe�ŞeŠƥūƑĿŠg�ƥĺeƙe�ČĺĿld�ČîƑe�
ƎƑūǄĿdeƑƙ�ƑeČeĿǄed�ƙƥîƑƥed�îƥ�ȅȁ�ĺūƭƑƙ�ĿŠ�ȃȁȂȄɠȃȁȂȅɈ�dƑūƎƎed�ƥū�leƙƙ�ƥĺîŠ�Ȅȁ�ĺūƭƑƙ�ĿŠ�ȃȁȂȅɠȃȁȂȆ�îŠd�ȃȁȂȆɠȃȁȂȇɈ�
îŠd�ƥĺeŠ�ĿŠČƑeîƙed�ƥū�ȅȉ�îŠd�ȅȁ�ĺūƭƑƙ�ĿŠ�ȃȁȂȇɠȃȁȂȈ�îŠd�ȃȁȂȈɠȃȁȂȉɈ�ƑeƙƎeČƥĿǄelǋɍ�

¹ĺe�ĺūƭƑƙ�ūĲ�îdŞĿŠĿƙƥƑîƥĿǄe�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČe�ǅeƑe�îƎƎƑūǊĿŞîƥelǋ�ȃɈȁȁȁ�ĲƑūŞ�ȃȁȂȄɠȃȁȂȅ�ƥū�ȃȁȂȆɠȃȁȂȇɍ�TŠ�
ȃȁȂȇɠȃȁȂȈɈ�îlŞūƙƥ�ȂɈȅȁȁ�ĺūƭƑƙ�ǅeƑe�ƙƎeŠƥ�ūŠ�îdŞĿŠĿƙƥƑîƥĿǄe�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČeɍ�

¹ĺe�ĺūƭƑƙ�ūĲ�ŠūŠɠĿŠƥeŠƙĿǄe�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČe�ɚsT¹�ɛ�îƑe�ċƑūŒeŠ�dūǅŠ�ċǋ�ƙƎeČĿfiČ�îƑeîƙ�ūĲ�îƙƙĿƙƥîŠČeɈ�ǅĺeƥĺeƑ�Ŀƥ�
ċe�ƎƑĿŠƥed�ŞîƥeƑĿîlɈ�îƙƙĿƙƥĿŠg�ƎƑūǄĿdeƑƙ�ǅĿƥĺ�ŠeƥǅūƑŒĿŠgɈ�ūƑ�ƎƑeɠɓƎūƙƥɠǄĿƙĿƥ�ƎƑeƎîƑîƥĿūŠɍ�¹ĺeƙe�Ǆîlƭeƙ�ČîŠ�ċe�ƙeeŠ�ĿŠ�
¹îċle�ȂȆɍ�TŠ�¹îċle�ȂȆɈ�ƥĺe�ŠƭŞċeƑ�ūĲ�ČlîƙƙƑūūŞƙ�ǄĿƙĿƥed�gƑeǅ�ȉȉʣ�ĲƑūŞ�ȃȁȂȄɠȃȁȂȅ�ɚsʏȃȁȇ�ČlîƙƙƑūūŞƙɛ�ƥū�ȃȁȂȈɠ

N Pre-Interven�on 
Average Score

Post-Interven�on 
Average Score

Average Difference 
Between Pre & Post Scores p-value Cohen's d

2013-2014 4-9 months 6 3.50 4.44 0.95 0.0011 1.37
2014-2015 4-9 months 7 4.36 4.74 0.38 0.2044 0.46
2015-2016 4-9 months 6 4.08 4.52 0.44 0.3261 0.45

1-3 months 1 2.59 4.53 1.94 - -
4-9 months 11 3.60 4.61 1.01 0.0002 0.93
4-9 months 17 3.68 4.49 0.81 0.0014 1.00
10+ months 1 4.14 5.66 1.52 - -

Treatment Length by School Year

2017-2018

2016-2017

Table 14. Early Childhood Environment Rating Scale (ECERS)

Ƀ�¤ed�ƥeǊƥ�ĿŠdĿČîƥeƙ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�fiŠdĿŠgƙɍ
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ȃȁȂȉ�ɚsʏȃȉȆ�ČlîƙƙƑūūŞƙɛɍ�¹ĺe�ŠƭŞċeƑ�ūĲ�ČĺĿldƑeŠ�ĿŠ�ƥĺeƙe�ČlîƙƙƑūūŞƙ�ƙƥîƑƥed�îƥ�ȃɈȂȆȉ�ĿŠ�ȃȁȂȄɠȃȁȂȅ�îŠd�gƑeǅ�ƥū�
ȄɈȁȄȃ�ĿŠ�ȃȁȂȈɠȃȁȂȉ�ɚƭƎ�ȅȂʣɛɍ��lƙūɈ�ĿŠ�¹îċle�ȂȆɈ�ƥĺe�ŠƭŞċeƑ�ūĲ�ĺūƭƑƙ�ƙƎeŠƥ�ĿŠ�ČlîƙƙƑūūŞ�ŞeŠƥūƑĿŠg�îŠd�ĺūƭƑƙ�ūĲ�
ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČe�ČîƑe�îƑe�ƎƑūǄĿdedɍ

TŠ�ƙƭŞŞîƑǋɈ�ūǄeƑ�ƥĺe�Ȇ�ǋeîƑƙɈ�ĲƑūŞ�ȃȁȂȄɠȃȁȂȅ�ƥū�ȃȁȂȈɠȃȁȂȉɈ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ� ĺĿld� îƑe�£ƭîlĿƥǋ�EŠĺîŠČeŞeŠƥ�ƎƑūɠ
gƑîŞ�ĺîƙ�ƙƭƎƎūƑƥed�îŠ�îǄeƑîge�ūĲ�ȂȄȊ�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙ�ǅĿƥĺ�îŠ�îǄeƑîge�ūĲ�ȄȄ�ĺūƭƑƙ�ūĲ�îdŞĿŠĿƙƥƑîƥĿǄe�ŞeŠƥūƑɠ
ĿŠgɈ�ȂɈȇȈȁ�ĺūƭƑƙ�ūĲ�îdŞĿŠĿƙƥƑîƥĿǄe�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČeɈ�îŠd�ȃȇȁ�ĺūƭƑƙ�ūĲ�sūŠɠTŠƥeŠƙĿǄe�¹eČĺŠĿČîl��ƙƙĿƙƥîŠČe�ɚsT¹�ɛɍ�
�ddĿƥĿūŠîllǋɈ�ƥĺe�ƎƑūgƑîŞ�ĺîƙ�ċeeŠ�îƥ�îŠ�îǄeƑîge�ūĲ�ȃȂȆ�ČlîƙƙƑūūŞƙ�ǅĿƥĺ�ȃɈȃȉȂ�ČĺĿldƑeŠɈ�ƙƎeŠdĿŠg�îŠ�îǄeƑîge�ūĲ�ȅȊ�
ĺūƭƑƙ�ūĲ�ČlîƙƙƑūūŞ�ŞeŠƥūƑĿŠg�îŠd�ȄɈȈȉȄ�ĺūƭƑƙ�ūĲ�ČlîƙƙƑūūŞ�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČeɍ� 

Site Visit Measures 
School Year 

2013-2014 2014-2015 2015-2016 2016-2017 2017-2018 

Unique Child Care Providers 130 134 137 146 129 

Hours of Administrative Mentoring 40 21 28 48 40 

Hours of Administrative Technical Assistance 1,864 1,912 2,031 1,988 1,397 
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Printed Material 52 31 8 26 14 

Consultation via Phone 71 37 14 17 18 

Assist with Grants 2 5 10 4 2 

Assist with Networking 0 3 4 2 7 

Referral to Local Resources 55 27 2 5 14 

Purchasing Toys/Equip 78 48 14 33 29 

Problem Solving 7 18 2 9 8 

Helping Assist Refer Families 52 24 2 2 6 

Public Events 10 13 0 13 32 

Assist with Access to Training 46 19 13 5 6 

Other NITA 206 104 28 6 1 

Pre/Post Visit Preparation 99 79 44 10 27 

Unique Classrooms 206 232 177 192 200 

Number of Kids 2,158 2,362 1,898 2,027 2,206 

Hours of Classroom Mentoring 161 5 5 48 57 

Hours of Classroom Technical Assistance 4,585 3,762 3,342 4,055 4,381 

 

Table 15. Site Visit Measures by School Year
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Qualitative Analysis

£ƭîlĿƥîƥĿǄe�îƙƙeƙƙŞeŠƥ�ūĲ�ƥĺe�ĿŞƎîČƥ�ūĲ�îČƥĿǄĿƥĿeƙ�deƙĿgŠed�ƥū�ƙƥƑeŠgƥĺeŠ�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ČĺĿld�ČîƑe�ČeŠƥeƑ�ƙeƑǄĿČeƙ�
ǅîƙ�îČČūŞƎlĿƙĺed�ƭƙĿŠg�ĿŠƥeƑǄĿeǅƙ�ǅĿƥĺ�î�ƙîŞƎle�ūĲ�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙɍ�ØĿƥĺĿŠ�ƥĺeƙe�ĿŠƥeƑǄĿeǅƙɈ�ĿŠĲūƑŞîƥĿūŠ�
îċūƭƥ�ƥĺe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ūŠ�ČĺĿld�ČîƑe�ƐƭîlĿƥǋ�ǅîƙ�eǊîŞĿŠedɍ�

METHODS

Protocol for All Interviews

�ll�ĿŠƥeƑǄĿeǅƙ�ǅeƑe�ČūŠdƭČƥed�ǄĿî�ƥeleƎĺūŠe�îŠd�ƑeČūƑdedɍ�'eƥîĿled�Šūƥeƙ�ǅeƑe�îƙƙeŞċled�ĲƑūŞ�ƥĺe�ƑeČūƑdĿŠgƙɍ�¹ĺĿƙ�
ƙƥƭdǋ�ǅîƙ�îƎƎƑūǄed�ċǋ�ƥĺe�ÀŠĿǄeƑƙĿƥǋ�ūĲ�¬ūƭƥĺ� îƑūlĿŠî�TŠƙƥĿƥƭƥĿūŠîl�¤eǄĿeǅ��ūîƑdɍ�

�Š�ĿŠdƭČƥĿǄe�îƎƎƑūîČĺ�ǅîƙ�ƭƙed�ƥū�îŠîlǋǕe�dîƥî�ǅĺeƑeĿŠ�eŞeƑgeŠƥ�ƥĺeŞeƙ�ǅeƑe�ĿdeŠƥĿfied�ĿŠ�ƥĺe�dîƥîɍ�'îƥî�ǅeƑe�
ƑeǄĿeǅed�ƭŠƥĿl�ƙîƥƭƑîƥĿūŠ�ǅîƙ�ƑeîČĺed�ɚŠū�Šeǅ�ƥĺeŞeƙ�ūƑ�Ŀdeîƙ�eŞeƑge�ĲƑūŞ�ƥĺe�dîƥîɛ�îŠd�ƑeČƭƑƑĿŠg�ƥĺeŞeƙ�ǅeƑe�
ĿdeŠƥĿfiedɍ�×eƑċîƥĿŞ�Ɛƭūƥeƙ�ĲƑūŞ�ƥĺe�ĿŠƥeƑǄĿeǅ�ƎîƑƥĿČĿƎîŠƥƙ�ǅeƑe�ƭƙed�ƥū�ǄîlĿdîƥe�ĿŠƥeƑƎƑeƥîƥĿūŠ�ūĲ�eŞeƑgeŠƥ�ƥĺeŞeƙɍ�

Interviews With Child Care Providers

��ƑîŠdūŞ�ƙîŞƎle�ūĲ�ČĺĿld�ČîƑe�ƎƑūgƑîŞƙ�îČƑūƙƙ�ƥĺe�ƙƥîƥe�ǅeƑe�ƙeleČƥed�ĲūƑ�ĿŠƥeƑǄĿeǅƙ�ƥū�leîƑŠ�ŞūƑe�îċūƭƥ�ƥĺe�Ƒūle�
ūĲ�GĿƑƙƥ�¬ƥeƎƙ�Ƒūle�ĿŠ�eŠĺîŠČĿŠg�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ƥĺeĿƑ�ƎƑūgƑîŞƙ�îŠd�ƙîƥĿƙĲîČƥĿūŠ�ǅĿƥĺ�ƥĺe�ƙeƑǄĿČeƙ�ƑeČeĿǄed�ĲƑūŞ�GĿƑƙƥ�
¬ƥeƎƙɍ�¹ĺe�ƭŠĿǄeƑƙe�ūĲ�ČĺĿld�ČîƑe�ƎƑūgƑîŞƙ�ǅîƙ�eǊƥƑîČƥed�ĲƑūŞ�î�dîƥîċîƙe�deǄelūƎed�ċǋ�¤G�ɍ

��ƙeŞĿɠƙƥƑƭČƥƭƑed�ĿŠƥeƑǄĿeǅ�gƭĿde�ǅîƙ�deƙĿgŠed�ƥū�ƭŠdeƑƙƥîŠd�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙ�ƎeƑƙƎeČƥĿǄeƙ�ūŠ�ƥĺe�ĿŞƎîČƥ�ūĲ�
îČƥĿǄĿƥĿeƙ�deƙĿgŠed�ƥū�ƙƥƑeŠgƥĺeŠ�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ČĺĿld�ČîƑe�ČeŠƥeƑƙɍ�ØĿƥĺĿŠ�ƥĺeƙe�ĿŠƥeƑǄĿeǅƙɈ�ĿŠĲūƑŞîƥĿūŠ�îċūƭƥ�ƥĺe�
ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ūŠ�ČĺĿld�ČîƑe�ƐƭîlĿƥǋ�ǅîƙ�eǊîŞĿŠedɍ�¬îŞƎle�ƐƭeƙƥĿūŠƙ�ĿŠČlƭdedɇ�Which services that 
you received from First Steps (or from any organization) do you think helped the most in enhancing the quality of 
your child care program? If First Steps had not been around, what would your child care center’s quality look like? 
îŠd�How are the quality of services provided from First Steps compared to other programs and organizations? The 
Ĳƭll�ĿŠƥeƑǄĿeǅ�gƭĿde�Ŀƙ�ĿŠČlƭded�ĿŠ��ƎƎeŠdĿǊ�Oɍ�

��ƙîŞƎle�ūĲ�ȃȆ�ČĺĿld�ČîƑe�ƎƑūgƑîŞƙ�ǅeƑe�ƑîŠdūŞlǋ�ƙeleČƥedɍ�EǄîlƭîƥĿūŠ�ƙƥîĲĲ�ČūŠƥîČƥed�eîČĺ�ƎƑūgƑîŞ�ǄĿî�ƎĺūŠe�ƥū�
ƙČĺedƭle�î�ƎĺūŠe�ĿŠƥeƑǄĿeǅɍ�¹ĺƑee�îƥƥeŞƎƥƙ�ǅeƑe�Şîde�ƥū�ČūŠƥîČƥ�ƥĺe�ƎƑūgƑîŞ�dĿƑeČƥūƑƙɍ�~Ĳ�ƥĺe�ȃȆ�ƎƑūgƑîŞƙ�ČūŠɠ
ƥîČƥedɈ�î�ƥūƥîl�ūĲ�Ȃȇ�Čîllƙ�ǅeƑe�ƙČĺedƭled�îŠd�ȂȄ�ǅeƑe�ƙƭČČeƙƙĲƭllǋ�ČūŞƎleƥedɍ���ƥūƥîl�ūĲ�ĲūƭƑ�ƎƑūgƑîŞƙ�ĺîd�ƎĺūŠe�
lĿŠeƙ�ƥĺîƥ�ǅeƑe�ċƭƙǋ�îƥ�eîČĺ�Čîll�îƥƥeŞƎƥ�ūƑ�ƥĺe�lĿŠeƙ�ǅeƑe�dĿƙČūŠŠeČƥedɍ�GūƑ�fiǄe�ūĲ�ƥĺe�ƎƑūgƑîŞƙɈ�Şeƙƙîgeƙ�ĲūƑ�ƥĺe�
dĿƑeČƥūƑ�ƑeƐƭeƙƥĿŠg�îŠ�ĿŠƥeƑǄĿeǅ�ǅeƑe�leĲƥ�ǅĿƥĺ�ČĺĿld�ČîƑe�ƎƑūgƑîŞ�ƙƥîĲĲ�îŠd�ƥĺe�Čîllƙ�ǅeƑe�Šūƥ�ƑeƥƭƑŠedɍ�

~Ĳ�ƥĺe�Ȃȇ�Čîllƙ�ƙČĺedƭledɈ�ƥĺƑee�ĿŠƥeƑǄĿeǅƙ�ǅeƑe�Šūƥ�ČūŞƎleƥedɍ�¹ĺeƙe�ƥĺƑee�ĿŠƥeƑǄĿeǅƙ�ǅeƑe�ČîŠČeled�ċeČîƭƙe�
eĿƥĺeƑ�ƥĺe�dĿƑeČƥūƑ�ǅîƙ�Šeǅ�ƥū�ƥĺe�ƎƑūgƑîŞ�îŠd�Šūƥ�ĲîŞĿlĿîƑ�ǅĿƥĺ�ƙeƑǄĿČeƙ�ƥĺe�ƎƑūgƑîŞ�ĺîd�ƑeČeĿǄed�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙɈ�
ūƑ�ƥĺe�dĿƑeČƥūƑ�ǅîƙ�ƭŠîċle�ƥū�ċe�ƑeîČĺed�îƥ�ƥĺe�ƙČĺedƭled�ĿŠƥeƑǄĿeǅ�ƥĿŞeɍ

Interviews With Child Care Program Directors

¹ĺe�ƎƑūgƑîŞ�dĿƑeČƥūƑƙ�ƥĺîƥ�ǅeƑe�ĿŠƥeƑǄĿeǅed�ĺîǄe�eǊƥeŠƙĿǄe�ČîƑeeƑƙ�ĿŠ�eîƑlǋ�ČĺĿldĺūūd�edƭČîƥĿūŠɍ�¹ĺe�ŠƭŞċeƑ�ūĲ�
ǋeîƑƙ�ČĺĿld�ČîƑe�dĿƑeČƥūƑƙ�ƙeƑǄed�ƥĺe�ƎƑūgƑîŞƙ�ƑîŠged�ĲƑūŞ�ȂɍȆ�ƥū�ȅȂ�ǋeîƑƙ�ǅĿƥĺ�îŠ�îǄeƑîge�ūĲ�ȂȈɍȆ�ǋeîƑƙɍ�qîŠǋ�ūĲ�
ƥĺe�dĿƑeČƥūƑƙ�îƑe�îlƙū�ƥĺe�ūǅŠeƑƙ�ūĲ�ƥĺe�ČĺĿld�ČîƑe�ƎƑūgƑîŞƙɍ�GūƑ�ƙūŞe�ūĲ�ƥĺe�dĿƑeČƥūƑƙ�ǅĺū�ƙeƑǄed�ĿŠ�ƥĺe�leîdeƑƙĺĿƎ�
Ƒūle�ĲūƑ�ƙĺūƑƥeƑ�ƎeƑĿūdƙ�ūĲ�ƥĿŞeɈ�ƥĺeǋ�ĺîd�ƎƑeǄĿūƭƙlǋ�ƙeƑǄed�ĿŠ�î�dĿĲĲeƑeŠƥ�Ƒūle�îƥ�ƥĺe�ƎƑeƙČĺūūl�ƎƑūgƑîŞɍ�



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 44

RESULTS

Program Engagement with First Steps

TŠ�îddĿƥĿūŠ�ƥū�eǊƥeŠƙĿǄe�ČîƑeeƑƙ�ĿŠ�eîƑlǋ�ČĺĿldĺūūdɈ�ƥĺe�dĿƑeČƥūƑƙ�îlƙū�ĺîǄe�î�lūŠg�ĺĿƙƥūƑǋ�ūĲ�eŠgîgĿŠg�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙɍ�
��lĿƥƥle�ūǄeƑ�ȅȁʣ�ūĲ�ƥĺe�dĿƑeČƥūƑƙ�ƙƥîƥed�ƥĺeǋ�ĺîǄe�ƑeČeĿǄed�ƙeƑǄĿČeƙ�ĲƑūŞ�ƥĺeĿƑ�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ūĲfiČe�ĲūƑ�ƥeŠ�ɚȂȁɛ�ūƑ�
ŞūƑe�ǋeîƑƙ�ǅĿƥĺ�îƎƎƑūǊĿŞîƥelǋ�ƥĺƑee�ƐƭîƑƥeƑƙ�ɚȈȆʣɛ�ƑeČeĿǄĿŠg�ƙeƑǄĿČeƙ�Ȇ�ūƑ�ŞūƑe�ǋeîƑƙɍ���Ĳeǅ�dĿƑeČƥūƑƙ�Šūƥed�ƥĺeǋ�
ĺîd�ċeeŠ�eŠgîged�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙ�ɨĲƑūŞ�ƥĺe�ǄeƑǋ�ċegĿŠŠĿŠgɈɩ�îƥƥeŠdĿŠg�ŞeeƥĿŠgƙ�ǅĺeŠ�ƥĺe�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ǅîƙ�
ċeĿŠg�ĲūƑŞedɍ�~Še�dĿƑeČƥūƑ�ƙƥîƥed�ƙĺe�ƙeƑǄed�ūŠ�ƥĺe�ĿŠîƭgƭƑîl�GĿƑƙƥ�¬ƥeƎƙ��ūîƑd�ĿŠ�ĺeƑ�ČūƭŠƥǋɍ�

GūƑ�dĿƑeČƥūƑƙ�ǅĺū�ĺîd�Šūƥ�ċeeŠ�eŠgîged�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙ�ǅĺeŠ�Ŀƥ�ǅîƙ�ċeĿŠg�eƙƥîċlĿƙĺed�ĿŠ�ƥĺeĿƑ�ČūƭŠƥĿeƙɈ�ƥĺeǋ�
leîƑŠed�îċūƭƥ�ƥĺe�lūČîl�ƎîƑƥŠeƑƙĺĿƎɫƙ�ƙeƑǄĿČeƙ�ĿŠ�ƥǅū�ƎƑĿŞîƑǋ�ŞeîŠƙɇ�Ȃɛ�ŞîƑŒeƥĿŠg�îŠd�îǅîƑeŠeƙƙ�ūƎƎūƑƥƭŠĿƥĿeƙ�îŠd�
ȃɛ�ǅūƑd�ūĲ�Şūƭƥĺɍ�qîŠǋ�ūĲ�ƥĺe�ƎƑūgƑîŞƙ�ƑeČeĿǄed�î�ǄĿƙĿƥ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�ƙƥîĲĲ�ǅĺū�ƙĺîƑed�ƥĺe�ƙeƑǄĿČeƙ�ƥĺeǋ�Čūƭld�
ƎƑūǄĿdeɍ�¹ǅū�dĿƑeČƥūƑƙ�ŞeŠƥĿūŠed�ƥĺeǋ�leîƑŠed�îċūƭƥ�GĿƑƙƥ�¬ƥeƎƙ�îƥ�ƥĺe�¬ūƭƥĺeƑŠ�EîƑlǋ� ĺĿldĺūūd��ƙƙūČĿîƥĿūŠ�îŠŠƭîl�
ČūŠĲeƑeŠČeɒ�ƥĺeǋ�ǄĿƙĿƥed�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�eǊĺĿċĿƥūƑ�ċūūƥĺ�îŠd�ƥîlŒed�ǅĿƥĺ�ƙƥîĲĲ�îŠd�ƎĿČŒed�ƭƎ�ŞîƥeƑĿîlƙɍ�qūƙƥ�ūĲ�ƥĺe�dĿɠ
ƑeČƥūƑƙ�leîƑŠed�îċūƭƥ�GĿƑƙƥ�¬ƥeƎƙ�ƥĺƑūƭgĺ�ǅūƑd�ūĲ�Şūƭƥĺɍ�¹ǅū�dĿƑeČƥūƑƙ�Šūƥed�ƥĺeǋ�leîƑŠed�îċūƭƥ�GĿƑƙƥ�¬ƥeƎƙ�ĿŠ�ƥĺeĿƑ�
ƎƑeǄĿūƭƙ�ČîƑeeƑƙ�ĿŠ�ƥĺe�ƎƭċlĿČɠƙČĺūūl�ƙǋƙƥeŞɍ�~ƥĺeƑ�dĿƑeČƥūƑƙ�ŞeŠƥĿūŠed�ƥĺeǋ�ĺîd�ĺeîƑd�îċūƭƥ�GĿƑƙƥ�¬ƥeƎƙ�ĲƑūŞ�ūƥĺeƑ�
ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙ�ĿŠ�ƥĺe�ČūŞŞƭŠĿƥǋ�ǅĺū�ǅeƑe�îlƑeîdǋ�ƑeČeĿǄĿŠg�ƙeƑǄĿČeƙ�ūƑ�îƥ�ƥƑîĿŠĿŠgƙ�ƥĺeǋ�îƥƥeŠdedɍ

¹ĺe�ƎƑĿŞîƑǋ�ƑeîƙūŠ�dĿƑeČƥūƑƙ�ŞeŠƥĿūŠed�ǅĺǋ�ƥĺeǋ�gūƥ�ĿŠǄūlǄed�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙ�ǅîƙ�ĺūǅ�ƥĺe�ūƑgîŠĿǕîƥĿūŠɫƙ�ƙeƑǄĿČeƙ�
ǅūƭld�ƙƥƑeŠgƥĺeŠ�ƥĺe�ƐƭîlĿƥǋ�ūĲ�îŠd�îdǄîŠČe�ƥĺeĿƑ�ČeŠƥeƑɍ�¹ĺeǋ�ƑeČūgŠĿǕed�ƥĺe�ƙeƑǄĿČeƙ�ǅūƭld�ċeŠefiƥ�ƥĺeĿƑ�ƎƑūgƑîŞƙ�
ċūƥĺ�edƭČîƥĿūŠîllǋ�îŠd�fiŠîŠČĿîllǋ�ɚĿɍeɍɈ�ƥƑîĿŠĿŠg�îŠd�ČūîČĺĿŠg�îƥ�Šū�Čūƙƥɛɍ

�ll�ūĲ�ƥĺe�ƎƑūgƑîŞƙ�ƥĺîƥ�ƎîƑƥĿČĿƎîƥed�ĿŠ�ƥĺe�ĿŠƥeƑǄĿeǅƙ�ƑeČeĿǄed�ŞūƑe�ƥĺîŠ�ČūîČĺĿŠg�îŠd�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČe�ĲƑūŞ�
ƥĺeĿƑ�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎɍ��ll�ċƭƥ�ūŠe�ƎƑūgƑîŞ�ŞeŠƥĿūŠed�ƑeČeĿǄĿŠg�ĲūƑŞîl�ƥƑîĿŠĿŠg�ĲūƑ�Ŀƥƙ�ƙƥîĲĲɍ��lŞūƙƥ�ƥĺƑee�
ƐƭîƑƥeƑƙ�ɚȈȄʣɛ�ūĲ�ƥĺe�ƎƑūgƑîŞƙ�ĺîd�ƑeČeĿǄed�ČĺĿld�ČîƑe�ƙČĺūlîƑƙĺĿƎƙɍ���ƐƭîƑƥeƑ�ūĲ�ƥĺe�ƎƑūgƑîŞƙ�ĺîd�ĺeîlƥĺ�îŠd�
deǄelūƎŞeŠƥîl�ƙČƑeeŠĿŠgƙ�ƎƑūǄĿded�ċǋ�GĿƑƙƥ�¬ƥeƎƙɍ�

Child Care Director’s Satisfaction With First Steps Services

'ĿƑeČƥūƑƙ�ǅeƑe�îƙŒed�ƥū�Ƒîƥe�ƥĺeĿƑ�ƙîƥĿƙĲîČƥĿūŠ�ūŠ�fiǄe�ƐƭîlĿƥǋ�ČūŞƎūŠeŠƥƙɍ���ȅɠƎūĿŠƥ�gĿŒeƑƥ�¬Čîle�ǅîƙ�ƭƙed�ɚ×eƑǋ�
'ĿƙƙîƥĿƙfiedɒ�¬ūŞeǅĺîƥ�'ĿƙƙîƥĿƙfiedɒ�¬ūŞeǅĺîƥ�¬îƥĿƙfiedɒ�×eƑǋ�¬îƥĿƙfiedɛɍ�GūƑ�îll�fiǄe�ƐƭîlĿƥǋ�ČūŞƎūŠeŠƥƙɈ�dĿƑeČƥūƑƙ�
Ƒîƥed�ƥĺeĿƑ�ƙîƥĿƙĲîČƥĿūŠ�îƙ�¬ūŞeǅĺîƥ�¬îƥĿƙfied�ūƑ�×eƑǋ�¬îƥĿƙfiedɍ�¹îċle�Ȃȇ�ƙĺūǅƙ�ƥĺe�ƐƭîlĿƥǋ�ČūŞƎūŠeŠƥ�îŠd�ƥĺe�
ČūƑƑeƙƎūŠdĿŠg�ƑeƙƎūŠƙeƙɍ�~ǄeƑîllɈ�ČĺĿld�ČîƑe�ƎƑūgƑîŞ�dĿƑeČƥūƑƙ�îƑe�ǄeƑǋ�ƙîƥĿƙfied�ǅĿƥĺ�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ƥĺe�ƙeƑǄĿČeƙ�ƥĺeǋ�
ƑeČeĿǄe�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�îŠd�ƥĺeĿƑ�ƑelîƥĿūŠƙĺĿƎ�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙ�ČūîČĺeƙɍ�'ĿƑeČƥūƑƙ�deƙČƑĿċed�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ČūîČĺeƙ�
îŠd�¹eČĺŠĿČîl��ƙƙĿƙƥîŠČe�ɚ¹�ɛ�ƎƑūǄĿdeƑƙ�îƙ�ŒŠūǅledgeîċle�îŠd�ĿŠĲūƑŞîƥĿǄeɍ�qîŠǋ�dĿƑeČƥūƑƙ�ŞeŠƥĿūŠed�ƥĺîƥ�ƥĺeĿƑ�

 

QUALITY COMPONENT LEVEL OF SATISFACTION (# OF RESPONSES)

Frequency of Coaching/Technical Assistance

Quality of Coaching

Quality of Relationship with Program Director  
and First Steps Coach

Quality of Relationship with Teachers  
and First Steps Coach

Quality of Services Compared to Services 
From Similar Programs

 Table 16. Level of Satisfaction with Quality Components
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ČlîƙƙƑūūŞ�ƥeîČĺeƑƙ�dū�Šūƥ�ĺîǄe�degƑeeƙ�ĿŠ�eîƑlǋ�ČĺĿldĺūūd�edƭČîƥĿūŠɍ�¹ĺeǋ�deƙČƑĿċed�ƥĺe�ƥƑîĿŠĿŠg�îŠd�ČūîČĺĿŠg�
ƎƑūǄĿded�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�îƙ�ǅūƑƥĺǅĺĿle�îŠd�îŠ�ĿŞƎūƑƥîŠƥ�ƑeƙūƭƑČe�ĿŠ�ċƭĿldĿŠg�ƥĺe�ƙŒĿllƙ�îŠd�ČîƎîČĿƥǋ�ūĲ�ƥĺeĿƑ�ƥeîČĺɠ
eƑƙ�ĿŠ�eîƑlǋ�ČĺĿldĺūūd�ČūŞƎeƥeŠČĿeƙɍ�~Še�dĿƑeČƥūƑ�ŞeŠƥĿūŠed�ƥĺîƥ�GĿƑƙƥ�¬ƥeƎƙ�ŒeeƎƙ�ƥĺeĿƑ�ƎƑūgƑîŞ�ƭƎdîƥed�ūŠ�ƥĺe�
ŠîƥĿūŠîl�ƙƥîŠdîƑdƙ�îŠd�ċeƙƥ�ƎƑîČƥĿČeƙ�ĿŠ�eîƑlǋ�ČĺĿldĺūūd�edƭČîƥĿūŠɍ�qîŠǋ�dĿƑeČƥūƑƙ�deƙČƑĿċed�ƥĺeĿƑ�ƑelîƥĿūŠƙĺĿƎ�ǅĿƥĺ�
GĿƑƙƥ�¬ƥeƎƙ�îƙ�î�ƙƥƑūŠg�ƎîƑƥŠeƑƙĺĿƎɍ�GĿƑƙƥ�¬ƥeƎƙ�ƙƥîĲĲ�ǅeƑe�ĿŠ�ƥƭŠe�ǅĿƥĺ�ƥĺe�ƎƑūgƑîŞɫƙ�Šeedƙ�îŠd�ƑeƙƎūŠƙĿǄe�ƥū�ƥĺeĿƑ�
ƑeƐƭeƙƥƙɍ�~Še�dĿƑeČƥūƑ�ƙƥîƥed�“It is one of the best benefits we could receive. They are an integral part of our pro-
gram… they work side by side with us and have helped us build and sustain quality [of the program].”�~Še�dĿƑeČƥūƑ�
Ƒîƥed�ƥĺe�ĲƑeƐƭeŠČǋ�ūĲ�ČūîČĺĿŠg�îƙ�¬ūŞeǅĺîƥ�¬îƥĿƙfied�ċeČîƭƙe�ƙĺe�“wished she could get more.”

�ċūƭƥ�ĺîlĲ�ūĲ�ƥĺe�dĿƑeČƥūƑƙ�ŞeŠƥĿūŠed�ƥĺeǋ�ĺîd�ƑeČeĿǄed�ƙeƑǄĿČeƙ�ĲƑūŞ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙ�ƙĿŞĿlîƑ�ƥū�GĿƑƙƥ�¬ƥeƎƙɍ�
~ƥĺeƑ�ƎƑūgƑîŞƙ�îŠd�ūƑgîŠĿǕîƥĿūŠƙ�ŞeŠƥĿūŠed�ǅeƑe��� �£ƭîlĿƥǋ�ɚ¬ūƭƥĺ� îƑūlĿŠî�'eƎîƑƥŞeŠƥ�ūĲ�¬ūČĿîl�¬eƑǄĿČeƙɛɈ�
£ƭîlĿƥǋ� ūƭŠƥƙɈ�îŠd�¬ūƭƥĺ� îƑūlĿŠî� ĺĿld� îƑe�TŠČlƭƙĿūŠ� ūllîċūƑîƥĿǄeɍ�ØĿƥĺ�ƥĺe�eǊČeƎƥĿūŠ�ūĲ��� �£ƭîlĿƥǋɈ�î�ǄūlƭŠɠ
ƥîƑǋ�ƑîƥĿŠg�îŠd�ĿŞƎƑūǄeŞeŠƥ�ƎƑūgƑîŞ�ĲūƑ�ČĺĿld�ČîƑe�îŠd�dîǋ�ČîƑe�ƎƑūǄĿdeƑƙɈ�dĿƑeČƥūƑƙ�ŞeŠƥĿūŠed�ƥĺe�ƙeƑǄĿČeƙ�ƥĺeǋ�
ƑeČeĿǄed�ǅeƑe�ƥǋƎĿČîllǋ�eîƑlǋ�ČĺĿldĺūūd�ƥƑîĿŠĿŠgɍ�ØĺeŠ�îƙŒed�îċūƭƥ�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ƙeƑǄĿČeƙ�ƑeČeĿǄed�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�
ČūŞƎîƑed�ƥū�ƥĺūƙe�ƎƑūǄĿded�ċǋ�ūƥĺeƑ�ƎƑūgƑîŞƙ�îŠd�ūƑgîŠĿǕîƥĿūŠƙɈ�dĿƑeČƥūƑƙ�ƑeƙƎūŠded�ƥĺeǋ�ǅeƑe�ǄeƑǋ�ƙîƥĿƙfied�ǅĿƥĺ�
ƥĺe�ƙeƑǄĿČeƙ�ƎƑūǄĿded�ċǋ�GĿƑƙƥ�¬ƥeƎƙɍ�¬ūŞe�dĿƑeČƥūƑƙ�Ĳelƥ�ƥĺe�ƥƑîĿŠĿŠgƙ�îŠd�ƙeƑǄĿČeƙ�ƑeČeĿǄed�ĲƑūŞ�îll�ūĲ�ƥĺe�ūƑgîŠĿɠ
ǕîƥĿūŠƙ�ĿŠČlƭdĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ǅeƑe�ƙĿŞĿlîƑ�ĿŠ�ČūŠƥeŠƥ�îŠd�ƐƭîlĿƥǋɍ�OūǅeǄeƑɈ�ƥĺe�Œeǋ�dĿĲĲeƑeŠČe�ŞeŠƥĿūŠed�ǅîƙ�ƥĺîƥ�
GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�îƑe�ūŠɠgūĿŠg�îŠd�îddƑeƙƙ�ƥĺe�Šeedƙ�ūĲ�ƥĺe�ČĺĿld�ČîƑe�ƎƑūgƑîŞɍ�¬eƑǄĿČeƙ�ƎƑūǄĿded�ċǋ�ƥĺe�ūƥĺeƑ�
ƎƑūgƑîŞƙ�îŠd�ūƑgîŠĿǕîƥĿūŠƙ�ǅeƑe�ƥǋƎĿČîllǋ�ƙĺūƑƥ�ƥeƑŞ�îŠdɈ�ĿĲ�î�ƎƑūgƑîŞ�ǅîƙ�ĿŠƥeƑeƙƥed�ĿŠ�ƑeČeĿǄĿŠg�ƥƑîĿŠĿŠg�îgîĿŠɈ�Ŀƥ�
ǅūƭld�ĺîǄe�ƥū�ċe�ƙČĺedƭled�ǅĺeŠ�ƙeƑǄĿČeƙ�ǅeƑe�îǄîĿlîċle�îŠd�ƙūŞeƥĿŞeƙ�ƥĺe�îddĿƥĿūŠîl�ƥƑîĿŠĿŠg�ǅūƭld�ĺîǄe�îŠ�îƙɠ
ƙūČĿîƥed�Čūƙƥɍ� ĺĿld�ČîƑe�ƎƑūgƑîŞƙ�eǊƎeƑĿeŠČe�ĺĿgĺ�ƥƭƑŠūǄeƑ�Ƒîƥeƙ�îŞūŠg�ƥĺeĿƑ�ƥeîČĺĿŠg�ƙƥîĲĲɍ�Tƥ�Ŀƙ�fiŠîŠČĿîllǋ�dĿĲfiČƭlƥ�
ĲūƑ�ƎƑūgƑîŞƙ�ƥū�Ǝîǋ�ĲūƑ�ƥƑîĿŠĿŠg�îŠd�ČūîČĺĿŠg�ĲūƑ�ƥĺeĿƑ�ƥeîČĺeƑƙɍ�'ĿƑeČƥūƑƙ�Šūƥed�î�Œeǋ�ċeŠefiƥ�ūĲ�ǅūƑŒĿŠg�ǅĿƥĺ�GĿƑƙƥ�
¬ƥeƎƙ�Ŀƙ�ƥĺîƥ�ƥĺeǋ�ČîŠ�Ƒelǋ�ūŠ�ƑeČeĿǄĿŠg�ĺĿgĺ�ƐƭîlĿƥǋ�îŠd�ūŠgūĿŠg�ƥƑîĿŠĿŠg�îŠd�ČūîČĺĿŠg�ĲūƑ�ĲƑee�ĲūƑ�ƥĺeĿƑ�ƥeîČĺeƑƙɍ

Tƥ�ǅîƙ�dĿĲfiČƭlƥ�ĲūƑ�dĿƑeČƥūƑƙ�ƥū�ƎĿŠƎūĿŠƥ�î�ƙĿŠgle�ƙeƑǄĿČe�ūĲĲeƑed�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�îƙ�ƥĺe�Şūƙƥ�ĺelƎĲƭl�ĿŠ�eŠĺîŠČĿŠg�ƥĺe�
ƐƭîlĿƥǋ�ūĲ�ƥĺeĿƑ�ČĺĿld�ČîƑe�ƎƑūgƑîŞƙɍ�¹ĺe�ČlîƙƙƑūūŞ�ŞîƥeƑĿîlƙ�îŠd�ƙƭƎƎlĿeƙ�îŠd�ƎƑūǄĿded�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�îƥ�ĿŠĿƥĿîl�
ƎƑūgƑîŞ�ƙeƥ�ƭƎ�ǅeƑe�deƙČƑĿċed�îƙ�îge�îƎƎƑūƎƑĿîƥe�îŠd�ċeŠefiČĿîl�ĲūƑ�ƥĺe�ČĺĿldƑeŠɒ�ƥĺeǋ�ǅeƑe�îlƙū�Ǆîlƭed�ċeČîƭƙe�Ŀƥ�
ƑedƭČed�ƥĺe�fiŠîŠČĿîl�ċƭƑdeŠ�ūŠ�ƎƑūgƑîŞƙ�ƥū�ƎƭƑČĺîƙeɍ�¹ƑîĿŠĿŠgɈ�ČūîČĺĿŠgɈ�îŠd�ƥeČĺŠĿČîl�îƙƙĿƙƥîŠČe�ūĲĲeƑed�ċǋ�GĿƑƙƥ�
¬ƥeƎƙ�ǅeƑe�ČūŠƙĿdeƑed�eƐƭîllǋ�ċeŠefiČĿîlɈ�Šūƥed�ĲūƑ�ƥĺeĿƑ�ĺĿgĺ�ƐƭîlĿƥǋɈ�îŠd�ċeŠefiČĿîl�ƥū�ƎƑūgƑîŞ�ƙƥîĲĲɍ�¹ǅū�dĿƑeČƥūƑƙ�
ƙĺîƑed�ƥĺîƥ�ƥĺeǋ�Čūƭld�ƙee�î�dĿĲĲeƑeŠČe�ĿŠ�ƥĺe�ČĺĿldƑeŠ�îĲƥeƑ�GĿƑƙƥ�¬ƥeƎƙ�gūƥ�ĿŠǄūlǄed�ǅĿƥĺ�ƥĺeĿƑ�ƎƑūgƑîŞƙɍ��eĲūƑe�Ƒeɠ
ČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�îƙƙĿƙƥîŠČeɈ�ƥĺeǋ�ŠūƥĿČed�î�ŠƭŞċeƑ�ūĲ�ČĺĿldƑeŠ�ǅĿƥĺ�deǄelūƎŞeŠƥîl�delîǋƙ�ƙƭČĺ�îƙ�ƙƎeeČĺɍ�ØĺeŠ�
GĿƑƙƥ�¬ƥeƎƙ�ƙƥîƑƥed�ƎƑūǄĿdĿŠg�ƙeƑǄĿČeƙ�ƥū�ƥĺeĿƑ�ƎƑūgƑîŞƙɈ�ƥĺeǋ�ĺîǄe�ŠūƥĿČed�ƥĺeĿƑ�ČĺĿldƑeŠ�îƑe�ŞūƑe�ƎƑeƎîƑed�ĲūƑ�
starting public school.

�îƙed�ūŠ�ƥĺe�ƐƭîŠƥĿƥîƥĿǄe�îŠd�ƐƭîlĿƥîƥĿǄe�dîƥî�ČūlleČƥedɈ�GĿƑƙƥ�¬ƥeƎƙ�îČƥĿǄĿƥĿeƙ�ƥū�ƙƭƎƎūƑƥ�ČĺĿld�ČîƑe�ƐƭîlĿƥǋ�îƑe�ĺîǄĿŠg�
î�ƎūƙĿƥĿǄe�ĿŞƎîČƥɍ

KEY FINDING:

Directors of Child Care programs themes—

First Steps enhanced the quality of their programs. 

Programs receive TA and coaching that meets their needs, is ongoing, and is free.

Teachers receive high quality TA and coaching that builds their skills in early childhood 
competencies.



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 46

4. To what degree does First Steps at the state and local 
level serve as a hub for early childhood services? 

GĿƑƙƥ�¬ƥeƎƙ�legĿƙlîƥĿūŠ�ŞîŠdîƥeƙ�ƥĺîƥ�ƥĺe�îgeŠČǋ�ŞūċĿlĿǕe�ČūŞŞƭŠĿɠ
ƥĿeƙ�ƥū�îddƑeƙƙ�îŠd�ƙƭƎƎūƑƥ�ĲîŞĿlĿeƙ�ūĲ�ČĺĿldƑeŠ�ȁɠȆ�ƥū�eŠîċle�ƥĺeŞ�
ƥū�ƑeîČĺ�ƙČĺūūl�Ƒeîdǋ�ƥū�leîƑŠɍ��ƙ�ƙƭČĺɈ�Ŀƥ�Ŀƙ�ČƑĿƥĿČîl�ƥū�ƭŠdeƑƙƥîŠd�ƥĺe�
Ƒūle�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�îƥ�ċūƥĺ�ƥĺe�ƙƥîƥe�îŠd�ČūƭŠƥǋ�leǄel�ƥū�îČƥ�îƙ�î�ĺƭċ�
ĲūƑ�eîƑlǋ�ČĺĿldĺūūd�ƙeƑǄĿČeƙ�îŠd�ƙƭƎƎūƑƥƙɍ�

APPROACH

¹ū�îČČūŞƎlĿƙĺ�ƥĺĿƙ�gūîl�ĲūƑ�ƥĺĿƙ�eǄîlƭîƥĿūŠɈ�ĿŠĲūƑŞîƥĿūŠ�ǅîƙ�gîƥĺeƑed�
ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙɈ�lūČîl�ČūŞŞƭŠĿƥǋ�ūƑgîŠĿǕîƥĿūŠƙɈ�
ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ƙƥîƥe�ċūîƑdɈ�îŠd�ƙƥîƥeɠleǄel�ƎîƑƥŠeƑƙɍ�¬ūČĿîl�seƥǅūƑŒƙ�
�ŠîlǋƙĿƙ�ǅîƙ�ƥĺe�ƎƑĿŞîƑǋ�îƎƎƑūîČĺ�ƙeleČƥed�ĿŠ�ūƑdeƑ�ƥū�ƭŠdeƑƙƥîŠd�
ƥĺe�degƑee�îŠd�ƙƥƑeŠgƥĺ�ūĲ�ČūŠŠeČƥĿūŠ�ċeƥǅeeŠ�GĿƑƙƥ�¬ƥeƎƙ�îŠd�ƎîƑƥɠ
ŠeƑ�ūƑgîŠĿǕîƥĿūŠƙ�îƥ�ċūƥĺ�ƥĺe�ƙƥîƥe�îŠd�ČūƭŠƥǋ�leǄelɍ�TŠ�îddĿƥĿūŠɈ�ǅe�
ƎeƑĲūƑŞed�îŠ�îƙƙeƙƙŞeŠƥ�ūĲ�lūČîl�îŠd�ƙƥîƥe�GĿƑƙƥ�¬ƥeƎƙ�¡îƑƥŠeƑƙĺĿƎ�
�ūîƑdƙɫ�eĲĲeČƥĿǄeŠeƙƙ�ċîƙed�ūŠ�ŞeŞċeƑƙɫ�leǄel�ūĲ�ČūllîċūƑîƥĿūŠ�ƭƙĿŠg�
ƥĺe�ØĿldeƑ� ūllîċūƑîƥĿūŠ�GîČƥūƑƙ�TŠǄeŠƥūƑǋɍ�

Social Networks Analysis

ÀŠdeƑƙƥîŠdĿŠg�ČƭƑƑeŠƥ�ƙūČĿîl�ŠeƥǅūƑŒƙ�ǅĿll�eŠîċle�GĿƑƙƥ�¬ƥeƎƙ�ƥū�ƙeƥ�
gūîlƙ�ĲūƑ�ĺūǅ�ƥĺeƙe�ŠeƥǅūƑŒƙ�Şîǋ�ċe�eŠĺîŠČed�ĿŠ�ƙeƑǄĿČe�ūĲ�ƎƑūɠ
ŞūƥĿŠg�ƑeîdĿŠeƙƙ�ĲūƑ�ƙČĺūūl�ƙƭČČeƙƙ�ĲūƑ�ČĺĿldƑeŠ�ȁɠȆɍ��ƥ�ƥĺe�lūČîl�leǄɠ
elɈ�ƥĺĿƙ�ĿŠĲūƑŞîƥĿūŠ�ČîŠ�ċe�ƭƙed�ƥū�eǊîŞĿŠe�ƥĺe�degƑee�ūĲ�ČūŠŠeČƥĿūŠ�
ċeƥǅeeŠ�ċūîƑd�ČūŞƎūƙĿƥĿūŠ�îŠd�ƥĺe�îċĿlĿƥǋ�ƥū�ƙeƑǄe�îƙ�î�ČūŠǄeŠeƑ�
ĲūƑ�Ŀƙƙƭeƙ�ĿŞƎîČƥĿŠg�ƙČĺūūl�ƑeîdĿŠeƙƙ�ūĲ�ČĺĿldƑeŠ�ȁɠȆɍ�¤eƙeîƑČĺ�ĺîƙ�
ĺĿgĺlĿgĺƥed�ƥĺe�ĿŞƎūƑƥîŠČe�ūĲ�ŠeƥǅūƑŒ�ƙƥƑƭČƥƭƑeƙ�ĿŠ�ƙĺîƎĿŠg�ƥĺe�Ƿūǅ�
ūĲ�ĿŠĲūƑŞîƥĿūŠ�îŠd�ƎîƥƥeƑŠƙ�ūĲ�ČūllîċūƑîƥĿūŠ�îŞūŠg�ūƑgîŠĿǕîƥĿūŠƙ�
îŠd�îgeŠČĿeƙɍ�seƥǅūƑŒ�îŠîlǋƙĿƙ�ƎƑūǄĿdeƙ�ƑeƙeîƑČĺeƑƙɈ�ƎƑîČƥĿƥĿūŠeƑƙɈ�
îŠd�ƙƥîŒeĺūldeƑƙ�î�ƙeƥ�ūĲ�ƥūūlƙ�îŠd�ŞeîƙƭƑeƙ�ċǋ�ǅĺĿČĺ�ƥūɇ�ɚȂɛ�ŞîƎ�
ƥĺe�ƙƥƑƭČƥƭƑe�ūĲ�î�ŠeƥǅūƑŒɈ�ɚȃɛ�ŞeîƙƭƑe�ƥĺe�ūǄeƑîll�degƑee�ūĲ�ĿŠƥegƑîɠ
ƥĿūŠɈ�ɚȄɛ�ČūŞƎîƑe�ŠeƥǅūƑŒ�ƙƥƑƭČƥƭƑeƙ�ƥū�ČūlleČƥĿǄe�ūƭƥČūŞeƙɈ�îŠd�ɚȅɛ�
ĿdeŠƥĿĲǋ�ŠeƥǅūƑŒ�leǄeƑîge�ƎūĿŠƥƙ�ƥĺƑūƭgĺ�ǅĺĿČĺ�ūƑgîŠĿǕîƥĿūŠîl�îŠd�
ČūŞŞƭŠĿƥǋ�eĲfiČĿeŠČĿeƙ�ČîŠ�ċe�ĿŞƎƑūǄedɍ�

Description of the Social Network Analysis

¬ūČĿîl�ŠeƥǅūƑŒ�îŠîlǋƙĿƙ�ɚ¬s�ɛ�Ŀƙ�î�Şeƥĺūd�ċǋ�ǅĺĿČĺ�ƥū�ĲūƑŞîllǋ�
ŞîƎ�ƥĺe�ƑelîƥĿūŠƙĺĿƎƙ�eǊĿƙƥĿŠg�îŞūŠg�ŞeŞċeƑƙ�ūĲ�ƙūČĿîl�ŠeƥǅūƑŒƙɍ�
TŠ�ƥĺĿƙ�ČîƙeɈ�ǅe�ŞîƎƎed�ƥĺe�ČūllîċūƑîƥĿǄe�ƑelîƥĿūŠƙĺĿƎƙ�îŞūŠg�
GĿƑƙƥ�¬ƥeƎƙ�îŠd�ūƥĺeƑ�ŞeŞċeƑƙ�ūĲ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ČūƭŠƥǋ�ŠeƥǅūƑŒƙɍ�
�ǋ�ŞîƎƎĿŠg�ƥĺūƙe�ČūŠŠeČƥĿūŠƙɈ�¬s��ƎƑūǄĿdeƙ�ĿŠĲūƑŞîƥĿūŠ�îċūƭƥ�
ƥĺe�ŠîƥƭƑe�îŠd�ƎîƥƥeƑŠ�ūĲ�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�
îŠd�ƎūƥeŠƥĿîl�ƎūĿŠƥƙ�ūĲ�ĿŠƥeƑǄeŠƥĿūŠ�ĿŠ�ǅĺĿČĺ�ƥū�ĿŞƎƑūǄe�ƥĺe�Čūllîċɠ

QUESTION 4: 

“To what degree does  
 First Steps at the state  
 and local level  serve   
 as a hub for early  
 childhood services?”
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ūƑîƥĿūŠƙ�ƥĺîƥ�GĿƑƙƥ�¬ƥeƎƙ�ĺîƙ�ǅĿƥĺ�Ŀƥƙ�ƎîƑƥŠeƑƙ�îƙ�ǅell�îƙ�ƥĺe�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�lūČîl�ƎîƑƥŠeƑƙ�ĺîǄe�ǅĿƥĺ�eîČĺ�
ūƥĺeƑ�ɚHîlîƙŒĿeǅĿČǕɈ�ȂȊȉȆɒ�Oîll�eƥ�îlɍɈ�ȂȊȈȈɒ�Oîll�eƥ�îlɍɈ�ȃȁȂȁɒ�Oîll�eƥ�îlɍɈ�ȃȁȂȃɒ�qūūƑeɈ�eƥ�îlɍɈ�ȃȁȁȇɒ�¡ƑūǄîŠ�îŠd�
qĿlǅîƑdɈ�ȂȊȊȆɒ�¡ƑūǄîŠ�ʨ�¬eċîƙƥĿîŠɈ�ȂȊȊȉɒɛɍ�

¬s��Şeƥĺūdƙ�ǅeƑe�ƭƙed�ƥū�îƙƙeƙƙ�ƥĺe�degƑee�ƥū�ǅĺĿČĺ�GĿƑƙƥ�¬ƥeƎƙɫ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙɇ�ɚĿɛ�îČƥed�îƙ�î�ĺƭċ�ĲūƑ�
eîƑlǋ�ČĺĿldĺūūd�ƙeƑǄĿČeƙ�îŠd�ƙƭƎƎūƑƥƙ�îƥ�ƥĺe�ČūƭŠƥǋ�leǄel�îŠd�ŞeƥĺūdƙɈ�îŠd�ɚĿĿɛ�ǅeƑe�lūČîƥed�ǅĿƥĺĿŠ�deŠƙe�ūƑ�
ČūĺeƙĿǄe�ČūƭŠƥǋ�ŠeƥǅūƑŒƙɍ�ÀŠdeƑƙƥîŠdĿŠg�ČƭƑƑeŠƥ�ƙūČĿîl�ŠeƥǅūƑŒƙ�ǅĿll�eŠîċle�GĿƑƙƥ�¬ƥeƎƙ�ƥū�ƙeƥ�gūîlƙ�ĲūƑ�ĺūǅ�
ƥĺeƙe�ŠeƥǅūƑŒƙ�Şîǋ�ċe�eŠĺîŠČed�ĿŠ�ƙeƑǄĿČe�ūĲ�ƎƑūŞūƥĿŠg�ƑeîdĿŠeƙƙ�ĲūƑ�ƙČĺūūl�ƙƭČČeƙƙ�ĲūƑ�ČĺĿldƑeŠ�ȁɠȆɍ��ƥ�ƥĺe�
lūČîl�leǄelɈ�ƥĺĿƙ�ĿŠĲūƑŞîƥĿūŠ�ČîŠ�ċe�ƭƙed�ƥū�eǊîŞĿŠe�ƥĺe�degƑee�ūĲ�ČūŠŠeČƥĿūŠ�ċeƥǅeeŠ�ċūîƑd�ČūŞƎūƙĿƥĿūŠ�îŠd�
ƥĺe�îċĿlĿƥǋ�ƥū�ƙeƑǄe�îƙ�î�ČūŠǄeŠeƑ�ĲūƑ�Ŀƙƙƭeƙ�ĿŞƎîČƥĿŠg�ƙČĺūūl�ƑeîdĿŠeƙƙ�ūĲ�ČĺĿldƑeŠ�ȁɠȆɍ�¤eƙeîƑČĺ�ĺîƙ�ĺĿgĺɠ
lĿgĺƥed�ƥĺe�ĿŞƎūƑƥîŠČe�ūĲ�ŠeƥǅūƑŒ�ƙƥƑƭČƥƭƑeƙ�ĿŠ�ƙĺîƎĿŠg�ƥĺe�Ƿūǅ�ūĲ�ĿŠĲūƑŞîƥĿūŠ�îŠd�ƎîƥƥeƑŠƙ�ūĲ�ČūllîċūƑîƥĿūŠ�
îŞūŠg�ūƑgîŠĿǕîƥĿūŠƙ�îŠd�îgeŠČĿeƙɍ

METHODS

SNA proceeded in four phases: (1) sample selection, (2) boundary specification, (3) network mapping, and (4) 
network analysis. 

Sample Selection

�eĲūƑe�ČūŠdƭČƥĿŠg�ƥĺe�¬s�Ɉ�Ŀƥ�ǅîƙ�deČĿded�ƥĺîƥ�ĲūƑ�ƥĺĿƙ�eǄîlƭîƥĿūŠɈ�¬s��ǅūƭld�ċe�lĿŞĿƥed�ƥū�î�ƙîŞƎle�ūĲ�ȃȅ�
ƑîŠdūŞlǋ�ƙeleČƥed�ČūƭŠƥĿeƙ�îŠd�ƥĺe�ƙƥîƥeǅĿde�ŠeƥǅūƑŒɍ�ɚ¹ĺe�¬s��ǅĿll�ċe�ƑeƎeîƥed�ĲūƑ�ƥĺe�ƑeŞîĿŠĿŠg�ČūƭŠƥĿeƙ�
ĿŠ�Gîll�ūĲ�ȃȁȂȊɓ¬ƎƑĿŠg�ūĲ�ȃȁȃȁɛɍ�

Øe�ƭƙed�ƙƥƑîƥĿfied�ƑîŠdūŞ�ƙîŞƎlĿŠg�ƥū�ƙeleČƥ�ƥĺe�ȃȅ�ČūƭŠƥĿeƙ�ƥĺîƥ�ǅūƭld�ċe�ĿŠČlƭded�ĿŠ�ƥĺe�ŠeƥǅūƑŒ�îŠîlǋƙĿƙɍ�
�ll�¬ūƭƥĺ� îƑūlĿŠî�ČūƭŠƥĿeƙ�ǅeƑe�ƙƥƑîƥĿfied�ĿŠƥū�ƐƭîƑƥĿleƙ�ƑîŠŒed�îČČūƑdĿŠg�ƥū�ČūƭŠƥǋ�ƎūƎƭlîƥĿūŠ�ƙĿǕeɍ�¬ĿǊ�ČūƭŠɠ
ƥĿeƙ�ǅeƑe�ƥĺeŠ�ƑîŠdūŞlǋ�ƙeleČƥed�ĲƑūŞ�eîČĺ�ƐƭîƑƥĿle�ĲūƑ�î�ƥūƥîl�ūĲ�ȃȅ�ČūƭŠƥĿeƙɍ�

Boundary Specification

ØĿƥĺĿŠ�eîČĺ�ūĲ�ƥĺe�ȃȅ�ČūƭŠƥĿeƙ�îŠd�ƥĺe�ƙƥîƥeǅĿde�ŠeƥǅūƑŒɈ�ǅe�ČūŠdƭČƥed�î�ČeŠƙƭƙ�ūĲ�ūƑgîŠĿǕîƥĿūŠƙɈ�îgeŠČĿeƙɈ�
îŠd�ūƥĺeƑ�ĲūƑŞîl�eŠƥĿƥĿeƙ�ƥĺîƥ�îƑe�ƙeeŠ�îƙ�Œeǋ�ƎîƑƥŠeƑƙ�ūƑ�ƎūƥeŠƥĿîl�ƎîƑƥŠeƑƙ�ƥū�GĿƑƙƥ�¬ƥeƎƙ�îƥ�ƥĺe�lūČîl�îŠd�ƙƥîƥe�
leǄelƙɍ�gūČîl�GĿƑƙƥ�¬ƥeƎƙ��ūîƑd�ŞeŞċeƑƙ�îŠd�EǊeČƭƥĿǄe�'ĿƑeČƥūƑƙ�ǅeƑe�îƙŒed�ƥū�ĿdeŠƥĿĲǋ�Œeǋ�ƎîƑƥŠeƑƙ�ūƑ�ƎūƥeŠɠ
ƥĿîl�ƎîƑƥŠeƑƙ�ĿŠ�ƥĺeĿƑ�ČūƭŠƥĿeƙ�ƥĺîƥ�ǅeƑe�ƑeleǄîŠƥ�ƥū�eîČĺ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ŞîĿŠ�ƎƑūgƑîŞŞîƥĿČ�îƑeîƙɍ��ĲƥeƑ�elĿŞĿɠ
ŠîƥĿŠg�dƭƎlĿČîƥe�ŠîŞeƙɈ�îŠ�ūƑgîŠĿǕîƥĿūŠîl�lĿƙƥ�ǅîƙ�ČūŞƎĿled�ĲūƑ�eîČĺ�¬ �ČūƭŠƥǋ�îŠd�ƙeƎîƑîƥelǋɈ�ƥĺe�ƙƥîƥe�îƙ�î�
ǅĺūleɍ�

Network Mapping

ÀƙĿŠg�ƥĺe�ČeŠƙƭƙ�ČƑeîƥed�ĲūƑ�eîČĺ�ČūƭŠƥǋɈ�ǅe�ČūŠƥîČƥed�eîČĺ�ūƑgîŠĿǕîƥĿūŠ�lĿƙƥed�îŠd�ĿŠǄĿƥed�ƥĺeŞ�ƥū�ČūŞƎleƥe�
îŠ�ūŠlĿŠe�ŠeƥǅūƑŒ�ƙƭƑǄeǋɍ�¹ĺĿƙ�ƙƭƑǄeǋ�ǅîƙ�ƭƙed�ƥū�ŞîƎ�ƥĺe�ŠƭŞċeƑ�îŠd�degƑee�ūĲ�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ƥĺe�
GĿƑƙƥ�¬ƥeƎƙ�ČūƭŠƥǋ�ŠeƥǅūƑŒƙɍ�¹ĺeƙe�ČūllîċūƑîƥĿūŠƙ�ǅeƑe�ŞîƎƎed�ĿŠ�ƥĺe�ĲūllūǅĿŠg�ƙƥeƎƙɇ

Ɇ� ¹ū�ŞîƎ�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙɈ�ƙƭƑǄeǋ�ƎîƑƥĿČĿƎîŠƥƙ�ǅeƑe�fiƑƙƥ�ƎƑūǄĿded�ǅĿƥĺ�ƥĺe�ūƑgîɠ
ŠĿǕîƥĿūŠîl�lĿƙƥ�ĲūƑ�ƥĺeĿƑ�ČūƭŠƥǋ�îŠd�îƙŒed�ƥū�ĿdeŠƥĿĲǋ�ƥĺūƙe�ƥĺîƥ�ƥĺeǋ�ƥĺūƭgĺƥ�Ǝlîǋed�îŠ�ĿŞƎūƑƥîŠƥ�Ƒūle�ĿŠ�
ƙeƑǄĿŠg�ČĺĿldƑeŠ�îge�ȁɠȆ�ĿŠ�ƥĺeĿƑ�ČūŞŞƭŠĿƥǋɍ�

Ɇ� GƑūŞ�ƥĺūƙe�ūƑgîŠĿǕîƥĿūŠƙ�ĿdeŠƥĿfiedɈ�ƎîƑƥĿČĿƎîŠƥƙ�ǅeƑe�ƥĺeŠ�îƙŒedɇ�ɨ~Ĳ�ƥĺūƙe�ūƑgîŠĿǕîƥĿūŠƙ�ǋūƭ�ƥĺĿŠŒ�îƑe�
ĿŞƎūƑƥîŠƥɈ�Ǝleîƙe�ĿŠdĿČîƥe�ǅĿƥĺ�ǅĺĿČĺ�ūƑgîŠĿǕîƥĿūŠƙ�ǋūƭ�ĺîǄe�ČūllîċūƑîƥed�îŠd�ƥĺe�ƥǋƎeɚƙɛ�ūĲ�ČūllîċūƑîɠ
ƥĿūŠ�ƥĺîƥ�ǋūƭƑ�ūƑgîŠĿǕîƥĿūŠ�ĺîƙ�eŠgîged�ĿŠ�ɚeɍgɍ�ƙeƑǄĿČe�îgƑeeŞeŠƥƙɛ�ǅĿƥĺĿŠ�ƥĺe�Ǝîƙƥ�fiǄe�ǋeîƑƙɍɩ�
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¡îƑƥĿČĿƎîŠƥƙ�ǅeƑe�îƙŒed�ƥū�ČĺeČŒ�îll�ƥĺîƥ�îƎƎlǋɈ�ǅĿƥĺ�ƥĺe�ĲūllūǅĿŠg�ƑeƙƎūŠƙe�ūƎƥĿūŠƙ�ƎƑūǄĿdedɇ

• My organization has written and/or submitted grants with this organization.
• My organization has formal contracts or agreements (including MOUs/MOAs) in place to provide  

services to this organization.
• My organization has formal contracts or agreements in place to receive services from this organization.
• We have implemented services together.
• We have organized programs, events or trainings together.
• We have served on committees or workgroups together.

¹ĺe�ƑeƙƎūŠƙe�ūƎƥĿūŠƙ�ǅeƑe�lîƥeƑ�ƑeČūded�ƙū�ƥĺîƥ�ĺĿgĺeƑ�leǄel�ūĲ�ČūllîċūƑîƥĿūŠƙ�ƑeČeĿǄed�î�ĺĿgĺeƑ�ǄîlƭeɈ�îŠd�
ĿĲ�îŠ�ūƑgîŠĿǕîƥĿūŠ�ĺîd�ŞƭlƥĿƎle�ƥĿeƙ�ǅĿƥĺ�îŠūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠ�ƥĺeŠ�ƥĺĿƙ�ČūŠŠeČƥĿūŠ�ǅîƙ�îlƙū�Ǆîlƭed�îƥ�î�
ĺĿgĺeƑ�leǄelɍ

 
Network Analysis

¹ĺe�ƙūČĿîl�ŠeƥǅūƑŒ�dîƥî�ČūlleČƥed�ĲƑūŞ�ƥĺeƙe�ƙƭƑǄeǋƙ�ǅeƑe�ƭƙed�ƥū�ČîlČƭlîƥe�î�ŠeƥǅūƑŒɠleǄel�ŞeîƙƭƑe�ūĲ�deŠƙĿɠ
ƥǋ�ĲūƑ�eîČĺ�ČūƭŠƥǋ�îŠd�ƥǅū�ūƑgîŠĿǕîƥĿūŠîlɠleǄel�ŞeîƙƭƑeƙ�ūĲ�ČeŠƥƑîlĿƥǋ�ĲūƑ�eîČĺ�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎɍ�

Ȃɍ�  ūƭŠƥǋ�ŠeƥǅūƑŒ�deŠƙĿƥǋɇ�'eŠƙĿƥǋ�ŞeîƙƭƑeƙ�ƥĺe�ūǄeƑîll�ČūŠŠeČƥedŠeƙƙ�ūĲ�î�ŠeƥǅūƑŒɍ�'eŠƙĿƥǋ�Ŀƙ�ĲūƑŞîllǋ�
defiŠed�îƙ�ƥĺe�ƎƑūƎūƑƥĿūŠ�ūĲ�îll�ƥĿeƙ�ƎƑeƙeŠƥ�ūǄeƑ�îll�ƎūƙƙĿċle�ƥĿeƙ�ĿŠ�î�ŠeƥǅūƑŒɍ�'eŠƙĿƥǋ�ƥĺƭƙ�ƥîŒeƙ�ūŠ�
Ǆîlƭeƙ�ċeƥǅeeŠ�ȁ�ĲūƑ�î�ČūŞƎleƥelǋ�dĿƙČūŠŠeČƥed�ŠeƥǅūƑŒ�îŠd�Ȃ�ĲūƑ�î�ČūŞƎleƥelǋ�ČūŠŠeČƥed�ŠeƥǅūƑŒ�
ɚØîƙƙeƑŞîŠ�ʨ�GîƭƙƥɈ�ȂȊȊȅɛɍ

� ÀƙĿŠg�ūƭƑ�ƙîŞƎle�dîƥîɈ�ǅe�ČîlČƭlîƥed�ƥĺe�ŞedĿîŠ�Ǆîlƭe�ĲūƑ�îll�ČūƭŠƥǋ�ŠeƥǅūƑŒƙɍ�Counties that had 
a network density above the median were classified as high density, whereas those with a value 
below the median were classified as low density.

ȃɍ� GĿƑƙƥ�¬ƥeƎƙ�ČeŠƥƑîlĿƥǋɇ� eŠƥƑîlĿƥǋ�ŞeîƙƭƑeƙ�ƥĺe�ƎƑūŞĿŠeŠČeɈ�ĿŠǷƭeŠČeɈ�îŠd�ƎūǅeƑ�ūĲ�ūƑgîŠĿǕîƥĿūŠƙ�ĿŠ�
î�ŠeƥǅūƑŒɍ�TŠɠdegƑee�ČeŠƥƑîlĿƥǋ�ƑeƎƑeƙeŠƥƙ�ƥĺe�degƑee�ƥū�ǅĺĿČĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙ�ĿdeŠƥĿfied�ƥĺeŞɠ
ƙelǄeƙ�îƙ�ĺîǄĿŠg�ČūllîċūƑîƥĿǄe�ƥĿeƙ�ǅĿƥĺ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�ɚØîƙƙeƑŞîŠ�ʨ�GîƭƙƥɈ�ȂȊȊȅɛɍ�
¹ĺe�ŠūŠɠǄîlƭed�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ŀƙ�ƥĺe�ŠƭŞċeƑ�ūĲ�ūƑgîŠĿǕîƥĿūŠƙ�ƥĺîƥ�ƑeƎūƑƥed�ĺîǄĿŠg�ČūllîċūƑîɠ
ƥĿūŠƙ�ǅĿƥĺ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎɒ�ƥĺe�Ǌƭ�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ŀƙ�ƥĺe�Ǆîlƭe�îƙƙĿgŠed�ƥū�ƥĺūƙe�Čūllîċɠ
ūƑîƥĿūŠƙ�îƙ�î�ĲƭŠČƥĿūŠ�ūĲ�ƥĺe�ŠƭŞċeƑ�ūĲ�ūƑgîŠĿǕîƥĿūŠƙ�ƥĺîƥ�ƑeƎūƑƥed�ĺîǄĿŠg�ČūllîċūƑîƥĿūŠƙ�ǅĿƥĺ�ƥĺe�GĿƑƙƥ�
Steps partnership.

ÀƙĿŠg�ūƭƑ�ƙîŞƎle�dîƥîɈ�ǅe�ČlîƙƙĿfied�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎƙ�ĿŠƥū�ƥeƑƥĿleƙ�ūĲ�ĺĿgĺɈ�ŞedĿƭŞɈ�îŠd�lūǅ�
ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋɍ�First Steps partnerships that had a centrality above the 66th percentile were 
classified as high centrality, those with a value between the 33rd-65th were classified as medium 
centrality, and those from 0 to 32nd percentile were classified as low centrality.

Ȅɍ� ÀƙĿŠg�ƥĺĿƙ�ĿŠĲūƑŞîƥĿūŠ�ūŠ�GĿƑƙƥ�¬ƥeƎƙ�ČeŠƥƑîlĿƥǋ�îŠd�ČūƭŠƥǋ�ŠeƥǅūƑŒ�deŠƙĿƥǋ�ǅe�ČƑeîƥed�î�ŠeƥǅūƑŒ�
ƥǋƎūlūgǋ�ūĲ�ƙĿǊ�dĿĲĲeƑeŠƥ�ĺƭċɓeŠǄĿƑūŠŞeŠƥƙ�ɚ¹îċle�ȂȈɛɍ

¹ĺĿƙ�ƥǋƎūlūgǋ�ǅîƙ�ƭƙed�ƥū�ČĺîƑîČƥeƑĿǕe�ƥĺe�degƑee�ƥū�ǅĺĿČĺ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�Şîǋ�ċe�îČƥɠ
ing îƙ�î�ĺƭċ�îŠd�ƥĺe�ŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ĿŠ�ǅĺĿČĺ�ƥĺeǋ�ǅeƑe�lūČîƥedɍ
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DENSITY
CENTRALITY

High Medium Low

High Type I Type II Type III

Low Type IV Type V Type VI

Table 17. Network Typology
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RESULTS

Organizational census and response rates

¹ĺeƑe�ǅîƙ�îŠ�îǄeƑîge�ūĲ�ȃȄɍȂ�ūƑgîŠĿǕîƥĿūŠƙ�ĿdeŠƥĿfied�îƙ�Œeǋ�ƎîƑƥŠeƑƙ�ūƑ�ƎūƥeŠƥĿîl�Œeǋ�ƎîƑƥŠeƑƙɈ�ǅĿƥĺ�î�ŞîǊĿŞƭŞ�
ūĲ�ȅȅ�ūƑgîŠĿǕîƥĿūŠƙ�îŠd�ŞĿŠĿŞƭŞ�ūĲ�eĿgĺƥɍ��ƥ�leîƙƥ�ūŠe�ƑeƎƑeƙeŠƥîƥĿǄe�ĲƑūŞ�eîČĺ�ūĲ�ƥĺe�ūƑgîŠĿǕîƥĿūŠ�ǅîƙ�ƙeŠƥ�îŠ�
ĿŠǄĿƥîƥĿūŠ�ƥū�ƥĺe�ūŠlĿŠe�ŠeƥǅūƑŒ�ƙƭƑǄeǋɍ�TĲ�ƥĺeƑe�ǅîƙ�ŞūƑe�ƥĺîŠ�ūŠe�ƑeƙƎūŠdeŠƥ�ĲūƑ�îŠ�ūƑgîŠĿǕîƥĿūŠɈ�ǅe�ƙƭŞŞed�ƥĺeĿƑ�
ƑeƙƎūŠƙeƙ�ƥūgeƥĺeƑ�ĲūƑ�ƥĺe�ŠeƥǅūƑŒ�îŠîlǋƙĿƙɍ

¹ĺe�ūǄeƑîll�ƑeƙƎūŠƙe�Ƒîƥe�ƥū�ƥĺe�ŠeƥǅūƑŒ�ŞîƎƎĿŠg�ƙƭƑǄeǋ�ǅîƙ�ȃȊɍȊʣɍ�¹îċle�Ȃȉ�ƎƑūǄĿdeƙ�ƥĺe�lĿƙƥ�ūĲ�ČūƭŠƥĿeƙ�ƑîŠɠ
dūŞlǋ�ƙeleČƥed�ƥū�ƎîƑƥĿČĿƎîƥe�ĿŠ�ƥĺe�ŠeƥǅūƑŒ�îŠîlǋƙĿƙ�ČūŞƎūŠeŠƥ�ūĲ�ƥĺe�eǄîlƭîƥĿūŠɍ�¹îċle�Ȃȉ�îlƙū�ƎƑūǄĿdeƙ�ĿŠĲūƑɠ
ŞîƥĿūŠ�ūŠ�ƥĺe�ŠƭŞċeƑ�ūĲ�ūƑgîŠĿǕîƥĿūŠƙ�ĿdeŠƥĿfied�ĲūƑ�eîČĺ�ČūƭŠƥǋ�îŠd�ƥĺeĿƑ�ƑeƙƎūŠƙe�Ƒîƥeƙɍ� ūƙƥeŠċîdeƑ�ʨ�×îleŠƥe�
ɚȃȁȁȄɛ�eǊîŞĿŠed�ƥĺe�ČūƑƑelîƥĿūŠ�ċeƥǅeeŠ�ŠeƥǅūƑŒ�ČeŠƥƑîlĿƥǋ�ŞeîƙƭƑeƙ�ċîƙed�ūŠ�Ȃȁȁʣ�ƑeƙƎūŠƙe�Ƒîƥeƙ�ǅĿƥĺ�ŠeƥǅūƑŒ�
ŞeîƙƭƑeƙ�îƥ�dĿĲĲeƑeŠƥ�ƑeƙƎūŠƙe�Ƒîƥeƙɍ� ūƙƥeŠċîdeƑ�ʨ�×îleŠƥe�ɚȃȁȁȄɛ�ƙĺūǅed�ƥĺîƥ�ŠeƥǅūƑŒ�ƙƭƑǄeǋƙ�ǅĿƥĺ�ƑeƙƎūŠƙe�
Ƒîƥeƙ�ūĲ�ȃȁʣ�ĺîǄe�îŠ�îǄeƑîge�ČūƑƑelîƥĿūŠ�ūĲ�ȁɍȇȆ�ǅĿƥĺ�ƥĺūƙe�ƙîŞe�ŠeƥǅūƑŒƙ�îƥ�î�Ȃȁȁʣ�ƑeƙƎūŠƙe�Ƒîƥeɒ�ƥĺe�îǄeƑîge�
ČūƑƑelîƥĿūŠ�ǅîƙ�ȁɍȇȆɠȁɍȉ�ĲūƑ�ƙƭƑǄeǋƙ�ĺîǄĿŠg�ƑeƙƎūŠƙe�Ƒîƥeƙ�ċeƥǅeeŠ�ȃȁɠȄȁʣɒ�îŠd�ČūƑƑelîƥĿūŠƙ�gƑeîƥeƑ�ƥĺîŠ�ȁɍȉ�ĲūƑ�
ƙƭƑǄeǋƙ�ǅĿƥĺ�ƑeƙƎūŠƙe�Ƒîƥeƙ�gƑeîƥeƑ�ƥĺîŠ�Ȅȁʣɍ��îƙed�ūŠ�ƥĺeƙe�fiŠdĿŠgƙɈ�ǅe�eǊČlƭded�ƥĺūƙe�ČūƭŠƥĿeƙ�ǅĿƥĺ�ƑeƙƎūŠƙe�
Ƒîƥeƙ�leƙƙ�ƥĺîŠ�ȃȁʣ�ĲƑūŞ�îŠǋ�ĲƭƑƥĺeƑ�ŠeƥǅūƑŒ�îŠîlǋƙĿƙɍ�¹îċle�Ȃȉ�îlƙū�ĿŠČlƭdeƙ�ƥĺe�ŠƭŞċeƑ�ūĲ�ūƑgîŠĿǕîƥĿūŠƙ�îŠd�
ƑeƙƎūŠƙe�Ƒîƥeƙ�îƥ�ƥĺe�ƙƥîƥe�leǄelɍ
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County Number of  
Organizations

Response  
Rates (%)

Low Validity  
County/ Excluded

1 Aiken 21 29.17 No

2 Berkeley 24 35.71 No

3 Calhoun 16 13.04 Yes

4 Charleston 22 48.00 No

5 Cherokee 25 21.88 No

6 Colleton 14 46.67 No

7 Dillon 12 12.50 Yes

8 Dorchester 20 42.86 No

9 Edgefield 35 11.43 Yes

10 Florence 44 13.64 Yes

11 Greenwood 24 11.54 Yes

12 Hampton 13 12.50 Yes

13 Horry 8 75.00 No

14 Lancaster 27 25.81 No

15 Laurens 24 20.83 No

16 Lexington 30 16.67 Yes

17 Marlboro 15 33.33 No

18 Marion 18 50.00 No

19 McCormick 13 30.77 No

20 Newberry 24 48.00 No

21 Orangeburg 14 30.00 No

22 Pickens 23 37.50 No

23 Saluda 11 36.36 No

24 Union 34 23.53 No

25 SC State 66 21.59 No

Table 18: Counties selected into 
the network component of the 
evaluation, response rates,  
number of organizations, and 
validity level
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Network measures

GūƑ�ƥĺūƙe�ČūƭŠƥĿeƙ�deeŞed�ƥū�ĺîǄe�ǄîlĿd�ŠeƥǅūƑŒ�dîƥîɈ�¹îċle�ȂȊ�ƎƑūǄĿdeƙ�ƥĺe�deŠƙĿƥǋ�ĲūƑ�eîČĺ�ČūƭŠƥǋɈ�ƥĺe�ČeŠƥƑîlĿƥǋ�
Ǆîlƭeƙ�ɚǄîlƭed�îŠd�ŠūŠɠǄîlƭedɛ�ĲūƑ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�ĿŠ�ƥĺūƙe�ČūƭŠƥĿeƙɈ�îŠd�OƭċɓseƥǅūƑŒ�¹ǋƎe�ĿŠ�ǅĺĿČĺ�
ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�ǅîƙ�ČlîƙƙĿfiedɍ�¹îċle�ȂȊ îlƙū�ĿŠdĿČîƥeƙ�ǅĺeƥĺeƑ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�Ƒeɠ
ƙƎūŠded�ƥū�ƥĺe�ŠeƥǅūƑŒ�ƙƭƑǄeǋɍ�¬ĿŠČe�ĿŠɠdegƑee�ƙČūƑeƙ�îƑe�ċîƙed�ūŠ�ǅĺeƥĺeƑ�îŠūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠ�ƑeƎūƑƥed�ĺîǄĿŠg�
î�ƥĿe�ƥū�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�ūƑ�ŠūƥɈ�ƥĺe�ČĺūĿČe�ūĲ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�ƥū�ƑeƙƎūŠd�ūƑ�Šūƥ�ƥū�ƥĺe�ŠeƥǅūƑŒ�
ƙƭƑǄeǋ�dĿd�Šūƥ�îĲĲeČƥ�ƥĺeĿƑ�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�ƙČūƑeƙɍ�

County Network Density

seƥǅūƑŒ�deŠƙĿƥǋ�ƑeƎƑeƙeŠƥƙ�ƥĺe�ƎƑūƎūƑƥĿūŠ�ūĲ�îČƥƭîl�ƥĿeƙ�ūǄeƑ�îll�ƎūƙƙĿċle�ƥĿeƙɈ�îŠd�ƥĺe�Ǆîlƭe�ČîŠ�ƥĺƭƙ�ƑîŠge�ĲƑūŞ�ȁɍȁ�
ɝ�Ȃɍȁɍ�¹ĺe�îǄeƑîge�ŠeƥǅūƑŒ�deŠƙĿƥǋ�ĲūƑ�ƥĺe�ƙîŞƎle�ūĲ�ȂȈ�ČūƭŠƥĿeƙ�ǅîƙ�ȁɍȁȊɈ�ǅĿƥĺ�î�ŞedĿîŠ�Ǆîlƭe�ūĲ�ȁɍȁȉɍ�¹ĺĿƙ�ŞeîŠƙ�
ƥĺîƥ�ȉɠȊʣ�ūĲ�îll�ƎūƙƙĿċle�ČūllîċūƑîƥĿǄe�ƥĿeƙ�ċeƥǅeeŠ�ūƑgîŠĿǕîƥĿūŠƙ�îČƥƭîllǋ�eǊĿƙƥ�ǅĿƥĺĿŠ�ƥĺe�ČūƭŠƥǋ�ŠeƥǅūƑŒƙɍ�ÀƙĿŠg�
ƥĺe�ŞedĿîŠ�ŠeƥǅūƑŒ�deŠƙĿƥǋ�Ǆîlƭe�ūĲ�ȁɍȁȉɈ�ǅe�ČlîƙƙĿfied�ČūƭŠƥĿeƙ�ĿŠƥū�lūǅɠ�îŠd�ĺĿgĺɠdeŠƙĿƥǋ�gƑūƭƎƙɍ�¹îċle�ȂȊ�ƙĺūǅƙ�
ƥĺe�gƑūƭƎ�ĿŠ�ǅĺĿČĺ�eîČĺ�ČūƭŠƥǋ�ǅîƙ�ČlîƙƙĿfiedɍ�¹ĺeƑe�ǅeƑe�ȉ�lūǅɠdeŠƙĿƥǋ�ČūƭŠƥĿeƙ�îŠd�Ȋ�ĺĿgĺɠdeŠƙĿƥǋ�ČūƭŠƥĿeƙɍ

Table 19: First Steps and County Network Measures
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FY2013-FY2018  p. 53

County Type Density Density 
Group

In-Degree 
Valued

In-Degree Centrality 
Group

Did the county 
First Steps’  

agency respond?

1 Aiken V 0.05 Low 8 2 Medium No

2 Berkeley V 0.07 Low 9 3 Medium Yes

4 Charleston II 0.08 High 8 4 Medium Yes

5 Cherokee IV 0.07 Low 14 3 High Yes

6 Colleton III 0.11 High 4 2 Low Yes

8 Dorchester V 0.05 Low 9 4 Medium No

13 Horry II 0.20 High 7 2 Medium Yes

14 Lancaster I 0.08 High 15 3 High Yes

15 Laurens VI 0.06 Low 6 1 Low Yes

17 Marlboro I 0.12 High 12 4 High No

18 Marion VI 0.02 Low 2 1 Low No

19 McCormick I 0.16 High 11 2 High Yes

20 Newberry I 0.11 High 11 5 High Yes

21 Orangeburg VI 0.06 Low 0 0 Low No

22 Pickens II 0.12 High 8 5 Medium No

23 Saluda III 0.12 High 3 2 Low Yes

24 Union VI 0.02 Low 2 1 Low Yes

Mean 0.09 7.6 2.6

Median 0.08 8.0 2.0

TERTILE 1 6.3

2 9

3 15
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First Steps Centrality

GūƑ�eîČĺ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎɈ�ǅe�ČîlČƭlîƥed�ƥĺe�ŠƭŞċeƑ�ūĲ�ƥĿeƙ�ƥĺîƥ�ƥĺeǋ�ƑeČeĿǄed�ĲƑūŞ�ūƥĺeƑ�lūČîl�ūƑgîŠĿǕîɠ
ƥĿūŠƙ�ǅĿƥĺĿŠ�ƥĺe�ČūƭŠƥǋ�ɚĿŠɠdegƑee�ČeŠƥƑîlĿƥǋɛ�îŠd�ƥĺe�leǄel�ūĲ�ČūllîċūƑîƥĿūŠ�eǊĿƙƥĿŠg�ċeƥǅeeŠ�ƥĺe�ČūƭŠƥǋɫƙ�GĿƑƙƥ�¬ƥeƎƙ�
ƎîƑƥŠeƑƙĺĿƎ�îŠd�ūƥĺeƑ�ČūƭŠƥǋ�îgeŠČĿeƙ�îŠd�ūƑgîŠĿǕîƥĿūŠƙɍ�¹ĺe�îǄeƑîge�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�ǅîƙ�ȃɍȇ�îŠd�ƥĺe�îǄeƑɠ
îge�Ǆîlƭed�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�ǅîƙ�Ȉɍȇɍ�ÀƙĿŠg�ƥĺe�Ǆîlƭed�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�ƙČūƑeɈ�ǅe�gƑūƭƎed�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�
ƎîƑƥŠeƑƙĺĿƎƙ�ĿŠƥū�ƥeƑƥĿleƙ�ūĲ�lūǅɈ�ŞedĿƭŞ�îŠd�ĺĿgĺ�ČeŠƥƑîlĿƥǋɍ�¹ĺe�ČƭƥɠūĲĲ�Ǆîlƭeƙ�ĲūƑ�ƥĺe�ƥĺƑee�gƑūƭƎƙ�ǅeƑe�ȁɠȇɍȄȄɈ�
ȇɍȄȅɠȊɈ�îŠd�ȊɍȂɠȂȆ�ƑeƙƎeČƥĿǄelǋɍ�¹ĺe�Ǆîlƭed�ĿŠɠdegƑee�ƙČūƑe�ǅîƙ�ƭƙed�ƙĿŠČe�ƥĺe�ƙČūƑe�ČîƎƥƭƑeƙ�ċūƥĺ�ƥĺe�ŠƭŞċeƑ�
ūĲ�ƑeČeĿǄed�ƥĿeƙ�îŠd�ƥĺe�Ǆîlƭe�ūĲ�ƥĺūƙe�ƥĿeƙɍ�¹îċle�ȂȊ�ƙĺūǅƙ�ƥĺe�ČeŠƥƑîlĿƥǋ�gƑūƭƎ�ĿŠ�ǅĺĿČĺ�eîČĺ�ČūƭŠƥǋɫƙ�GĿƑƙƥ�¬ƥeƎƙ�
ƎîƑƥŠeƑƙĺĿƎ�ǅîƙ�ČlîƙƙĿfiedɍ�¹ĺeƑe�ǅeƑe�ƙĿǊ�ƎîƑƥŠeƑƙĺĿƎƙ�ĿŠ�ƥĺe�lūǅɠČeŠƥƑîlĿƥǋ�gƑūƭƎɈ�ƙĿǊ�ƎîƑƥŠeƑƙĺĿƎƙ�ĿŠ�ƥĺe�ŞedĿɠ
ƭŞɠČeŠƥƑîlĿƥǋ�gƑūƭƎɈ�îŠd�fiǄe�ƎîƑƥŠeƑƙĺĿƎƙ�ĿŠ�ƥĺe�ĺĿgĺɠČeŠƥƑîlĿƥǋ�gƑūƭƎɍ�

Network/Hub Typology

ÀƙĿŠg�ƥĺe�ČūƭŠƥǋ�deŠƙĿƥǋ�ČîƥegūƑĿeƙ�îŠd�îgeŠČǋ�ČeŠƥƑîlĿƥǋ�ǄîlƭeƙɈ�ǅe�ČlîƙƙĿfied�eîČĺ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�
ŠeƥǅūƑŒ�ĿŠƥū�ƙĿǊ�ƥǋƎeƙɍ�GĿgƭƑe�Ȃȅ�ĿŠdĿČîƥeƙ�ƥĺe�seƥǅūƑŒɓOƭċ�¹ǋƎe�ĲūƑ�eîČĺ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎɍ Table 20 
ƙĺūǅƙ�ƥĺe�ŠƭŞċeƑ�ūĲ�ƎîƑƥŠeƑƙĺĿƎƙ�ČlîƙƙĿfied�ĿŠƥū�ƥĺe�dĿĲĲeƑeŠƥ�ƥǋƎeƙ�îŠd�îŠ�eǊîŞƎle�ŠeƥǅūƑŒ�dĿîgƑîŞ�ĲūƑ�ƥĺîƥ�ƥǋƎeɍ�

Figure 14: Network/Hub Types of First Steps Agencies
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Table 20: Network/Hub Typology

Type Type Count EǊîŞƎle�'ĿîgƑîŞ

T 4

TT 3

TTT 2

Note: ¤ed�dūƥ�ĿŠdĿČîƥeƙ�ƥĺe�GĿƑƙƥ�¬ƥeƎ�gūČîl�¡îƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞɍ��lƭe�dūƥƙ�ĿŠdĿČîƥe�ūƥĺeƑ�ĿdeŠƥĿfied�ƎîƑƥŠeƑƙĺĿƎ�
ūƑgîŠĿǕîƥĿūŠƙɍ�gĿŠeƙ�ĿŠdĿČîƥe�ČūŠŠeČƥĿūŠƙ�ċeƥǅeeŠ�ūƑgîŠĿǕîƥĿūŠƙɍ
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Table 20: Network/Hub Typology (continued)

T× 1

× 3

×T 4

Note: ¤ed�dūƥ�ĿŠdĿČîƥeƙ�ƥĺe�GĿƑƙƥ�¬ƥeƎ�gūČîl�¡îƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞɍ��lƭe�dūƥƙ�ĿŠdĿČîƥe�ūƥĺeƑ�ĿdeŠƥĿfied�ƎîƑƥɠ
ŠeƑƙĺĿƎ�ūƑgîŠĿǕîƥĿūŠƙɍ�gĿŠeƙ�ĿŠdĿČîƥe�ČūŠŠeČƥĿūŠƙ�ċeƥǅeeŠ�ūƑgîŠĿǕîƥĿūŠƙɍ
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The SC Statewide Network

¹îċle�ȃȂ�ƎƑūǄĿdeƙ�Œeǋ�ŞeîƙƭƑeƙ�ūĲ�ƥĺe�ƙƥîƥeǅĿde�ŠeƥǅūƑŒɍ�¹ĺeƑe�ǅîƙ�î�ƥūƥîl�ūĲ�ȇȇ�îgeŠČĿeƙ�îŠd�ūƑgîŠĿǕîƥĿūŠƙ�ĿdeŠɠ
ƥĿfied�îƙ�ċelūŠgĿŠg�ƥū�ƥĺe�ƙƥîƥeǅĿde�ŠeƥǅūƑŒɍ�¹ĺe�ƙƥîƥeǅĿde�ŠeƥǅūƑŒ�ƙƭƑǄeǋ�ĺîd�î�ƑeƙƎūŠƙe�Ƒîƥe�ūĲ�ȃȂɍȇʣɍ�¹ĺĿƙ�lūǅ�
ƑeƙƎūŠƙe�Ƒîƥe�lĿŞĿƥƙ�ƥĺe�ƥǋƎe�ūĲ�ČūŠČlƭƙĿūŠƙ�ƥĺîƥ�Şîǋ�ċe�dƑîǅŠ�ĲƑūŞ�ƥĺeƙe�dîƥîɍ�

 Table 21: Statewide Network Measures

sƭŞċeƑ�ūĲ� 
¤eleǄîŠƥ�¡îƑƥŠeƑƙ

Response 
Rate

�ǄeƑîge�
Density

�ǄeƑîge�TŠɠdegƑee� 
centrality

�ǄeƑîge�Ǆîlƭed�
TŠɠdegƑee�ČeŠƥƑîlĿƥǋ

66 ȃȂɍȇʣ 0.02 0.003 1.0

Network Recommendations
¹ĺe�ĲūllūǅĿŠg�ƑeČūŞŞeŠdîƥĿūŠƙ�îƑe�ċîƙed�ūŠ�ƥĺe�ŠeƥǅūƑŒɓĺƭċ�ƥǋƎūlūgĿeƙ�ɚ¹îċle�ȃȃɛɍ

Table 22. Network Recommendations

Type Recommendations

T ¬ƭƙƥîĿŠ�ČƭƑƑeŠƥ�îgeŠČǋ�îŠd�ŠeƥǅūƑŒ�îČƥĿǄĿƥĿeƙɍ�

TT ¹ĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�îgeŠČǋ�ŞĿgĺƥɇ
Ŀɛ�EǊƎîŠd�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�Ŀƥ�ƭŠdeƑƥîŒeƙ�ǅĿƥĺ�ūƥĺeƑ�ŠeƥǅūƑŒ�ŞeŞċeƑƙɍ
Ŀɛ�'eeƎeŠ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�Ŀƥ�ƭŠdeƑƥîŒeƙ�ǅĿƥĺ�ČƭƑƑeŠƥ�ŠeƥǅūƑŒ�ƥĿeƙɍ

TTT ¹ĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�îgeŠČǋ�ŞĿgĺƥɇ
Ŀɛ��ƭĿld�îŠd�deǄelūƎ�Ŀƥƙ�ČūllîċūƑîƥĿūŠƙ�ǅĿƥĺ�ūƥĺeƑ�ŠeƥǅūƑŒ�ŞeŞċeƑƙɍ

T× ¹ĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�îgeŠČǋ�ŞĿgĺƥɇ
Ŀɛ�GūƙƥeƑ�ƥƑƭƙƥ�îŠd�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�ĿŠ�geŠeƑîlɍ

× ¹ĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�îgeŠČǋ�ŞĿgĺƥɇ
Ŀɛ�EǊƎîŠd�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�Ŀƥ�ƭŠdeƑƥîŒeƙ�ǅĿƥĺ�ūƥĺeƑ�ŠeƥǅūƑŒ�ŞeŞċeƑƙɍ
ĿĿɛ�'eeƎeŠ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�Ŀƥ�ƭŠdeƑƥîŒeƙ�ǅĿƥĺ�ČƭƑƑeŠƥ�ŠeƥǅūƑŒ�ƥĿeƙɍ
ĿĿĿɛ�GūƙƥeƑ�ƥƑƭƙƥ�îŠd�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�ĿŠ�geŠeƑîlɍ

×T ¹ĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�îgeŠČǋ�ŞĿgĺƥɇ
Ŀɛ��ƭĿld�îŠd�deǄelūƎ�Ŀƥƙ�ČūllîċūƑîƥĿūŠƙ�ǅĿƥĺ�ūƥĺeƑ�ŠeƥǅūƑŒ�ŞeŞċeƑƙɍ�
ĿĿɛ�GūƙƥeƑ�ƥƑƭƙƥ�îŠd�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�ĿŠ�geŠeƑîlɍ
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Table 23: 22 Factors in the Wilder Collaboration Factors Inventory

Wilder Factors

1. OĿƙƥūƑǋ�ūĲ�ČūllîċūƑîƥĿūŠ�ūƑ�ČūūƎeƑîƥĿūŠ�ĿŠ�ƥĺe�ČūŞŞƭŠĿƥǋ

2.  ūllîċūƑîƥĿūŠ�gƑūƭƎ�ƙeeŠ�îƙ�î�legĿƥĿŞîƥe�leîdeƑ�ĿŠ�ƥĺe�ČūŞŞƭŠĿƥǋ

3. GîǄūƑîċle�ƎūlĿƥĿČîl�îŠd�ƙūČĿîl�ČlĿŞîƥe

4. qƭƥƭîl�ƑeƙƎeČƥɈ�ƭŠdeƑƙƥîŠdĿŠgɈ�îŠd�ƥƑƭƙƥ

5. �ƎƎƑūƎƑĿîƥe�ČƑūƙƙ�ƙeČƥĿūŠ�ūĲ�ŞeŞċeƑƙ

6. qeŞċeƑƙ�ƙee�ČūllîċūƑîƥĿūŠ�îƙ�ĿŠ�ƥĺeĿƑ�ƙelĲɠĿŠƥeƑeƙƥ

7. Ability to compromise

8. qeŞċeƑƙ�ƙĺîƑe�î�ƙƥîŒe�ĿŠ�ċūƥĺ�ƎƑūČeƙƙ�îŠd�ūƭƥČūŞe

9. qƭlƥĿƎle�lîǋeƑƙ�ūĲ�ƎîƑƥĿČĿƎîƥĿūŠ

10. GleǊĿċĿlĿƥǋ

11. 'eǄelūƎŞeŠƥ�ūĲ�ČleîƑ�Ƒūleƙ�îŠd�ƎūlĿČǋ�gƭĿdelĿŠeƙ

12. �dîƎƥîċĿlĿƥǋ�ƥū�ČĺîŠgĿŠg�ČūŠdĿƥĿūŠƙ

13. �ƎƎƑūƎƑĿîƥe�ƎîČe�ūĲ�deǄelūƎŞeŠƥ

14. EǄîlƭîƥĿūŠ�îŠd�ČūŠƥĿŠƭūƭƙ�leîƑŠĿŠg

15. ~ƎeŠ�îŠd�ĲƑeƐƭeŠƥ�ČūŞŞƭŠĿČîƥĿūŠ

16. EƙƥîċlĿƙĺed�ĿŠĲūƑŞîl�ƑelîƥĿūŠƙĺĿƎƙ�îŠd�ČūŞŞƭŠĿČîƥĿūŠ�lĿŠŒƙ

17.  ūŠČƑeƥeɈ�îƥƥîĿŠîċle�gūîlƙ�îŠd�ūċŏeČƥĿǄeƙ

18. ¬ĺîƑed�ǄĿƙĿūŠ

19. ÀŠĿƐƭe�ƎƭƑƎūƙe

20. ¬ƭĲfiČĿeŠƥ�ĲƭŠdƙɈ�ƙƥîĲĲɈ�ŞîƥeƑĿîlƙɈ�îŠd�ƥĿŞe

21. ¬ŒĿlled�leîdeƑƙĺĿƎ

22. EŠgîged�ƙƥîŒeĺūldeƑƙ

Wilder Collaboration Factors Inventory 

TŠ�îddĿƥĿūŠ�ƥū�ƥĺe�¬ūČĿîl�seƥǅūƑŒ��ŠîlǋƙĿƙɈ�ǅe�ƎeƑĲūƑŞed�îŠ�îƙƙeƙƙŞeŠƥ�ūĲ�lūČîl�îŠd�ƙƥîƥe�GĿƑƙƥ�¬ƥeƎƙ�¡îƑƥŠeƑƙĺĿƎ�
�ūîƑdƙɫ�eĲĲeČƥĿǄeŠeƙƙ�ċîƙed�ūŠ�ŞeŞċeƑƙɫ�leǄel�ūĲ�ČūllîċūƑîƥĿūŠ�ƭƙĿŠg�ƥĺe�ØĿldeƑ� ūllîċūƑîƥĿūŠ�GîČƥūƑƙ�TŠǄeŠƥūƑǋɍ�
¹ĺe�ØĿldeƑ� ūllîċūƑîƥĿūŠ�GîČƥūƑƙ�TŠǄeŠƥūƑǋ�ɚØ GTɛ�Ŀƙ�î�ƑeƙeîƑČĺɠċîƙed�ƙƭƑǄeǋ�ƥūūl�ČūŠƙƥƑƭČƥed�ƥū�îƙƙeƙƙ�ȃȃ�ĲîČƥūƑƙ�
ƥĺîƥ�ĿŠǷƭeŠČe�ƥĺe�ƙƭČČeƙƙ�ūĲ�ČūllîċūƑîƥĿūŠ�ɚqîƥƥeƙƙĿČĺ�eƥ�îlɍɈ�ȃȁȂȉɒ��ŞĺeƑƙƥ�Oɍ�ØĿldeƑ�GūƭŠdîƥĿūŠɈȃȁȂȊɍɛɍ�Ø GT�ĺîƙ�
ċeeŠ�ƭƙed�ċǋ�gƑūƭƎƙ�Şîde�ƭƎ�ūĲ�î�ƙĿŠgle�ƙeČƥūƑ�ɚŠūŠɠƎƑūfiƥ�ūƑgîŠĿǕîƥĿūŠƙɈ�gūǄeƑŠŞeŠƥ�îgeŠČĿeƙɈ�ƭŠĿǄeƑƙĿƥĿeƙɈ�lūČîl�
ČūŞŞƭŠĿƥĿeƙɛ�îŠd�ƥĺūƙe�Şîde�ƭƎ�ūĲ�ŞƭlƥĿƎle�ƙeČƥūƑƙ�ɚČƑūƙƙɠĿŠƙƥĿƥƭƥĿūŠîl�ƎîƑƥŠeƑƙĺĿƎƙɈ�lūČîl�ČūîlĿƥĿūŠƙɛ�ɚ~ɫ ūŠŠūƑ�eƥ�
îlɍɈ�ȃȁȂȆɒ�OūƑŠe�eƥɍ�îlɍɈ�ȃȁȂȄɒ�~lƙūŠɈ�eƥ�îlɍɈ�ȃȁȂȂɒ�¹ūǅŠƙeŠd�ʨ�¬ĺelleǋɈ�ȃȁȁȉɛɍ�~Še�Čîƙe�ƙƥƭdǋ�ƭƙed�Ø GT�ƥū�îƙƙeƙƙ�
ƥĺe�ČĺîŠge�ĿŠ�ČūîlĿƥĿūŠ�ƙƥƑeŠgƥĺ�ūĲ�ČūŞŞƭŠĿƥǋɠƑeƙeîƑČĺeƑ�ƎîƑƥŠeƑƙĺĿƎƙ�ĿŠ�ȂȆ�ƭƑċîŠ�îƑeîƙ�îČƑūƙƙ�ƥĺe�ÀŠĿƥed�¬ƥîƥeƙ�
îŠd�ĿŠ�¡ƭeƑƥū�¤ĿČū�îĿŞĿŠg�ƥū�ƑedƭČe�ƥĺe�lūČîl�ǋūƭƥĺ�OT×�Ƒîƥeƙ�ɚèĿĲĲ�eƥ�îlɍɈ�ȃȁȂȁɛɍ�¹ĺe�fiŠdĿŠgƙ�ūĲ�ƥĺĿƙ�ƙƥƭdǋ�ƙĺed�lĿgĺƥ�
ūŠ�ĺūǅ�Ø GT�ƥūūlɓČūllîċūƑîƥĿūŠ�ĲîČƥūƑƙ�ČîŠ�ċe�ƭƙed�ǅĿƥĺ�ČūllîċūƑîƥĿūŠƙ�ūĲ�lūŠg�dƭƑîƥĿūŠ�îŠd�ČūŞŞƭŠĿƥǋ�ƎîƑƥŠeƑɠ
ƙĺĿƎƙ�ƥĺîƥ�eǄūlǄe�ūǄeƑ�ƥĿŞeɍ�

¹îċle�ȃȄ�ƙĺūǅƙ�ƥĺe�ȃȃ�ƑeƙeîƑČĺɠċîƙed�ĲîČƥūƑƙ�îƙƙeƙƙĿŠg�ƥĺe�ƙƭČČeƙƙ�ūĲ�ČūllîċūƑîƥĿūŠɍ�EîČĺ�ĲîČƥūƑ�ĺîƙ�ūŠe�ƥū�ƥĺƑee�
ČūƑƑeƙƎūŠdĿŠg�ƙƥîƥeŞeŠƥƙ�ĲūƑ�î�ƥūƥîl�ūĲ�ȅȅ�ĿƥeŞƙ�ĿŠ�ǅĺĿČĺ�ƑeƙƎūŠdeŠƥƙ�Ƒîƥe�ƥĺeĿƑ�leǄel�ūĲ�îgƑeeŞeŠƥɍ�¹ĺeƙe�ƙƥîƥeɠ
ŞeŠƥƙ�ĲūČƭƙ�ūŠ�ƙƎeČĿfiČ�dūŞîĿŠƙ�ƙƭČĺ�îƙ�ČūllîċūƑîƥĿǄe�eŠǄĿƑūŠŞeŠƥɈ�ŞeŞċeƑƙĺĿƎ�ČĺîƑîČƥeƑĿƙƥĿČƙɈ�ƎƑūČeƙƙ�îŠd�ƙƥƑƭČɠ
ƥƭƑeɈ�ČūŞŞƭŠĿČîƥĿūŠɈ�îŠd�ƎƭƑƎūƙe�îŠd�ƑeƙūƭƑČeƙɍ�GūƑ�î�ČūŞƎƑeĺeŠƙĿǄe�lĿƙƥ�ūĲ�ƥĺe�ȃȃ�ĲîČƥūƑƙ�îŠd�ƥĺeĿƑ�ƑeƙƎeČƥĿǄe�ȅȅ�
iteŞƙɈ�ƙee��ƎƎeŠdĿǊ�Oɍ�
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METHODS

�Š�ūŠlĿŠe�ƙƭƑǄeǋ�ĿŠČlƭdĿŠg�ƥĺe�Ĳƭll�Ø GT�ǅîƙ�ČƑeîƥed�ƭƙĿŠg�£ƭîlƥƑĿČƙ�ƙƭƑǄeǋ�ƙūĲƥǅîƑeɍ�¹ǅū�ǄeƑƙĿūŠƙ�ūĲ�ƥĺe�ƙƭƑǄeǋ�
ǅeƑe�ČƑeîƥedɜūŠe�ǄeƑƙĿūŠ�ĲūƑ�ƥĺe�ċūîƑdƙ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�îŠd�ūŠe�ĲūƑ�ƥĺe�¬ūƭƥĺ� îƑūlĿŠî�GĿƑƙƥ�¬ƥeƎƙ�
�ūîƑd�ūĲ�¹Ƒƭƙƥeeƙɍ�¹ĺe�ūŠlĿŠe�ƙƭƑǄeǋ�lĿŠŒ�ǅîƙ�dĿƙƥƑĿċƭƥed�ƥū�eîČĺ�EǊeČƭƥĿǄe�'ĿƑeČƥūƑ�ǅĺū�ƥĺeŠ�dĿƙƥƑĿċƭƥed�ƥĺe�ƙƭƑǄeǋ�
lĿŠŒ�ƥū�ƥĺeĿƑ�GĿƑƙƥ�¬ƥeƎƙ��ūîƑd�qeŞċeƑƙ�îŠd�ƙeleČƥ�îdŞĿŠĿƙƥƑîƥĿǄe�ƙƥîĲĲ�ƥĺîƥ�ƑegƭlîƑlǋ�ƎîƑƥĿČĿƎîƥe�ĿŠ�ċūîƑd�îČƥĿǄĿƥĿeƙɍ�
TŠ�îddĿƥĿūŠ�ƥū�ƥĺe�Ø GT�ĲîČƥūƑƙɈ�ƙeǄeƑîl�deŞūgƑîƎĺĿČ�ƐƭeƙƥĿūŠƙ�ǅeƑe�ĿŠČlƭded�ĿŠ�ƥĺe�ƙƭƑǄeǋ�ƥū�leîƑŠ�ŞūƑe�îċūƭƥ�
ƥĺe�ŞîŒeƭƎ�ūĲ�ƥĺe�ċūîƑdƙ�ūĲ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�îŠd�ƥĺe�¬ �GĿƑƙƥ�¬ƥeƎƙ��ūîƑd�ūĲ�¹Ƒƭƙƥeeƙɍ�'eŞūgƑîƎĺĿČ�ƐƭeƙƥĿūŠƙ�
ĿŠČlƭde�îgeɈ�geŠdeƑɈ�ƑîČeɈ�îŠd�ǋeîƑƙ�ƙeƑǄed�ūŠ�ƥĺe�ċūîƑdɍ�

TŠ�ČūŞƎleƥĿŠg�ƥĺe�Ø GTɈ�ƙƭƑǄeǋ�ƎîƑƥĿČĿƎîŠƥƙ�Ƒîƥed�ƥĺeĿƑ�îgƑeeŞeŠƥ�ǅĿƥĺ�ȅȅ�ƙƥîƥeŞeŠƥƙ�ƭƙĿŠg�î�ȆɠƎūĿŠƥ�gĿŒeƑƥ�ƙČîle�
ɚȂ�ɝ�¬ƥƑūŠglǋ�'ĿƙîgƑee�ƥū�Ȇ�ɝ�¬ƥƑūŠglǋ��gƑeeɛɍ��Š�îǄeƑîge�ɚŞeîŠɛ�ƙČūƑe�ǅîƙ�ČîlČƭlîƥed�ĲūƑ�eîČĺ�ĲîČƥūƑ�ċǋ�îǄeƑîgĿŠg�
ƥĺe�ƙČūƑeƙ�ĲƑūŞ�ƥĺe�îƙƙūČĿîƥed�ƙƥîƥeŞeŠƥƙɍ�GūƑ�eǊîŞƎleɈ�ƥĺe�îǄeƑîge�ƙČūƑe�ĲūƑ�GîČƥūƑ�ȂɈ�History of collaboration or 
cooperation in the community,�ǅîƙ�ČîlČƭlîƥed�ĲƑūŞ�ƥĺe�îǄeƑîge�ūĲ�ƥǅū�îgƑeeŞeŠƥ�ƙƥîƥeŞeŠƥƙɜȂɛ�Agencies in our 
communities have a history of working together îŠd�ȃɛ�Trying to solve problems through collaboration has been 
common in this community. It has been done before. 

�ūîƑdƙ�ĲƑūŞ�îll�ȅȇ�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎƙ�îŠd�ƥĺe�¬ūƭƥĺ� îƑūlĿŠî�GĿƑƙƥ�¬ƥeƎƙ��ūîƑd�ūĲ�¹Ƒƭƙƥeeƙ�ƑeČeĿǄed�ƥĺe�
ƙƭƑǄeǋɍ���ƥūƥîl�ūĲ�ȇȂȁ�ƑeƙƎūŠdeŠƥƙ�ČūŞƎleƥed�ƥĺe�ƙƭƑǄeǋɍ�¹ĺe�ĲūllūǅĿŠg�ƙeČƥĿūŠƙ�ƙeƎîƑîƥeƙ�Ƒeƙƭlƥƙ�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�
lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�îŠd�ƥĺe�ƙƥîƥe�leǄel�ċūîƑdɍ

To interpret the results of the WCFI scores, the following general rules apply:

Factor Score Range of 4.0 to 5.0�ʏ�Partnership Strengthɒ�'ūeƙ�Šūƥ�Šeed�ƙƎeČĿîl�îƥƥeŠƥĿūŠ 
Factor Score Range of 3.0-3.9�ʏ�Borderlineɒ��Ƒeî�ƥĺîƥ�Şîǋ�Šeed�ĲƭƑƥĺeƑ�dĿƙČƭƙƙĿūŠ�ūƑ�îƥƥeŠƥĿūŠ 
Factor Score Range 1.0 to 2.9�ʏ�Area for improvementɒ� ūŠČeƑŠƙ�ƥĺîƥ�ƙĺūƭld�ċe�îddƑeƙƙed

RESULTS

First Steps Local Partnerships

��ƥūƥîl�ūĲ�ȆȊȅ�ƙƭƑǄeǋ�ƑeƙƎūŠdeŠƥƙ�ĲƑūŞ�ƥĺe�ȅȇ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ČūŞƎleƥed�ƥĺe�ƙƭƑǄeǋɍ��Š�îǄeƑîge�ūĲ�
ȂȄ�ƑeƙƎūŠdeŠƥƙ�ƎeƑ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ČūŞƎleƥed�ƥĺe�ƙƭƑǄeǋ�ǅĿƥĺ�ƥĺe�lūǅeƙƥ�ŠƭŞċeƑ�ūĲ�ĲūƭƑ�ƑeƙƎūŠƙeƙ�ĲƑūŞ�ĲūƭƑ�
ČūƭŠƥĿeƙ�îŠd�ĺĿgĺeƙƥ�ŠƭŞċeƑ�ūĲ�ȃȆ�ƑeƙƎūŠƙeƙɍ�

Demographics of Survey Respondents  
~Ĳ�ƥĺe�ƥūƥîl�ŠƭŞċeƑ�ūĲ�ƑeƙƎūŠdeŠƥƙɈ�ȈȁɍȆʣ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ�ċūîƑd�ŞeŞċeƑƙɈ�Ȃȇɍȉʣ�ĿdeŠƥĿfied�ƥĺeŞɠ
ƙelǄeƙ�îƙ�ƙƥîĲĲ�ɚ�dŞĿŠĿƙƥƑîƥĿǄe�¬ƥîĲĲ�îŠd�EǊeČƭƥĿǄe�'ĿƑeČƥūƑƙɛ�îŠd�ȂȃɍȈʣ�ĺeld�ūƥĺeƑ�ƥǋƎeƙ�ūĲ�ċūîƑd�ƎūƙĿƥĿūŠƙɍ�
GūƑ�¤îČeɈ�î�ƥūƥîl�ūĲ�ȅȊɍȆʣ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ��lîČŒɓ�ĲƑĿČîŠ��ŞeƑĿČîŠɒɈ�ȅȊʣ�ūĲ�ƥĺe�ƑeƙƎūŠdeŠƥƙ�ĿdeŠƥĿfied�
ƥĺeŞƙelǄeƙ�îƙ�ØĺĿƥeɒ�îŠd�ȂɍȆʣ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ�ūƥĺeƑ�ƑîČeƙ�ƙƭČĺ�îƙ��lîƙŒîŠ�ūƑ��ƙĿîŠ�ūƑĿgĿŠɍ�GūƑ�HeŠɠ
deƑɈ�î�ƥūƥîl�ūĲ�ȉȃɍȁʣ�ƑeƙƎūŠdeŠƥƙ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ�GeŞîle�îŠd�ȂȇɍȈʣ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ�qîleɍ�
¹ĺe�îǄeƑîge�ŠƭŞċeƑ�ūĲ�ǋeîƑƙ�ŞeŞċeƑƙ�ƙeƑǄed�ūŠ�ƥĺe�ċūîƑd�ǅîƙ�ȅɍȇȊ�ǋeîƑƙ�ɚƑîŠge�ȂɍȄ�ƥū�ȂȁɍȂ�ǋeîƑƙɛɍ
 
WCFI Findings 
¹îċle�ȃȅ�dĿƙƎlîǋƙ�ƥĺe�ČūŞċĿŠed�ĿŠdĿǄĿdƭîl�ƙČūƑeƙ�îČƑūƙƙ�îll�ȅȇ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ĲūƑ�eîČĺ�ūĲ�ƥĺe�ȃȃ�
ĲîČƥūƑƙɍ�GūƑ�ȃȂ�ūĲ�ƥĺe�ȃȃ�ĲîČƥūƑƙɈ�ƥĺe�îǄeƑîge�ƙČūƑe�ƑîŠged�ċeƥǅeeŠ�ȅɍȁ�îŠd�ȆɍȁɈ�ƙĺūǅĿŠg�ƥĺîƥ�lūČîl�ƎîƑƥŠeƑɠ
ƙĺĿƎƙɈ�ūǄeƑîllɈ�ĺîǄe�ƙƥƑūŠg�ČūllîċūƑîƥĿūŠƙ�îČƑūƙƙ�ƥĺe�ƙƎeČĿfiČ�dūŞîĿŠƙɍ�¹ĺe�ĲîČƥūƑ�ǅĿƥĺ�ƥĺe�ĺĿgĺeƙƥ�îǄeƑîge�ƙČūƑe�
ǅîƙ�¬ŒĿlled�leîdeƑƙĺĿƎɒ�Ŀƥƙ�ČūŞċĿŠed�îǄeƑîge�ƙČūƑe�ǅîƙ�ȅɍȆ�ūƭƥ�ūĲ�Ȇɍ�¹ĺƭƙɈ�ūŠ�îǄeƑîgeɈ�ċūîƑdƙ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�
lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�Ƒîƥed�ƥĺe�leîdeƑƙĺĿƎ�îƙ�î�ƙƥƑeŠgƥĺɍ�¹ĺe�ĲîČƥūƑ�ǅĿƥĺ�ƥĺe�lūǅeƙƥ�îǄeƑîge�ƙČūƑe�ǅîƙ�GîČƥūƑ�ȃȁɈ�
¬ƭĲfiČĿeŠƥ�ĲƭŠdƙɈ�ƙƥîĲĲɈ�ŞîƥeƑĿîlƙɈ�îŠd�ƥĿŞeɍ�¹ĺe�ČūŞċĿŠed�îǄeƑîge�ƙČūƑe�îČƑūƙƙ�îll�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ǅîƙ�Ȅɍȃɒ�
ƥĺƭƙɈ�ƥĺĿƙ�ĲîČƥūƑ�Ŀƙ�ĿdeŠƥĿfied�îƙ�îŠ�îƑeî�ƥĺîƥ�Şîǋ�Šeed�ĲƭƑƥĺeƑ�dĿƙČƭƙƙĿūŠɍ�
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Table 24. Individual WCFI Factor Scores Across Local First Steps Partnerships (N= 46 counties) 

Individual Factors TŠdĿǄĿdƭîl�
Score  

ɚ�ǄeƑîgeɛ

GîČƥūƑ� 
Minimum

Score

GîČƥūƑ
qîǊĿŞƭŞ

Score

1. OĿƙƥūƑǋ�ūĲ�ČūllîċūƑîƥĿūŠ�ūƑ�ČūūƎeƑîƥĿūŠ�ĿŠ�ƥĺe�ČūŞŞƭŠĿƥǋ 4.1 3.3 4.7

2.  ūllîċūƑîƥĿūŠ�gƑūƭƎ�ƙeeŠ�îƙ�î�legĿƥĿŞîƥe�leîdeƑ�ĿŠ�ƥĺe� 
community

4.2 3.5 4.7

3. GîǄūƑîċle�ƎūlĿƥĿČîl�îŠd�ƙūČĿîl�ČlĿŞîƥe 4.2 3.8 4.6

4. qƭƥƭîl�ƑeƙƎeČƥɈ�ƭŠdeƑƙƥîŠdĿŠgɈ�îŠd�ƥƑƭƙƥ 4.3 3.9 4.6

5. �ƎƎƑūƎƑĿîƥe�ČƑūƙƙ�ƙeČƥĿūŠ�ūĲ�ŞeŞċeƑƙ 4.0 3.6 4.5

6. qeŞċeƑƙ�ƙee�ČūllîċūƑîƥĿūŠ�îƙ�ĿŠ�ƥĺeĿƑ�ƙelĲɠĿŠƥeƑeƙƥ 4.2 3.8 4.8

7. Ability to compromise 4.2 3.5 4.8

8. qeŞċeƑƙ�ƙĺîƑe�î�ƙƥîŒe�ĿŠ�ċūƥĺ�ƎƑūČeƙƙ�îŠd�ūƭƥČūŞe 4.2 3.7 4.6

9. qƭlƥĿƎle�lîǋeƑƙ�ūĲ�ƎîƑƥĿČĿƎîƥĿūŠ 4.0 3.4 4.6

10. GleǊĿċĿlĿƥǋ 4.3 3.7 4.5

11. 'eǄelūƎŞeŠƥ�ūĲ�ČleîƑ�Ƒūleƙ�îŠd�ƎūlĿČǋ�gƭĿdelĿŠeƙ 4.2 3.9 4.6

12. �dîƎƥîċĿlĿƥǋ�ƥū�ČĺîŠgĿŠg�ČūŠdĿƥĿūŠƙ 4.2 3.8 4.6

13. �ƎƎƑūƎƑĿîƥe�ƎîČe�ūĲ�deǄelūƎŞeŠƥ 4.1 3.6 4.7

14. EǄîlƭîƥĿūŠ�îŠd�ČūŠƥĿŠƭūƭƙ�leîƑŠĿŠg 4.3 3.8 4.7

15. ~ƎeŠ�îŠd�ĲƑeƐƭeŠƥ�ČūŞŞƭŠĿČîƥĿūŠ 4.4 3.9 4.7

16. EƙƥîċlĿƙĺed�ĿŠĲūƑŞîl�ƑelîƥĿūŠƙĺĿƎƙ�îŠd�ČūŞŞƭŠĿČîƥĿūŠ�lĿŠŒƙ 4.2 3.8 4.6

17.  ūŠČƑeƥeɈ�îƥƥîĿŠîċle�gūîlƙ�îŠd�ūċŏeČƥĿǄeƙ 4.4 3.8 4.8

18. ¬ĺîƑed�ǄĿƙĿūŠ 4.3 3.9 4.7

19. ÀŠĿƐƭe�ƎƭƑƎūƙe 4.2 3.5 4.7

20. ¬ƭĲfiČĿeŠƥ�ĲƭŠdƙɈ�ƙƥîĲĲɈ�ŞîƥeƑĿîlƙɈ�îŠd�ƥĿŞe 3.2 2.1 4.1

21. ¬ŒĿlled�leîdeƑƙĺĿƎ 4.5 4.0 5.0

22. EŠgîged�ƙƥîŒeĺūldeƑƙ 4.2 3.3 4.8

¹îċle�ȃȆ�ƙĺūǅƙ�ƥĺe�ūǄeƑîll�ČūllîċūƑîƥĿūŠ�ƙČūƑeƙ�îŠd�ƥĺe�lūǅeƙƥ�ɚŞĿŠĿŞƭŞɛ�îŠd�ĺĿgĺeƙƥ�ɚŞîǊĿŞƭŞɛ�ĲîČƥūƑ�ƙČūƑeƙ�
îŠd�îƙƙūČĿîƥed�ĲîČƥūƑƙ�ɚŠƭŞċeƑƙ�ĿŠ�ƎîƑeŠƥĺeƙeƙɛ�ĲūƑ�eîČĺ�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�îŠd�ƥĺe�¬ �GĿƑƙƥ�¬ƥeƎƙ�
ƙƥîƥe�ūĲfiČeɍ�

¹ĺe�ɨ ūllîċūƑîƥĿūŠ�¬ČūƑeɩ�ƑeĲeƑƙ�ƥū�ƥĺe�ūǄeƑîll�îǄeƑîge�ūĲ�ƥĺe�ȃȃ�ĲîČƥūƑ�ƙČūƑeƙ�ĲūƑ�îŠǋ�ƙĿŠgle�GĿƑƙƥ�¬ƥeƎƙ�ūĲfiČeɍ�
~ǄeƑîllɈ�ȅȃ�ūĲ�ƥĺe�ȅȇ�lūČîl�GĿƑƙƥ�¬ƥeƎ�ƎîƑƥŠeƑƙĺĿƎƙ�ĺîd�îŠ�îǄeƑîge�ĲîČƥūƑ�ƙČūƑe�ċeƥǅeeŠ�ȅɍȁ�îŠd�Ȇɍȁɍ��îƙed�ūŠ�
Ø GTɫƙ�geŠeƑîl�Ƒƭleƙ�ƥĺeƙe�ČūƭŠƥĿeƙ�ĺîǄe�î�ǄeƑǋ�ƙƥƑūŠg�ĲūƭŠdîƥĿūŠ�ĲūƑ�ČūllîċūƑîƥĿūŠɍ�GūƭƑ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥɠ
ŠeƑƙĺĿƎƙ�ɚ�îƑŠǅellɈ�'ūƑČĺeƙƥeƑɈ�OūƑƑǋɈ�îŠd�¬ƭŞƥeƑɛ�ĺîd�îǄeƑîge�ƙČūƑeƙ�ĲūƑ�ĲîČƥūƑƙ�ƥĺîƥ�Ĳell�ǅĿƥĺĿŠ�ƥĺe�ȄɍȁɠȄɍȊ�
ƑîŠgeɒ�Ø GT�geŠeƑîl�Ƒƭleƙ�ĿdeŠƥĿĲǋ�ƥĺĿƙ�îƙ�îŠ�îƑeî�ƥĺîƥ�Şîǋ�deƙeƑǄe�dĿƙČƭƙƙĿūŠɍ�
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GūƑ�ȅȄ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ɚȊȄɍȆʣɛɈ�GîČƥūƑ�ȃȂɈ�Skilled leadershipɈ�ǅîƙ�ƥĺe�ĺĿgĺeƙƥ�ūƑ�ŠeǊƥ�ƥū�ĺĿgĺɠ
eƙƥ�ƙČūƑĿŠg�ĲîČƥūƑɍ��ddĿƥĿūŠîl�ĲîČƥūƑƙ�ǅĿƥĺ�ĺĿgĺ�ƙČūƑeƙ�ĿŠČlƭde�Concrete, attainable goals; Unique purposeɒ�îŠd�
Members see collaboration as in their self-interestɍ�¹ĺe�lūǅeƙƥ�ƙČūƑĿŠg�ĲîČƥūƑ�ĲūƑ�ȅȃ�ČūƭŠƥĿeƙ�ǅîƙ�Sufficient 
funds, staff, materials and timeɍ�¹ĺeƙe�ƙČūƑeƙ�ƑîŠged�ċeƥǅeeŠ�Ȃɍȁ�îŠd�ȃɍȊ�ƑeƎƑeƙeŠƥ�îŠ�îƑeî�ĲūƑ�ĲƭƑƥĺeƑ�dĿƙČƭƙɠ
ƙĿūŠ�îŠd�îČƥĿūŠɍ�
 
Table 25: Overall Collaboration Scores for the First Steps Local Partnerships and SC First Steps (State Office)

gūČîƥĿūŠ

Collaboration 
Score  

ɚ�ǄeƑîgeɛ
qĿŠĿŞƭŞ�GîČƥūƑ�¬ČūƑe
ɚGîČƥūƑ�ŠƭŞċeƑƙɛ

qîǊĿŞƭŞ�GîČƥūƑ�¬ČūƑe
ɚGîČƥūƑ�ŠƭŞċeƑƙɛ

State 3.7 ȃɍȈ�ɚȂɛ ȅɍȅ�ɚȄɈȂȊɛ

�ċċeǄĿlle 4.2 Ȅɍȁ�ɚȃȁɛ ȅɍȆ�ɚȃȂɛ

Aiken 4.3 Ȅɍȅ�ɚȃȁɛ ȅɍȇ�ɚȂȃɈ�ȂȈɛ

�lleŠdîle 4.3 Ȅɍȉ�ɚȃȁɛ ȅɍȇ�ɚȄɈ�ȉɈ�ȂȈɛ

�ŠdeƑƙūŠ 4.3 ȄɍȆɚȃȁɛ ȅɍȇ�ɚȅɛ

�îŞċeƑg 4.4 ȄɍȄ�ɚȃȁɛ ȅɍȉ�ɚȃȂɛ

�îƑŠǅell 3.9 Ȅɍȁ�ɚȃȁɛ ȅɍȄ�ɚȃȂɛ

�eîƭĲūƑƥ 4.1 ȃɍȊ�ɚȃȁɛ ȅɍȄ�ɚȃɈȅɈȆɈȇɈȂȁɈȂȃɈȂȆɈȂȇɈȃȂɈȃȃɛ

�eƑŒeleǋ 4.1 ȃɍȈ�ɚȃȁɛ ȅɍȈ�ɚȃȂɛ

Calhoun 4.0 ȄɍȆ�ɚȂɛ ȅɍȅ�ɚȃȂɛ

Charleston 4.3 Ȅɍȇ�ɚȃȁɛ ȅɍȉ�ɚȃȂɛ

Cherokee 4.2 Ȅɍȃ�ɚȃȁɛ ȅɍȆ�ɚȅɈȂȁɈ�ȂȈɈȃȂɛ

Chester 4.1 ȄɍȂ�ɚȃȁɛ ȅɍȅ�ɚȇɈȈɈ�ȂȇɈȂȉɈȂȊɈȃȂɛ

 ĺeƙƥeƑfield 4.0 ȃɍȈ�ɚȃȁɛ ȅɍȅ�ɚȃȂɛ

 lîƑeŠdūŠ 4.3 ȃɍȉ�ɚȃȁɛ Ȇɍȁ�ɚȃȂɛ

Colleton 4.2 Ȅɍȁ�ɚȃȁɛ ȅɍȆ�ɚȃȂɛ

Darlington 4.0 ȄɍȄ�ɚȃȁɛ ȅɍȅ�ɚȃȂɛ

Dillon 4.2 ȃɍȂ�ɚȃȁɛ ȅɍȇ�ɚȂȅɈȂȆɈȂȈɈȃȂɛ

Dorchester 3.9 ȃɍȇ�ɚȃȁɛ ȅɍȅ�ɚȂȉɛ

Edgefield 4.3 ȄɍȊ�ɚȆɈ�ȊɈ�ȃȁɛ ȅɍȇ�ɚȂȆɛ

GîĿƑfield 4.4 ȄɍȄ�ɚȃȁɛ ȅɍȉ�ɚȂȈɈ�ȃȂɛ

GlūƑeŠČe 4.2 ȃɍȊ�ɚȃȁɛ ȅɍȆ�ɚȇɛ

HeūƑgeƥūǅŠ 4.2 ȃɍȄ�ɚȃȁɛ ȅɍȆ�ɚȇɛ

HƑeeŠǅūūd 4.2 Ȅɍȁ�ɚȃȁɛ ȅɍȆ�ɚȂȂɈ�ȂȄɈȂȈɈȂȉɈ�ȃȂɈɛ

HƑeeŠǄĿlle 4.5 ȄɍȄ�ɚȃȁɛ ȅɍȉ�ɚȃȂɈȃȃɛ

Hampton 4.3 Ȅɍȇ�ɚȃȁɛ ȅɍȇ�ɚȅɈ�ȇɈ�ȂȂɈ�ȃȂɛ

Horry 3.9 ȄɍȄ�ɚȂɈȃȃɛ ȅɍȅ�ɚȅɛ

cîƙƎeƑ 4.1 ȃɍȄ�ɚȃȁɛ ȅɍȆ�ɚȂȉɈȃȂɛ

eeƑƙĺîǅ 4.0 Ȅɍȁ�ɚȃȁɛ ȅɍȄ�ɚȂȅɈ�ȂȇɈ�ȂȈɛ

gîŠČîƙƥeƑ 4.3 ȄɍȈɚȃȁɛ ȅɍȇɚȂȈɛ
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Table 25 (continued): Local Partnerships and SC First Steps (State office) Scores Across All WCFI Factors  
and Associated Factor Numbers

gūČîƥĿūŠ

Collaboration 
Score  

ɚ�ǄeƑîgeɛ
qĿŠĿŞƭŞ�GîČƥūƑ�¬ČūƑe
ɚGîČƥūƑ�ŠƭŞċeƑƙɛ

qîǊĿŞƭŞ�GîČƥūƑ�¬ČūƑe
ɚGîČƥūƑ�ŠƭŞċeƑƙɛ

gîƭƑeŠƙ 4.1 ȃɍȉɚȃȁɛ ȅɍȆɚȂȆɈ�ȃȂɛ

gee 4.2 ȃɍȊɚȃȁɛ ȅɍȆɚȂȉɛ

geǊĿŠgƥūŠ 4.3 Ȅɍȁɚȃȁɛ ȅɍȉɚȃȂɛ

Marion 4.3 ȃɍȇɚȃȁɛ ȅɍȆɚȃȂɛ

Marlboro 4.0 ȄɍȈɚȃȁɛ ȅɍȃɚȃȂɈ�ȃȃɛ

McCormick 4.1 ȄɍȇɚȊɛ ȅɍȈɚȃȂɛ

seǅċeƑƑǋ 4.1 ȄɍȂɚȃȁɛ ȅɍȈɚȃȂɛ

Oconee 4.1 Ȅɍȇɚȃȁɛ ȅɍȅɚȃȂɛ

Orangeburg 4.1 ȄɍȅɚȂɛ ȅɍȇɚȃȂɛ

Pickens 4.5 ȄɍȆɚȃȁɛ ȅɍȉɚȇɛ

¤ĿČĺlîŠd 4.1 Ȅɍȃɚȃȁɛ ȅɍȆɚȇɈ�ȂȆɛ

¬îlƭdî 4.1 Ȅɍȇɚȃȁɛ ȅɍȆɚȃȂɛ

Spartanburg 4.4 Ȅɍȅɚȃȁɛ ȅɍȉɚȃȂɛ

Sumter 3.9 ȃɍȉɚȃȁɛ ȅɍȇɚȃȂɛ

ÀŠĿūŠ 4.3 ȄɍȈɚȃȁɛ ȅɍȉɚȇɛ

Williamsburg 4.1 Ȅɍȇɚȃȁɛ ȅɍȅɚȂȆɈ�ȂȇɈ�ȂȈɈ�ȃȂɛ

ÞūƑŒ 4.3 ȄɍȂɚȃȁɛ ȅɍȊɚȃȂɛ

Local First Steps Partnerships have strong foundation of collaboration.
Overall highest score–Skilled leadership

Other high scores:
Concrete, attainable goals;
Unique purpose; and 
Members see collaboration as in their self-interest 

Lowest score–Sufficient funds, staff, materials, and time

KEY FINDING:
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First Steps (State Office) Results

Demographics of State Level Respondents  

��ƥūƥîl�ūĲ�Ȃȇ�ƑeƙƎūŠdeŠƥƙ�ČūŞƎleƥed�ƥĺe�ƙƥîƥe�leǄel�GĿƑƙƥ�¬ƥeƎƙ�ƙƭƑǄeǋɍ�~Ĳ�ƥĺe�Ȃȇ�ƑeƙƎūŠdeŠƥƙɈ�Ȇȁʣ�ūĲ�ƥĺe�ƑeƙƎūŠɠ
deŠƥƙ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ�ċūîƑd�ŞeŞċeƑƙɈ�ȅȄɍȈȆʣ�ƑeƎƑeƙeŠƥed�ƙƥîƥe�leǄel�GĿƑƙƥ�¬ƥeƎƙ�ƙƥîĲĲ�ɚ�dŞĿŠĿƙƥƑîƥĿǄe�
îŠd�EǊeČƭƥĿǄe�'ĿƑeČƥūƑɈ�îŠd�ȇɍȃȆʣ�ƑeƎƑeƙeŠƥed�ūƥĺeƑ�ƎūƙĿƥĿūŠ�ƥǋƎeƙɍ�GūƑ�¤îČeɈ�ȉȈɍȆʣ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ�
ØĺĿƥe�îŠd�ȂȃɍȆʣ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ��lîČŒɓ�ĲƑĿČîŠ��ŞeƑĿČîŠɍ�GūƑ�HeŠdeƑɈ�ȉȂɍȄʣ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ�
GeŞîle�îŠd�Ȃȉɍȉʣ�ĿdeŠƥĿfied�ƥĺeŞƙelǄeƙ�îƙ�qîleɍ�¤eƙƎūŠdeŠƥƙ�ĺîd�ƙeƑǄed�îŠ�îǄeƑîge�ūĲ�ȅɍȂ�ǋeîƑƙ�ūŠ�ƥĺe�¬ �
GĿƑƙƥ�¬ƥeƎƙ��ūîƑd�ūĲ�¹Ƒƭƙƥeeƙɍ

Findings 

¹ĺe�îǄeƑîge�ĲîČƥūƑ�ƙČūƑeƙ�ūĲ�ƥĺe�ƙƥîƥe�leǄel�ƑeƙƎūŠƙeƙ�îƑe�dĿƙƎlîǋed�ĿŠ�¹îċle�ȃȇɍ�¹ĺe�ĲîČƥūƑƙ�ǅĿƥĺ�ƥĺe�ĺĿgĺeƙƥ�
îǄeƑîge�ƙČūƑe�ɚȅɍȅɛ�îƑe�GîČƥūƑ�ȄɈ�GîǄūƑîċle�ƎūlĿƥĿČîl�îŠd�ƙūČĿîl�ČlĿŞîƥeɈ�îŠd�GîČƥūƑ�ȂȊɈ�ÀŠĿƐƭe�ƎƭƑƎūƙeɍ�~Ĳ�ƥĺe�ȃȃ�
ĲîČƥūƑƙɈ�ȂȆ�ĲîČƥūƑƙ�ĺîd�ƙČūƑeƙ�ƥĺîƥ�ƑîŠged�ċeƥǅeeŠ�Ȅɍȁ�îŠd�ȄɍȊɍ��îƙed�ūŠ�ƥĺĿƙ�ƑîŠgeɈ�ƥĺe�ƙƥîƥe�leǄel�ČūllîċūƑîƥĿūŠ�
Şîǋ�ĺîǄe�ƙūŞe�îƑeîƙ�ƥĺîƥ�ƑeƐƭĿƑe�ĲƭƑƥĺeƑ�îƥƥeŠƥĿūŠɍ�¹ĺe�ĲîČƥūƑƙ�ǅĿƥĺ�ƥĺe�lūǅeƙƥ�ƙČūƑeƙ�ǅeƑe�GîČƥūƑ�ȂɈ�History 
of collaboration or cooperation in the community�ɚȃɍȈɛ�îŠdɈ�ƙĿŞĿlîƑ�ƥū�ƥĺe�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙɈ�GîČƥūƑ�ȃȁɈ�Sufficient 
funds, staff, materials, and time ɚȃɍȁɛɍ�¹ĺeƙe�ƥǅū�ƙČūƑeƙ�ƑeƎƑeƙeŠƥ�îƑeîƙ�ĿŠ�ƙƥîƥe�ČūllîċūƑîƥĿǄe�ĲƭŠČƥĿūŠ�ƥĺîƥ�Šeed�ƥū�
ċe�îddƑeƙƙedɍ�
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Table 26: South Carolina First Steps Average Scores Per Factor (Number of respondents= 16) 

Factor Average score
1. �OĿƙƥūƑǋ�ūĲ�ČūllîċūƑîƥĿūŠ�ūƑ�ČūūƎeƑîƥĿūŠ�ĿŠ�ƥĺe�ČūŞŞƭŠĿƥǋ 2.7

2.  ūllîċūƑîƥĿūŠ�gƑūƭƎ�ƙeeŠ�îƙ�î�legĿƥĿŞîƥe�leîdeƑ�ĿŠ�ƥĺe�ČūŞŞƭŠĿƥǋ 3.7

3. GîǄūƑîċle�ƎūlĿƥĿČîl�îŠd�ƙūČĿîl�ČlĿŞîƥe 4.4

4. qƭƥƭîl�ƑeƙƎeČƥɈ�ƭŠdeƑƙƥîŠdĿŠgɈ�îŠd�ƥƑƭƙƥ 3.7

5. �ƎƎƑūƎƑĿîƥe�ČƑūƙƙ�ƙeČƥĿūŠ�ūĲ�ŞeŞċeƑƙ 3.4

6. qeŞċeƑƙ�ƙee�ČūllîċūƑîƥĿūŠ�îƙ�ĿŠ�ƥĺeĿƑ�ƙelĲɠĿŠƥeƑeƙƥ 4.1

7. Ability to compromise 3.8

8. qeŞċeƑƙ�ƙĺîƑe�î�ƙƥîŒe�ĿŠ�ċūƥĺ�ƎƑūČeƙƙ�îŠd�ūƭƥČūŞe 3.6

9. qƭlƥĿƎle�lîǋeƑƙ�ūĲ�ƎîƑƥĿČĿƎîƥĿūŠ 3.5

10. GleǊĿċĿlĿƥǋ 3.9

11. 'eǄelūƎŞeŠƥ�ūĲ�ČleîƑ�Ƒūleƙ�îŠd�ƎūlĿČǋ�gƭĿdelĿŠeƙ 3.8

12. �dîƎƥîċĿlĿƥǋ�ƥū�ČĺîŠgĿŠg�ČūŠdĿƥĿūŠƙ 4.1

13. �ƎƎƑūƎƑĿîƥe�ƎîČe�ūĲ�deǄelūƎŞeŠƥ 3.7

14. EǄîlƭîƥĿūŠ�îŠd�ČūŠƥĿŠƭūƭƙ�leîƑŠĿŠg 3.6

15. ~ƎeŠ�îŠd�ĲƑeƐƭeŠƥ�ČūŞŞƭŠĿČîƥĿūŠ 3.7

16. EƙƥîċlĿƙĺed�ĿŠĲūƑŞîl�ƑelîƥĿūŠƙĺĿƎƙ�îŠd�ČūŞŞƭŠĿČîƥĿūŠ�lĿŠŒƙ 3.8

17.  ūŠČƑeƥeɈ�îƥƥîĿŠîċle�gūîlƙ�îŠd�ūċŏeČƥĿǄeƙ 3.9

18. ¬ĺîƑed�ǄĿƙĿūŠ 3.9

19. ÀŠĿƐƭe�ƎƭƑƎūƙe 4.4

20. ¬ƭĲfiČĿeŠƥ�ĲƭŠdƙɈ�ƙƥîĲĲɈ�ŞîƥeƑĿîlƙɈ�îŠd�ƥĿŞe 2.9

21. ¬ŒĿlled�leîdeƑƙĺĿƎ 4.3

22. EŠgîged�ƙƥîŒeĺūldeƑƙ 3.5

 

TŠ�ƙƭŞɈ�ǅĿƥĺ�ƑegîƑd�ƥū�ČūllîċūƑîƥĿūŠɈ�ƑeƎūƑƥed�ČūllîċūƑîƥĿūŠƙ�îƥ�ƥĺe�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ċūîƑdƙ�îƎƎeîƑ�ƙƥƑūŠgɈ�ĺūǅeǄeƑ�
ǅĿƥĺ�Sufficient funds, staff, materials, and time�îƎƎeîƑĿŠg�îƙ�ƥĺe�ƎƑĿŞîƑǋ�îƑeî�ŠeedĿŠg�ĲƭƑƥĺeƑ�îƥƥeŠƥĿūŠɍ��ƥ�ƥĺe�ƙƥîƥe�
leǄelɈ�ƑeƎūƑƥed�leǄelƙ�ūĲ�ČūllîċūƑîƥĿūŠ�îƑe�ƙūŞeǅĺîƥ�lūǅeƑ�îČƑūƙƙ�î�ŠƭŞċeƑ�ūĲ�dūŞîĿŠƙɍ��ČƥĿǄĿƥĿeƙ�ƥū�ĿŠČƑeîƙe�Čūllîċɠ
ūƑîƥĿūŠ�îƥ�ƥĺe�ƙƥîƥe�leǄel�îƑe�ƑeČūŞŞeŠdedɍ�

KEY FINDING:

SC First Steps State Office has a unique purpose and exists in a favorable social and  
political climate.

SCFS is led by Skilled Leadership.

SCFS does not have Sufficient funds, staff, materials and time.

Lowest Score–History of collaboration or cooperation in the community 
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Table 27. Potential Impact Objectives and Benchmarks 

CHILD OUTCOME MEASURES

MEASURE DEFINITION(S) CURRENT BASELINE

'eǄelūƎŞeŠƥîl�'elîǋ� 
¬eƑǄĿČeƙ

ʣ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ČĺĿldƑeŠ�ǅĿƥĺ�ƎūƙĿƥĿǄe�ƙČƑeeŠƙ�ĲūƑ�
deǄelūƎŞeŠƥîl�delîǋ�ɚŞeîƙƭƑed�ƭƙĿŠg�î�ǄîlĿdîƥed�
ƥūūlɛ�ǅĺū�ƑeČeĿǄe�ƙeƑǄĿČeƙ�ǅĿƥĺĿŠ�î�ƥĿŞelǋ�ŞîŠŠeƑ

sūƥ�ǋeƥ�îǄîĿlîċle

TŞŞƭŠĿǕîƥĿūŠ�¬ƥîƥƭƙ ʣ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ� ĺĿldƑeŠ�îgeƙ�ȁɠȆ�ǋeîƑƙ�ǅĺū�
ĺîǄe�ƑeČeĿǄed�îll���¡�ƑeČūŞŞeŠded�ĿŞŞƭŠĿǕîɠ
ƥĿūŠƙ�ċîƙed�ūŠ�îge

ȃȁȂȅɠȃȁȂȇ�×îČČĿŠîƥĿūŠ� ūǄeƑîge�
ǅĿƥĺ� ūŞċĿŠed�ȈɠǄîČČĿŠe�ƙeƑĿeƙ�
îŞūŠg� ĺĿldƑeŠ��ged�ȂȊɠȄȆ�
ŞūŠƥĺƙɠ�ȇȊɍȈʣ�ɚ¬ūƭƑČeɇ�¬ 'ɠ
OE ɛ

gūǅ��ĿƑƥĺɠØeĿgĺƥ�¤îƥeƙ ¬ �lūǅ�ċĿƑƥĺǅeĿgĺƥ�Ƒîƥeƙ�
îƥ�ČūƭŠƥǋ�îŠd�ƙƥîƥe�leǄel

ȃȁȂȈ�¬ �gūǅ��ĿƑƥĺǅeĿgĺƥ�¡eƑɠ
ČeŠƥɠ�ȊɍȈʣ�ɚ¬ūƭƑČeɇ�¬ �s�'OE ɛ

CAREGIVER/FAMILY OUTCOME MEASURES

MEASURE DEFINITION(S) CURRENT BASELINE

¡îƑeŠƥ�gĿƥeƑîČǋ ʣ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ČîƑegĿǄeƑƙ�ǅĺūƙe�edƭČîƥĿūŠîl�
leǄel�Ŀƙ�leƙƙ�ƥĺîŠ�î�ĺĿgĺ�ƙČĺūūl�dĿƎlūŞî�ūƑ�HE'
ʣ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ČîƑegĿǄeƑƙ�ǅĺū�ƑeČeĿǄed�ƥĺeĿƑ�
ĺĿgĺ�ƙČĺūūl�dĿƎlūŞî�ūƑ�ČūŞƎleƥed�ƥĺe�HE'�ǅĺĿle�
ƑeČeĿǄĿŠg�G¬�ƙeƑǄĿČeƙ

ȃȁȂȉ�¬ �OĿgĺ�¬Čĺūūl�HƑîdƭîƥĿūŠ�
¤îƥeɠ�ȉȅɍȇʣ�ɚ¬ūƭƑČeɇ�¬ 'OE �
¬OT¡ɛ

¡îƑeŠƥĿŠg�¬elĲɠEĲfiČîČǋ ʣ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ČîƑegĿǄeƑƙ�ǅĺū�Ƒîƥe�ĿŞƎƑūǄeɠ
ŞeŠƥ�ĿŠ�ƎîƑeŠƥĿŠg�ƙelĲɠeĲfiČîČǋ�ɚŞeîƙƭƑed�ƭƙĿŠg�î�
ǄîlĿdîƥed�ƥūūlɛ�ċeĲūƑe�îŠd�îĲƥeƑ�ƑeČeĿƎƥ�ūĲ�GîŞĿlǋ�
¬ƥƑeŠgƥĺeŠĿŠg�ƙeƑǄĿČeƙ

sūƥ�ǋeƥ�îǄîĿlîċle

Parental Mental Health  
îŠd�Øellɠ�eĿŠg

ʣ�ūĲ�G¬�ČîƑegĿǄeƑƙ�ƑeĲeƑƑed�ƥū�ƙeƑǄĿČeƙ�ĲūƑ�î�
ƎūƙĿƥĿǄe�ƙČƑeeŠ�ĲūƑ�deƎƑeƙƙĿūŠ�ɚŞeîƙƭƑed�ƭƙĿŠg�î�
ǄîlĿdîƥed�ƥūūlɛ�ǅĺū�ƑeČeĿǄe�ūŠe�ūƑ�ŞūƑe�ƙeƑǄĿČe�
contacts

sūƥ�ǋeƥ�îǄîĿlîċle

TŠƥeƑƎeƑƙūŠîl�×ĿūleŠČe�ɚT¡×ɛ ʣ�ūĲ�G¬�ČîƑegĿǄeƑƙ�ǅĿƥĺ�ƎūƙĿƥĿǄe�ƙČƑeeŠƙ�ĲūƑ�T¡×�
ɚŞeîƙƭƑed�ƭƙĿŠg�î�ǄîlĿdîƥed�ƥūūlɛ�ǅĺū�ƑeČeĿǄe�
ƑeĲeƑƑîl�ĿŠĲūƑŞîƥĿūŠ�ĲūƑ�T¡×

sūƥ�ǋeƥ�îǄîĿlîċle

Gūūd�TŠƙeČƭƑĿƥǋ ʣ�ūĲ�G¬�ČîƑegĿǄeƑ�ƑeƙƎūŠƙeƙ�ƙƥîƥĿŠg�ƥĺe�ĲƑeƐƭeŠČǋ�
ƎeƑ�ŞūŠƥĺ�ĿŠ�ǅĺĿČĺ�ƥĺeǋ�ǅūƑƑĿed�îċūƭƥ�ƑƭŠŠĿŠg�
ūƭƥ�ūĲ�Ĳūūd�îŠd�Šūƥ�ĺîǄĿŠg�ŞūŠeǋ�ƥū�ċƭǋ�ŞūƑeɍ

sūƥ�ǋeƥ�îǄîĿlîċle

Housing Security s�ūĲ�ƥĿŞeƙ�î�G¬�ČîƑegĿǄeƑ�ĺîƙ�ŞūǄed�ĿŠ�ƥĺe�Ǝîƙƥ�
12 months

sūƥ�ǋeƥ�îǄîĿlîċle

SECTION THREE: Other Potential Measures of Reach/Impact

 
TŠ�ūƑdeƑ�ƥū�ƙƭƎƎūƑƥ�ĲƭƑƥĺeƑ�gƑūǅƥĺ�îŠd�deǄelūƎŞeŠƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙɈ�ƥĺe�ƑeƙeîƑČĺ�ƥeîŞ�ĺîƙ�ĿdeŠƥĿfied�î�
ŠƭŞċeƑ�ūĲ�ƎūƥeŠƥĿîl�ūċŏeČƥĿǄeƙ�îŠd�ċeŠČĺŞîƑŒƙ�GĿƑƙƥ�¬ƥeƎƙ�Čūƭld�ČūŠƙĿdeƑ�ƥū�eŠĺîŠČe�ƥĺeĿƑ�ČƭƑƑeŠƥ�eǄîlƭîƥĿūŠ�ūĲ�ƥĺe�
ūƑgîŠĿǕîƥĿūŠɫƙ�ĿŞƎîČƥ�ūŠ�ČĺĿld�îŠd�ĲîŞĿlǋ�ūƭƥČūŞeƙɍ�¹ĺeƙe�ƎūƥeŠƥĿîl�îƑeîƙ�ĲūƑ�ŞeîƙƭƑeŞeŠƥ�îƑe�Šūƥed�ĿŠ�¹îċle�ȃȈɍ
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¹ĺe�fiƑƙƥ�ƥĺƑee�ƎūƥeŠƥĿîl�ūƭƥČūŞe�ŞeîƙƭƑeƙ�ŠūƥedɈ�Developmental Delay Services, Immunization StatusɈ�îŠd�Low 
Birth-Weight RatesɈ�îƑe�dĿƑeČƥlǋ�lĿŠŒed�ƥū�ČĺĿld�ūƭƥČūŞeƙ�îŠd�ƑeîdĿŠeƙƙ�ĲūƑ�ŒĿŠdeƑgîƑƥeŠɍ�TŠ�îddĿƥĿūŠɈ�ƥĺeǋ�îƑe�Şeîɠ
ƙƭƑeƙ�ƥĺîƥ�îƑe�ČƭƑƑeŠƥlǋ�ċeĿŠg�ČūlleČƥed�ċǋ�ūƥĺeƑ�eîƑlǋ�ČĺĿldĺūūd�ƎƑūgƑîŞƙ�ƙƭČĺ�îƙ�ƥĺe�ĲedeƑîllǋ�ŞîŠdîƥed�ċeŠČĺɠ
ŞîƑŒƙ�ĲūƑ�ƥĺe�qîƥeƑŠîl�TŠĲîŠƥ�îŠd�EîƑlǋ� ĺĿldĺūūd�OūŞe�×ĿƙĿƥĿŠg�ɚqTE O×ɛ�ƎƑūgƑîŞ�ĿŠ�ǅĺĿČĺ�¬ūƭƥĺ� îƑūlĿŠî�Ŀƙ�î�
gƑîŠƥee�ƑeČĿƎĿeŠƥɍ�¹ĺeƙe�ŞeîƙƭƑeƙ�îƑe�îlƙū�ƙƭƎƎūƑƥed�ċǋ�ūƥĺeƑ�ƙƥîƥeǅĿde�ĿŠĿƥĿîƥĿǄeƙɍ�¹ĺe��llĿîŠČe�ĲūƑ�î�OeîlƥĺĿeƑ�
¬ūƭƥĺ� îƑūlĿŠî�Ŀƙ�ĲūČƭƙed�ūŠ�ƥǅū�ūĲ�ƥĺe�ƥĺƑee�ŞeîƙƭƑeƙɍ�TŠ�îddĿƥĿūŠɈ�¬ūƭƥĺ� îƑūlĿŠî�ƑeČeĿǄed�î�ĲedeƑîl�¡ƑeƙČĺūūl�'eɠ
ǄelūƎŞeŠƥ�HƑîŠƥ�ɚ¡'Hɛ�ĿŠ�ǅĺĿČĺ�GĿƑƙƥ�¬ƥeƎƙ�îŠd�ƥĺe�¬ūƭƥĺ� îƑūlĿŠî�'eƎîƑƥŞeŠƥ�ūĲ�¬ūČĿîl�¬eƑǄĿČeƙ�îƑe�Œeǋ�leîdeƑƙɍ�
TŠ�ȃȁȂȉɠȃȁȂȊɈ�ƥĺe�¡'H�ĺîƙ�deǄelūƎed�î�dƑîĲƥ�ƙƥƑîƥegĿČ�ƎlîŠ�deǄelūƎed�ĲƑūŞ�î�ǋeîƑɠlūŠg�Šeedƙ�îƙƙeƙƙŞeŠƥɒ�ƥĺĿƙ�
ƙƥƑîƥegĿČ�ƎlîŠ�ĿŠČlƭdeƙ�ūċŏeČƥĿǄeƙ�ƥĺîƥ�îƑe�ĲūČƭƙed�ūŠ�ƥĺeƙe�ūċŏeČƥĿǄeƙɍ

 
¹ĺe�ƙeČūŠd�ƙeƥ�ūĲ�ŞeîƙƭƑeƙ�îƑe�ĲūČƭƙed�ūŠ�îddĿƥĿūŠîl�ČîƑegĿǄeƑɓĲîŞĿlǋ�ūƭƥČūŞeƙɜƙƎeČĿfiČîllǋɈ�Parent Literacy and 
Self-efficacy, Parental Mental Health and Well-Being, Interpersonal Violence, Food Insecurity and Housing Stabil-
ity.�¹ĺeƙe�ĲîČƥūƑƙ�ĺîǄe�î�ƙĿgŠĿfiČîŠƥ�îŠd�eŠdƭƑĿŠg�ĿŠǷƭeŠČe�ūŠ�ČĺĿld�deǄelūƎŞeŠƥîl�ūƭƥČūŞeƙ�ƥĺîƥ�ČîŠ�ƥƑîČŒ�ĿŠƥū�
îdƭlƥĺūūd�îŠd�îƑe�ǅūƑƥĺ�ČūŠƙĿdeƑîƥĿūŠ�ĲūƑ�ƥƑîČŒĿŠg�ǅĿƥĺĿŠ�ƥĺe�ƎūƎƭlîƥĿūŠ�ƙeƑǄed�ċǋ�GĿƑƙƥ�¬ƥeƎƙɍ�TŞƎūƑƥîŠƥlǋɈ�ƥĺeƙe�
ŞeîƙƭƑeƙ�ĺîǄe�ċeeŠ�ĿdeŠƥĿfied�îƙ�ĿŞƎūƑƥîŠƥ�ƥū�ČūlleČƥ�ċǋ�ƥĺe�qTE O×�ƎƑūgƑîŞ�îŠd�ƥĺe�¡ƑeƙČĺūūl�'eǄelūƎŞeŠƥ�
HƑîŠƥɫƙ�ƙƥƑîƥegĿČ�ƎlîŠɍ�ØĺĿle�Ŀƥ�Ŀƙ�ƭŠdeƑƙƥūūd�ƥĺîƥ�GĿƑƙƥ�¬ƥeƎƙ�Ŀƙ�Šūƥ�ƥĺe�îgeŠČǋ�ƥū�ƎƑūǄĿde�ƙeƑǄĿČeƙ�ƥū�dĿƑeČƥlǋ�îddƑeƙƙ�
ūƑ�ƥƑeîƥ�ƥĺeƙe�ĲîČƥūƑƙɈ�eŠĺîŠČĿŠg�ŒŠūǅledge�ūĲ�ƥĺe�ƙūČĿîl�îŠd�eŠǄĿƑūŠŞeŠƥîl�ČūŠƥeǊƥƙ�ĿŠ�ǅĺĿČĺ�ĿŠĲîŠƥƙ�îŠd�ǋūƭŠg�
ČĺĿldƑeŠ�deǄelūƎ�Ŀƙ�ČƑĿƥĿČîl�ƥū�ƙƭƎƎūƑƥĿŠg�Œeǋ�ČūllîċūƑîƥĿūŠƙ�ċeƥǅeeŠ�GĿƑƙƥ�¬ƥeƎƙ�îŠd�ūƥĺeƑ�ČĺĿldɠ�îŠd�ĲîŞĿlǋɠƙeƑǄĿŠg�
ūƑgîŠĿǕîƥĿūŠƙ�ƥū�deǄelūƎ�ŠeČeƙƙîƑǋ�ƙƭƎƎūƑƥƙ�îŠd�ƙeƑǄĿČeƙɍ�

 
¹ǅū�ČƭƑƑeŠƥ�ĿŠĿƥĿîƥĿǄeƙ�îƑe�ĿŞƎūƑƥîŠƥ�ƥū�Šūƥe�îƙ�ƥĺeǋ�Ƒelîƥed�ƥū�ƥĺeƙe�îddĿƥĿūŠîl�ūƭƥČūŞe�ŞeîƙƭƑeƙɍ�¹ĺeƑe�Ŀƙ�î�
ƙƥîƥeǅĿde�ĿŠĿƥĿîƥĿǄeɈ�ƙƎūŠƙūƑed�ċǋ�ƥĺe��lƭe Ƒūƙƙ��lƭe¬ĺĿeld�GūƭŠdîƥĿūŠ�ūĲ�¬ūƭƥĺ� îƑūlĿŠî�îŠd�ƥĺe�'ƭŒe�EŠdūǅɠ
ŞeŠƥɈ�ĲūČƭƙed�ūŠ�îddƑeƙƙĿŠg�ƙūČĿîl�deƥeƑŞĿŠîŠƥƙ�ūĲ�ĺeîlƥĺ�ƙƭČĺ�îƙ�ĺūƭƙĿŠg�ƙƥîċĿlĿƥǋ�îŠd�Ĳūūd�ĿŠƙeČƭƑĿƥǋɍ�TŠ�îddĿƥĿūŠɈ�
TG¬Ɉ�ǅĿƥĺ�ĲƭŠdĿŠg�ċǋ�ƥĺe�'ƭŒe�EŠdūǅŞeŠƥɈ�Ŀƙ�ČƭƑƑeŠƥlǋ�ƭƙĿŠg�HeūƙƎîƥĿîl�EŠǄĿƑūŠŞeŠƥîl�¬ČîŠ© technology to track 
îŠd�ƭŠdeƑƙƥîŠd�ĲîČƥūƑƙ�ĿŞƎîČƥĿŠg�ƥĺe�deǄelūƎŞeŠƥîl�ĺeîlƥĺ�ūĲ�ČĺĿldƑeŠ�îgeƙ�ȁɠȆ�ĿŠ�¬ūƭƥĺ� îƑūlĿŠî�ĿŠ�î�ƎƑūŏeČƥ�
Čîlled� ĺĿldƑeŠɫƙ�Oeîlƥĺ�îŠd�¤eƙūƭƑČe�HeūgƑîƎĺĿČ�EǊƎlūƑîƥĿūŠ�ĲūƑ�'îƥîɠ'ƑĿǄeŠ�'eČĿƙĿūŠƙ�ɚ O�¤HE'Ȅɛɍ�¹ĺeƙe�ƥǅū�
ĿŠĿƥĿîƥĿǄeƙ�îƑe�deƙĿgŠed�ƥū�ĿdeŠƥĿĲǋ�ċîƑƑĿeƑƙ�ƥū�îŠd�gîƎƙ�ĿŠ�ƙeƑǄĿČeƙ�ĿŠ�lūČîl�ČūŞŞƭŠĿƥĿeƙ�ƙū�ƥĺeǋ�ČîŠ�ċe�ƑeŞūǄed�îŠd�
ĲîŞĿlĿeƙ�ČîŠ�geƥ�ƥĺe�ƙƭƎƎūƑƥ�ƥĺeǋ�Šeed�ǅĿƥĺ�ƥĺe�gūîl�ƥū�ĿŞƎƑūǄe�ČĺĿld�ūƭƥČūŞeƙɍ
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SECTION FOUR: Summary and Recommendations

SUMMARY

Strengths:

¹ĺe�ČƭƑƑeŠƥ�eǄîlƭîƥĿūŠ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞƙ�îŠd�ƙeƑǄĿČeƙ�ĲƑūŞ�ȃȁȂȄɠȃȁȂȅ�ƥū�ȃȁȂȈɠȃȁȂȉ�Ƒeɠ
Ǆeîlƙ�î�ŠƭŞċeƑ�ūĲ�îƑeîƙ�ūĲ�ƙƥƑeŠgƥĺɍ�

GĿƑƙƥ�¬ƥeƎƙ�ĺîƙ�deŞūŠƙƥƑîƥed�ƎūƙĿƥĿǄe�ĿŞƎîČƥ�îŠd�ƑeîČĺ�ĿŠƥū�ƥĺe�ƥîƑgeƥ�ƎūƎƭlîƥĿūŠ�ūĲ�ČĺĿldƑeŠ�ċeĿŠg�ƑîĿƙed�ĿŠ�ƎūǄeƑƥǋ�
dƭƑĿŠg�ƥĺe�eǄîlƭîƥĿūŠ�ƎeƑĿūdɍ�TŞƎūƑƥîŠƥlǋɈ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƙeƑǄĿČeƙ�îƑe�ČlūƙĿŠg�ƥĺe�gîƎ�ĲūƑ�ČĺĿldƑeŠ�ĿŠ�
ƎūǄeƑƥǋɍ�¡ūƙĿƥĿǄe�ĿŞƎîČƥ�ūŠ�ƑeîdĿŠeƙƙ�ĲūƑ�ŒĿŠdeƑgîƑƥeŠ�îƙ�îƙƙeƙƙed�ƭƙĿŠg�ƥĺe�¬ e¤��ǅîƙ�ĲūƭŠd�ĲūƑ�ČĺĿldƑeŠ�ǅĺū�
ƑeČeĿǄed�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞƙ�îŠd�ƙeƑǄĿČeƙɍ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ƥū�eŠĺîŠČe� ĺĿld� îƑe�£ƭîlĿƥǋ�îlƙū�
îƎƎeîƑ�ƥū�Ƒeƙƭlƥ�ĿŠ�ĿŞƎƑūǄeŞeŠƥƙ�ċîƙed�ūŠ�ŞeîƙƭƑeƙ�ūĲ�ƥĺe�ČĺĿld�ČîƑe�eŠǄĿƑūŠŞeŠƥ�ǅĿƥĺĿŠ�ČĺĿld�ČîƑe�ƙeƥƥĿŠgƙɍ�¬ƥƑūŠg�
leîdeƑƙĺĿƎ�îŠd�ČūllîċūƑîƥĿūŠƙ�îƥ�ƥĺe�lūČîl�ƎîƑƥŠeƑƙĺĿƎ�leǄel�îƑe�eǄĿdeŠƥ�ƥĺîƥ�ƙƭƎƎūƑƥ�ƥĺe�delĿǄeƑǋ�ūĲ�ƥĺeƙe�eĲĲeČƥĿǄe�
ƙeƑǄĿČeƙɍ�

qūƑe�ƙƎeČĿfiČîllǋɈ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞƙ�ūƑ�ƙeƑǄĿČeƙ�îƑe�ŞūƑe�lĿŒelǋ�ƥū�ċe�Ƒeîdǋ�
ĲūƑ�Ȇe�ċǋ�ƙČūƑĿŠg�ĿŠ�ƥĺe�'eŞūŠƙƥƑîƥĿŠg�¤eîdĿŠeƙƙ�ƑîŠge�ɚǄƙɍ�ƥĺe��ƎƎƑūîČĺĿŠg�ūƑ�EŞeƑgĿŠg�¤eîdĿŠeƙƙ�ƑîŠgeƙɛ�ūŠ�
ƥĺe�¬ e¤��îƙ�ČūŞƎîƑed�ƥū�ƙĿŞĿlîƑ�ČĺĿldƑeŠ�ĿŠ�ƥĺe�ƙƥîƥe�ǅĺū�ĺîǄe�Šūƥ�ƑeČeĿǄed�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙɍ�¹ĺĿƙ�ĿŞƎîČƥ�ǅîƙ�
ƙeeŠ�ĲūƑ�ČĺĿldƑeŠ�ƑegîƑdleƙƙ�ūĲ�ƙƎeČĿîl�edƭČîƥĿūŠ�ƙƥîƥƭƙɍ�¹ĺe�ĿŞƎîČƥ�ūĲ�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎ�ƎƑūgƑîŞƙ�îŠd�
ƙeƑǄĿČeƙ�ūŠ�ƙČĺūūl�ƑeîdĿŠeƙƙ�îƙ�îƙƙeƙƙed�ċǋ�ƥĺe�¬ e¤��ĿŠČƑeîƙeƙ�ǅĿƥĺ�ƥĺe�ƎūǄeƑƥǋ�ĿŠdeǊ�ūĲ�ƥĺe�ƙČĺūūl�dĿƙƥƑĿČƥƙ�ĿŠ�
ǅĺĿČĺ�ƥĺeƙe�ČĺĿldƑeŠ�îƑe�Šeƙƥedɍ�¹ĺeƙe�fiŠdĿŠgƙ�ƙƭggeƙƥ�ƥĺîƥ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�îƑe�Şūƙƥ�ĿŞƎūƑƥîŠƥ�îŠd�ĺîǄe�ƥĺe�
Şūƙƥ�ĿŞƎîČƥ�ĲūƑ�ČĺĿldƑeŠ�ċeĿŠg�ƑîĿƙed�ĿŠ�ƎūǄeƑƥǋ�ūƑ�îƑe�ċeĿŠg�ƙeƑǄed�ĿŠ�î�ƙČĺūūl�dĿƙƥƑĿČƥ�ǅĿƥĺ�î�ĺĿgĺ�ƎūǄeƑƥǋ�ĿŠdeǊ�
ƑîƥĿŠgɍ�¹ĺĿƙ�Ŀƙ�ūĲ�Œeǋ�ĿŞƎūƑƥîŠČe�îƙ�ƎūǄeƑƥǋ�Ŀƙ�î�ƑĿƙŒ�ĲîČƥūƑ�ĲūƑ�ƎūūƑ�ūƭƥČūŞeƙ�ƥĺîƥ�ĿŞƎîČƥƙ�ŞūƑe�ƥĺîŠ�ĺîlĲ�î�ŞĿllĿūŠ�
ČĺĿldƑeŠ�îgeƙ�ȁɠȆ�ĿŠ�¬ūƭƥĺ� îƑūlĿŠîɍ�

TŠ�îddĿƥĿūŠ�ƥū�ƎūƙĿƥĿǄe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ūŠ�Ȇe�ƎeƑĲūƑŞîŠČeɈ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥɠ
ŠeƑƙĺĿƎ�ƙeƑǄĿČeƙ�îlƙū�îƥƥeŠd�ƙČĺūūl�îƥ�ĺĿgĺeƑ�Ƒîƥeƙ�îƙ�ČūŞƎîƑed�ƥū�ƙĿŞĿlîƑ�ƎeeƑƙɍ�¬ƎeČĿfiČîllǋɈ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�
GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�îƑe�leƙƙ�lĿŒelǋ�ƥū�ċe�ČĺƑūŠĿČîllǋ�îċƙeŠƥɒ�ČĺƑūŠĿČ�îċƙeŠƥeeĿƙŞ�ĺîƙ�î�ŠegîƥĿǄe�ĿŞƎîČƥ�ūŠ�ČĺĿldƑeŠɫƙ�
îČîdeŞĿČ�ƎeƑĲūƑŞîŠČeɍ

 ĺĿldƑeŠ�ĿŠǄūlǄed�ĿŠ�ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƙeƑǄĿČeƙ�ƙƭƎƎūƑƥed�ūƑ�ƎƑūǄĿded�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�Şîde�ƙĿgŠĿfiČîŠƥ�gîĿŠƙ�
ūŠ�ƥĺƑee�ƙeƎîƑîƥe�ŞeîƙƭƑeƙ�ūĲ�ƥĺe�ƎîƑeŠƥɓČîƑegĿǄeƑɠČĺĿld�ƑelîƥĿūŠƙĺĿƎɍ�¬ƎeČĿfiČîllǋɈ�gîĿŠƙ�îƑe�ƙeeŠ�ĿŠ�ƥĺe�ƐƭîlĿƥǋ�ūĲ�
ƥĺe�ƎîƑeŠƥɓČîƑegĿǄeƑɠČĺĿld�ƑelîƥĿūŠƙĺĿƎ�îƙ�îƙƙeƙƙed�ċǋ�ƥǅū�ƙeƎîƑîƥe�ŞeîƙƭƑeƙɈ�îŠd�ĿŠ�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ĿŠƥeƑîČƥĿūŠƙ�
dƭƑĿŠg�ŏūĿŠƥ�ċūūŒ�ƑeîdĿŠgɈ�î�ČƑĿƥĿČîl�îČƥĿǄĿƥǋ�ƙƭƎƎūƑƥĿŠg�ƙČĺūūl�ƑeîdĿŠeƙƙ�ĲūƑ�ČĺĿldƑeŠɍ�

ØĿƥĺ�ƑegîƑd�ƥū�ČĺĿld�ČîƑe�ƐƭîlĿƥǋɈ�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙ�eŠƑūlled�ĿŠ�ƥĺe�ƐƭîlĿƥǋ�eŠĺîŠČeŞeŠƥ�ƙeƑǄĿČeƙ�ƎƑūǄĿded�ċǋ�GĿƑƙƥ�
¬ƥeƎƙ�ƙîǅ�ƙƥîƥĿƙƥĿČîllǋ�ƙĿgŠĿfiČîŠƥ�gîĿŠƙ�ĿŠ�ŞeîƙƭƑeƙ�ūĲ�ƥĺeĿƑ�ČĺĿld�ČîƑe�eŠǄĿƑūŠŞeŠƥƙ�ĿŠ�Şūƙƥ�ǋeîƑƙ�dƭƑĿŠg�ƥĺe�eǄîlƭɠ
îƥĿūŠ�ƎeƑĿūdɍ�

�ČĺĿeǄĿŠg�ƥĺeƙe�ĿŞƎūƑƥîŠƥ�Ƒeƙƭlƥƙ�Ŀƙ�î�ĲƭŠČƥĿūŠ�ūĲ�ƥĺe�ƙƥƑūŠg�ČūllîċūƑîƥĿūŠƙ�eǄĿdeŠČed�ċǋ�ƥĺe�ƙūČĿîl�ŠeƥǅūƑŒƙ�îŠd�
ČūllîċūƑîƥĿūŠ�eǄîlƭîƥĿūŠ�ūĲ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙɍ�

Areas for Improvement 

Several potential areas for growth were identified in this evaluation.

~Še�ƙĿgŠĿfiČîŠƥ�îƑeî�ĲūƑ�gƑūǅƥĺ�Ŀƙ�ĿŠ�dĿƙƥƑĿċƭƥĿūŠ�ūĲ�ƙČĺūlîƑƙĺĿƎƙ�îŠd�ČĺĿld�ČîƑe�ƐƭîlĿƥǋ�ƙƭƎƎūƑƥ�ƙeƑǄĿČeƙ�ƎƑūǄĿded�ċǋ�
GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎƙɍ��ūƥĺ�ƑeƙūƭƑČeƙ�îƑe�ĲūƭŠd�ĿŠ�ƑegĿūŠƙ�ūĲ�ƥĺe�ƙƥîƥe�ǅĿƥĺ�ƑelîƥĿǄelǋ�lūǅeƑ�Ƒîƥeƙ�ūĲ�ƎūǄeƑƥǋɍ�EǊɠ
îŞĿŠîƥĿūŠ�ūĲ�ƑeƙūƭƑČe�îllūČîƥĿūŠ�Ŀƙ�eƙƎeČĿîllǋ�ĿŞƎūƑƥîŠƥ�gĿǄeŠ�ƥĺe�fiŠdĿŠgƙ�ūĲ�ĿŠČƑeîƙed�ƎūƙĿƥĿǄe�ĿŞƎîČƥ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�
lūČîl�ƎîƑƥŠeƑƙĺĿƎ�ƙeƑǄĿČeƙ�ūŠ�¬ e¤��ƎeƑĲūƑŞîŠČe�îƙ�ƥĺe�ƎūǄeƑƥǋ�ĿŠdeǊ�ūĲ�ƥĺe�ƙČĺūūl�dĿƙƥƑĿČƥ�ĿŠČƑeîƙeƙɍ�
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ØĿƥĺ�ƑegîƑd�ƥū�ČĺĿld�ČîƑe�ƙČĺūlîƑƙĺĿƎƙɈ�Šū�dĿĲĲeƑeŠČeƙ�ǅeƑe�ĲūƭŠd�ĿŠ�¬ e¤��ƙČūƑeƙ�ċeƥǅeeŠ�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�
¬ƥeƎƙ�ƙČĺūlîƑƙĺĿƎƙ�îlūŠe�ČūŞƎîƑed�ƥū�ČĺĿldƑeŠ�ƑeČeĿǄĿŠg�GĿƑƙƥ�¬ƥeƎƙ�ƙČĺūlîƑƙĺĿƎƙ�Ǝlƭƙ�ĿŠƥeŠƙĿǄe�ĺūŞe�ǄĿƙĿƥîƥĿūŠ�ƙeƑɠ
ǄĿČeƙɍ�¹ĺƭƙɈ�Ŀƥ�Şîǋ�ċe�ĿŞƎūƑƥîŠƥ�ƥū�ĲƭƑƥĺeƑ�eǊîŞĿŠe�ƥĺe�ĿŞƎîČƥ�ūĲ�ƙČĺūlîƑƙĺĿƎƙ�ūŠ�ČĺĿldƑeŠɫƙ�ƑeîdĿŠeƙƙ�ĲūƑ�Ȇeɍ�

�ŠūƥĺeƑ�îƑeî�ĲūƑ�ĿŞƎƑūǄeŞeŠƥ�ĿdeŠƥĿfied�îƑe�ƥĺe�ČūŠŠeČƥĿūŠƙ�îŠd�ČūllîċūƑîƥĿūŠƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙ�îƥ�ƥĺe�leǄel�
ūĲ�ƥĺe�¬ƥîƥe�GĿƑƙƥ�¬ƥeƎƙ�ūĲfiČeɍ�ØĺĿle�ƥĺe�ĺĿƙƥūƑǋ�ūĲ�ƑelîƥĿūŠƙĺĿƎƙ�ċeƥǅeeŠ�ūƑgîŠĿǕîƥĿūŠƙ�ČîŠŠūƥ�ċe�ČĺîŠgedɈ�eĲĲūƑƥƙ�
ƥū�eŠĺîŠČe�eŠgîgeŞeŠƥ�ǅĿƥĺ�ūƥĺeƑ�ƙƥîƥeɠleǄel�ūƑgîŠĿǕîƥĿūŠƙ�ƥĺîƥ�ƙeƑǄe�ĿŠĲîŠƥƙɈ�ǋūƭŠg�ČĺĿldƑeŠɈ�îŠd�ĲîŞĿlĿeƙ�ƙĺūƭld�
ČūŠƥĿŠƭe�ƥū�ūČČƭƑɍ�TŞƎūƑƥîŠƥlǋɈ�ƙƭČĺ�ČūllîċūƑîƥĿūŠƙ�îƑe�Šūǅ�ūČČƭƑƑĿŠgɍ�~Še�ƎƑūŞĿŠeŠƥ�eǊîŞƎle�Ŀƙ�ƥĺe�ĲƑƭĿƥĲƭl�Čūllîċūɠ
ƑîƥĿūŠ�ċeƥǅeeŠ�GĿƑƙƥ�¬ƥeƎƙ�îŠd�ƥĺe�¬ūƭƥĺ� îƑūlĿŠî�'eƎîƑƥŞeŠƥ�ūĲ�¬ūČĿîl�¬eƑǄĿČeƙ�ūŠ�ƥĺe�ĲedeƑîl�¡ƑeƙČĺūūl�'eǄelūƎɠ
ŞeŠƥ�HƑîŠƥɍ�¹ĺĿƙ�îČƥĿǄĿƥǋ�ĺîƙ�ƥĺe�ƎūƥeŠƥĿîl�ƥū�ƙƥƑeŠgƥĺeŠ�ƑelîƥĿūŠƙĺĿƎƙ�ǅĿƥĺ�ŞƭlƥĿƎle�eîƑlǋ�ČĺĿldĺūūd�ƙƥîŒeĺūldeƑƙɍ

 ūūƎeƑîƥĿūŠ�ċeƥǅeeŠ�ƙƥîƥeɠleǄel�îgeŠČĿeƙ�ǅĿƥĺ�ƑegîƑd�ƥū�dîƥî�ƙĺîƑĿŠg�Ŀƙ�ŠeČeƙƙîƑǋɍ�HĿǄeŠ�ƥĺe�ĲūČƭƙ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�
ūŠ�ƙČĺūūl�ƑeîdĿŠeƙƙɈ�ƑūƭƥĿŠe�îČČeƙƙ�ƥū�¬ e¤�Ɉ�îƥƥeŠdîŠČeɈ�ċeĺîǄĿūƑîl�ĿŠdĿČîƥūƑƙɈ�îŠd�Ƒelîƥed�ƑĿƙŒ�ĲîČƥūƑ�dîƥî�ūŠ�îŠ�
îŠŠƭîl�ċîƙĿƙ�ČîŠ�ƙƭƎƎūƑƥ�ĲƭƥƭƑe�îŠîlǋƙĿƙ�îŠd�deČĿƙĿūŠɠŞîŒĿŠgɍ�

Limitations

�ll�eǄîlƭîƥĿūŠƙ�ĺîǄe�lĿŞĿƥîƥĿūŠƙ�ƥĺîƥ�Şƭƙƥ�ċe�ČūŠƙĿdeƑed�ƥū�Ĳƭllǋ�ƭŠdeƑƙƥîŠd�fiŠdĿŠgƙɍ�TŠ�ƥĺĿƙ�eǄîlƭîƥĿūŠɈ�ƙeǄeƑîl�Œeǋ�
lĿŞĿƥîƥĿūŠƙ�Şƭƙƥ�ċe�Šūƥedɍ

Ɇ� ØĿƥĺ�ƑegîƑd�ƥū�ƥĺe�ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�îŠîlǋƙĿƙ�ƭƙed�ƥū�îƙƙeƙƙ�¬ e¤��ƎeƑĲūƑŞîŠČeɈ�dîƥî�ĲƑūŞ�ūŠlǋ�ūŠe�ČūĺūƑƥ�
ɚČĺĿldƑeŠ�eŠƥeƑĿŠg�Ȇe�ĿŠ�ȃȁȂȈɠȃȁȂȉ�ƙČĺūūl�ǋeîƑɛ�ǅeƑe�îǄîĿlîċleɍ�¹ĺĿƙ�dîƥî�ƙĺūƭld�ċe�ĿŠƥeƑƎƑeƥed�ǅĿƥĺ�ČîƭƥĿūŠɒ�
Ŀƥ�ǅūƭld�ċe�ƎƑeĲeƑîċle�ƥū�ƑeƎeîƥ�ƥĺeƙe�îŠîlǋƙeƙ�ǅĿƥĺ�îddĿƥĿūŠîl�ČūĺūƑƥƙ�ĿŠ�ūƑdeƑ�ƥū�ĿŠČƑeîƙe�ČūŠfideŠČe�ƥĺîƥ�
ƥĺe�ƎƑedĿČƥūƑƙ�ūĲ�ƙČĺūūl�ƎeƑĲūƑŞîŠČe�îƑe�ƙƥîċle�ūǄeƑ�ƥĿŞe�îŠd�Šūƥ�ƙƭċŏeČƥ�ƥū�î�ČūĺūƑƥ�eĲĲeČƥɍ

Ɇ� ¹ĺe�eǄîlƭîƥĿūŠ�ūĲ�ċūƥĺ�ƎîƑeŠƥĿŠg�ĿŠƥeƑǄeŠƥĿūŠƙ�îŠd�ČĺĿld�ČîƑe�ƐƭîlĿƥǋ�eŠĺîŠČeŞeŠƥ�îČƥĿǄĿƥĿeƙ�ǅîƙ�lĿŞĿƥed�ƥū�
ūƭƥČūŞe�ǄîƑĿîċleƙ�ČūŠƥîĿŠed�ĿŠ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�dîƥîċîƙeɍ�TŠ�îddĿƥĿūŠɈ�ƥĺe�deƙĿgŠ�ūĲ�ƥĺeƙe�eǄîlƭîƥĿūŠƙ�îƙ�î�ƎƑeɠ
ƥeƙƥɓƎūƙƥɠƥeƙƥ�ƙƥƭdǋ�ǅĿƥĺ�Šū�ČūŞƎîƑĿƙūŠ�gƑūƭƎ�dūeƙ�lĿŞĿƥ�ƥĺe�ƙƥƑeŠgƥĺ�ūĲ�ūƭƑ�ČūŠČlƭƙĿūŠƙɍ�Tƥ�Şîǋ�ċe�ċeŠefiČĿîl�
ƥū�ĲƭƑƥĺeƑ�îƙƙeƙƙ�ƥĺeƙe�ĿŠƥeƑǄeŠƥĿūŠ�ƎƑūgƑîŞƙ�ƭƙĿŠg�î�ƎƑūƙƎeČƥĿǄe�deƙĿgŠ�ĿŠ�ǅĺĿČĺ�î�lîƑgeƑ�ƑîŠge�ūĲ�ūƭƥČūŞe�
ǄîƑĿîċleƙ�Ŀƙ�îƙƙeƙƙed�îŠd�ƥū�ĿŠČlƭde�î�ČūŞƎîƑĿƙūŠ�gƑūƭƎɍ�

Ɇ� ØĿƥĺ�ƑegîƑd�ƥū�ƥĺe�ƙūČĿîl�ŠeƥǅūƑŒƙ�îŠîlǋƙĿƙ�ɚƥîƑgeƥĿŠg�ȃȅ�ČūƭŠƥĿeƙɛɈ�ƥĺe�îŠîlǋƙĿƙ�Čūƭld�Šūƥ�ċe�ČūŞƎleƥed�ĲūƑ�
ƙĿǊ�ČūƭŠƥĿeƙ�dƭe�ƥū�lūǅ�ƑeƙƎūŠƙe�Ƒîƥeƙ�ƥū�ƥĺe�ūŠɠlĿŠe�ƙƭƑǄeǋɍ�¹ĺe�ƙƭƑǄeǋƙɈ�ČūŠdƭČƥed�ƥū�îƙƙeƙƙ�ƥĺe�ƙƥƑeŠgƥĺ�
ūĲ�ƥĺe�Ȃɛ�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ċūîƑdƙ�îŠd�ȃɛ�lūČîl�eîƑlǋ�ČĺĿldĺūūd�ŠeƥǅūƑŒƙɈ�ǅeƑe�deǄelūƎed�ƙū�ƥĺîƥ�ƙƭċŞĿƥƥed�
ƑeƙƎūŠƙeƙ�ǅūƭld�ċe�îŠūŠǋŞūƭƙɍ�¹ĺƭƙɈ�ƥĺeƑe�ǅîƙ�Šū�ǅîǋ�ƥū�ĿdeŠƥĿĲǋ�ǅĺū�ĺîd�ūƑ�ĺîd�Šūƥ�ČūŞƎleƥed�ƥĺe�
ƙƭƑǄeǋɍ�¤eƙƎūŠƙe�Ƒîƥeƙ�Şîǋ�ĺîǄe�ĿŠČƑeîƙed�ĿĲ�ƥĺeƑe�ǅîƙ�î�ŞeČĺîŠĿƙŞ�ƥū�ĿdeŠƥĿĲǋ�ǅĺū�ČūŞƎleƥed�ƥĺe�ƙƭƑǄeǋƙɍ�
¬ƭċƙeƐƭeŠƥ�eŞîĿlƙ�Čūƭld�ĺîǄe�ċeeŠ�ƙeŠƥ�ċeǋūŠd�ƥĺe�ĿŠĿƥĿîl�eŞîĿl�ǅĿƥĺ�ƥĺe�ūŠɠlĿŠe�ƙƭƑǄeǋ�lĿŠŒ�ƥū�eŠČūƭƑîge�
ƙƭƑǄeǋ�ČūŞƎleƥĿūŠɍ

Ɇ� ¹ĺeƑe�îƑe�lĿŞĿƥîƥĿūŠƙ�ƥū�ƥĺe�ƐƭîlĿƥîƥĿǄe�dîƥî�ČūlleČƥĿūŠ�ɚĿŠƥeƑǄĿeǅƙ�ǅĿƥĺ�ċūƥĺ�ƎîƑeŠƥƙ�îŠd�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙɛ�
dƭe�ƥū�lūǅeƑ�ŠƭŞċeƑƙ�ūĲ�ƎîƑƥĿČĿƎîŠƥƙ�ċeĿŠg�ƑeîČĺed�îƙ�ČūŞƎîƑed�ƥū�ƥĺe�ŠƭŞċeƑ�ĿŠĿƥĿîllǋ�ƥîƑgeƥedɍ�¤eƙeîƑČĺ�
ƙĺūǅƙ�ƥĺîƥ�Ȃȇ�ĿŠƥeƑǄĿeǅƙ�îƑe�ƙƭĲfiČĿeŠƥ�ĲūƑ�ƐƭîlĿƥîƥĿǄe�dîƥî�ČūlleČƥĿūŠ�îŠd�ƑeƎūƑƥĿŠg�îŠd�ȃȅ�ĿŠƥeƑǄĿeǅƙ�îƑe�
Ŀdeîl�ƥū�ǄîlĿdîƥe�fiŠdĿŠgƙɒ�ǅe�ǅeƑe�Šūƥ�îċle�ƥū�îČĺĿeǄe�ƥĺeƙe�gūîlƙɍ�¹ĺĿƙ�Şîǋ�ĿŠ�ƎîƑƥ�ċe�dƭe�ƥū�ƥĺe�ƙîŞƎlĿŠg�
ĲƑîŞeɍ�¬ƎeČĿfiČîllǋɈ�î�ƭŠĿǄeƑƙe�ūĲ�ƎîƑeŠƥƙ�îŠd�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙ�ǅĺū�ƑeČeĿǄed�ƙeƑǄĿČeƙ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�ĿŠ�
ȃȁȂȇɠȃȁȂȈ�îŠd�ȃȁȂȈɠȃȁȂȉ�ǅîƙ�eǊƥƑîČƥed�ĲƑūŞ�ƥĺe�GĿƑƙƥ�¬ƥeƎƙ�dîƥîċîƙe�îdŞĿŠĿƙƥeƑed�ċǋ�¤G�ɒ�ċūƥĺ�ƎîƑeŠƥƙ�
îŠd�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙ�ǅeƑe�ƑîŠdūŞlǋ�ƙîŞƎled�ĲƑūŞ�ƥĺĿƙ�lîƑgeƑ�gƑūƭƎ�ĲūƑ�ƐƭîlĿƥîƥĿǄe�ĿŠƥeƑǄĿeǅƙɍ�ÀŠĲūƑƥƭɠ
ŠîƥelǋɈ�îlŞūƙƥ�ĺîlĲ�ūĲ�ƥĺe�ƎîƑeŠƥƙ�ƥĺîƥ�ƑeČeĿǄed�ƙeƑǄĿČeƙ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�ĿŠ�ƥĺe�Ǝîƙƥ�ƥǅū�fiƙČîl�ǋeîƑƙ�ĺîd�dĿƙɠ
ČūŠŠeČƥed�ƎĺūŠe�ŠƭŞċeƑƙɍ�TŠ�îddĿƥĿūŠɈ�ƙeǄeƑîl�ūĲ�ƥĺe�ČĺĿld�ČîƑe�ƎƑūǄĿdeƑƙ�ǅĺū�ǅeƑe�ČūŠƥîČƥed�ĲūƑ�ĿŠƥeƑǄĿeǅƙ�
ĺîd�dĿƙČūŠŠeČƥed�ƎĺūŠe�ŠƭŞċeƑƙɍ� ūŞƎleƥĿūŠ�Ƒîƥeƙ�ūĲ�ĿŠƥeƑǄĿeǅƙ�Şîǋ�ĿŠČƑeîƙe�ĿĲ�î�ŞūƑe�ƑeČeŠƥ�ƥĿŞe�ƎeƑĿūd�
Ŀƙ�ƭƙed�ƥū�eǊƥƑîČƥ�ƥĺe�ƭŠĿǄeƑƙeɍ
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RECOMMENDATIONS

Ȃɍ� ¹ĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎƙ�îƑe�î�ƎƑĿŞîƑǋ�ƎƑūǄĿdeƑ�ūĲ�ƎîƑeŠƥ�ƙƭƎƎūƑƥ�ƙeƑǄĿČeƙ�ĿŠ�¬ūƭƥĺ� îƑūlĿŠîɈ�îŠd�
GîŞĿlǋ�¬ƥƑeŠgƥĺeŠĿŠg�ƎƑūgƑîŞƙ�ƥūƭČĺ�ŞūƑe�ǋūƭŠg�ČĺĿldƑeŠ�îŠd�ĲîŞĿlĿeƙ�ƥĺîŠ�ūƥĺeƑ�ƥǋƎeƙ�ūĲ�GĿƑƙƥ�¬ƥeƎƙ�
ƙƭƎƎūƑƥed�ƙeƑǄĿČeƙ�îƥ�ƥĺe�lūČîl�leǄelɍ�HĿǄeŠ�ƥĺe�ƎūƙĿƥĿǄe�ĿŞƎîČƥ�ƙeeŠ�ūŠ�ƙČĺūūl�ƑeîdĿŠeƙƙ�ĲūƑ�ČĺĿldƑeŠ�ǅĺū�
ĺîǄe�ƑeČeĿǄed�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙɈ�Ŀƥ�Ŀƙ�lĿŒelǋ�ƥĺîƥ�ƎîƑeŠƥ�ƙƭƎƎūƑƥ�ƎƑūgƑîŞƙ�îƑe�îŠ�ĿŞƎūƑƥîŠƥ�ƎîƑƥ�ūĲ�ƥĺĿƙ�
ĿŞƎîČƥɍ�¹ĺĿƙ�ĿŞƎîČƥ�îƎƎeîƑƙ�gƑeîƥeƙƥ�ĲūƑ�ČĺĿldƑeŠ�ĿŠ�îƑeîƙ�ūĲ�ĺĿgĺeƙƥ�ƎūǄeƑƥǋɒ�ƥĺƭƙɈ�îllūČîƥĿūŠ�ūĲ�ƥĺeƙe�ĲîŞĿlǋ�
ƙƥƑeŠgƥĺeŠĿŠg�ƑeƙūƭƑČeƙ�ƥū�îƑeîƙ�ĿŠ�ĺĿgĺeƙƥ�ƎūǄeƑƥǋ�îƑe�ƑeČūŞŞeŠdedɍ

ȃɍ� HĿǄeŠ�ƥĺe�ƎūƙĿƥĿǄe�ċƭƥ�ƑelîƥĿǄelǋ�ƙŞîll�ĿŞƎîČƥ�ūĲ�ČĺĿld�ČîƑe�ƐƭîlĿƥǋ�eŠĺîŠČeŞeŠƥ�ƙeƑǄĿČeƙ�ƙeeŠ�ūŠ�ƥĺe�ƐƭîlĿƥǋ�
ūĲ�ČĺĿld�ČîƑe�ČlîƙƙƑūūŞƙɈ�Ŀƥ�Ŀƙ�ĿŞƎūƑƥîŠƥ�ƥū�ČūŠƙĿdeƑ�ĺūǅ�ƥĺeƙe�ƙeƑǄĿČeƙ�Şîǋ�ċe�deeƎeŠed�ūƑ�ƙƥƑeŠgƥĺeŠedɍ�
qîŠǋ�ƑƭƑîl�îŠd�ĺĿgĺ�ƎūǄeƑƥǋ�îƑeîƙ�dū�Šūƥ�ĺîǄe�ƥĺeƙe�ČĺĿld�ČîƑe�ƙƭƎƎūƑƥƙɍ��llūČîƥĿūŠ�ūĲ�ČĺĿld�ČîƑe�ƐƭîlĿƥǋ�
ƙƭƎƎūƑƥ�ƑeƙūƭƑČeƙ�ƥū�ƑƭƑîl�îŠd�ĺĿgĺ�ƎūǄeƑƥǋ�îƑeîƙ�îƑe�ƑeČūŞŞeŠdedɍ�

Ȅɍ�  ūŠƙĿdeƑîƥĿūŠ�ƙĺūƭld�ċe�gĿǄeŠ�ƥū�ĲƭƑƥĺeƑ�eǄîlƭîƥĿūŠ�ūĲ�ƥĺe�ĿŞƎîČƥ�ūĲ�ƙČĺūlîƑƙĺĿƎƙ�ūŠ�ƙČĺūūl�ƑeîdĿŠeƙƙɈ�îƙ�
ǅell�îƙ�eǄîlƭîƥĿūŠ�ūĲ�ūƭƥČūŞeƙ�ūĲ�ƙČĺūūl�ƥƑîŠƙĿƥĿūŠ�ƎƑūgƑîŞƙ�ƎƑūǄĿded�ċǋ�GĿƑƙƥ�¬ƥeƎƙ�ɚĿɍeɍ�ƥĺe�ƎūƎƭlîƑ� ūƭŠƥɠ
dūǅŠ�ƥū�eĿŠdeƑgîƑƥeŠ�ƎƑūgƑîŞɛɍ

ȅɍ� ¹ĺeƑe�îƑe�ƙeǄeƑîl�eîƑlǋ�ČĺĿldĺūūd�ĿŠĿƥĿîƥĿǄeƙ�ĿŠ�ƥĺe�ƙƥîƥe�ƥĺîƥ�îƑe�ĲūČƭƙed�ūŠ�ĿŞƎƑūǄĿŠg�ƥĺe�ūƭƥČūŞeƙ�ūĲ�ČĺĿlɠ
dƑeŠ�îgeƙ�ȁɠȆɍ�¹ĺeƑe�îƑe�ƙĿŞĿlîƑ�ŞeîƙƭƑeƙ�ČūlleČƥed�ċǋ�ƥĺūƙe�ĿŠĿƥĿîƥĿǄeƙɒ�ĺūǅeǄeƑɈ�ƥĺe�ūƎeƑîƥĿūŠîl�defiŠĿƥĿūŠƙ�
ǄîƑǋɍ�¹ū�îƙƙeƙƙ�ƥĺe�ČūlleČƥĿǄe�ĿŞƎîČƥ�ūĲ�eîƑlǋ�ČĺĿldĺūūd�ĿŠĿƥĿîƥĿǄeƙɈ�Ŀƥ�Ŀƙ�ƑeČūŞŞeŠded�ƥū�deǄelūƎ�î�ČūƑe�ƙeƥ�ūĲ�
ƙƥîŠdîƑdĿǕed�ŞeƥƑĿČƙ�ĿŠ�ǅĺĿČĺ�eîČĺ�ĿŠĿƥĿîƥĿǄe�ČūlleČƥƙ�îŠd�ƑeƎūƑƥƙ�ūŠ�îŠ�îŠŠƭîl�ċîƙĿƙɍ

Ȇɍ� ¹ĺe�ĺĿgĺeƙƥ�Ƒîƥed�ČūllîċūƑîƥĿūŠƙ�ĲîČƥūƑ�îČƑūƙƙ�GĿƑƙƥ�¬ƥeƎƙ�lūČîl�ƎîƑƥŠeƑƙĺĿƎƙ�ǅîƙ�¬ŒĿlled�leîdeƑƙĺĿƎɍ�GĿƑƙƥ�
¬ƥeƎƙ�ċūîƑdƙ�ƑeČūgŠĿǕed�ƥĺe�ƙƥƑeŠgƥĺ�ūĲ�ƥĺeĿƑ�ƎîƑƥŠeƑƙĺĿƎƙɫ�leîdeƑƙĺĿƎ�ĿŠ�ǅūƑŒĿŠg�ǅĿƥĺ�ūƥĺeƑ�ƎeūƎle�îŠd�
ūƑgîŠĿǕîƥĿūŠƙɍ�¹ĺe�lūǅeƙƥ�Ƒîƥed�ĲîČƥūƑ�îČƑūƙƙ�îlŞūƙƥ�îll�lūČîl�GĿƑƙƥ�¬ƥeƎƙ�ƎîƑƥŠeƑƙĺĿƎƙ�ǅîƙ�¬ƭĲfiČĿeŠƥ�ĲƭŠdƙɈ�
ƙƥîĲĲɈ�ŞîƥeƑĿîlƙ�îŠd�ƥĿŞeɍ��ūîƑd�ŞeŞċeƑƙ�îŠd�GĿƑƙƥ�¬ƥeƎƙ�ƙƥîĲĲ�ƑeƎūƑƥed�ƥĺe�ĲƭŠdƙ�îŠd�ɨƎeūƎle�ƎūǅeƑɩ�ƥū�
îČČūŞƎlĿƙĺ�Ŀƥƙ�gūîlƙ�ǅeƑe�ĿŠîdeƐƭîƥeɍ�Tƥ�Ŀƙ�ƑeČūŞŞeŠded�ƥĺîƥ�GĿƑƙƥ�¬ƥeƎƙ�ČūŠƥĿŠƭe�ƥū�ĿdeŠƥĿĲǋ�îddĿƥĿūŠîl�
ĲƭŠdĿŠg�ūƎƎūƑƥƭŠĿƥĿeƙ�ƥū�eŠĺîŠČe�Ŀƥƙ�ČƭƑƑeŠƥ�fiŠîŠČĿîl�ƙƭƎƎūƑƥɍ�¹ĺĿƙ�ĿŠČlƭdeƙ�ČūllîċūƑîƥĿŠg�ǅĿƥĺ�ūƥĺeƑ�eîƑlǋ�
ČĺĿldĺūūd�ĿŠĿƥĿîƥĿǄeƙ�ƥū�Ǝūūl�ƑeƙūƭƑČeƙ�îŠd�îdǄūČîƥĿŠg�ĲūƑ�îddĿƥĿūŠîl�ĲƭŠdĿŠg�ĲƑūŞ�ƥĺe�ƙƥîƥe�legĿƙlîƥƭƑeɍ

ȇɍ� TŠ�ƑeČeŠƥ�ǋeîƑƙ�ƥĺeƑe�ĺîƙ�ċeeŠ�îŠ�ĿŠČƑeîƙed�eŞƎĺîƙĿƙ�ūŠ�ĲūƑŞîƥĿǄe�eǄîlƭîƥĿūŠ�îŠd�ƐƭîlĿƥǋ�ĿŞƎƑūǄeŞeŠƥ�
defiŠed�îƙ�ƥĺe�ƭƙe�ūĲ�ċūƥĺ�ƐƭîlĿƥîƥĿǄe�îŠd�ƐƭîŠƥĿƥîƥĿǄe�dîƥî�ČūlleČƥĿūŠ�îŠd�ƑeǄĿeǅ�dƭƑĿŠg�ĿŞƎleŞeŠƥîƥĿūŠ�ƥū�
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qČgeūdɈ�¬ɍ��ɍ�ɚȃȁȂȊɈ�cƭlǋ�Ȃȁɛɍ�Øĺîƥ�dūeƙ�eĲĲeČƥ�ƙĿǕe�ƥell�ǋūƭɎ�Simply Psychology. https://www.simplypsychology.org/
effect-size.html   

qūūƑeɈ�¬ɍɈ�¬ŞĿƥĺɈ� ɍɈ�¬ĿŞƎƙūŠɈ�¹ɍɈ�ʨ�qĿŠŒeɈ�¬ɍ�Øɍ�ɚȃȁȁȇɛɍ�¹ĺe�ĿŠǷƭeŠČe�ūĲ�ƎîƑƥŠeƑƙĺĿƎ�ČeŠƥƑîlĿƥǋ�ūŠ�ūƑgîŠĿǕîƥĿūŠal 
ƎeƑČeƎƥĿūŠƙ�ūĲ�ƙƭƎƎūƑƥɇ���Čîƙe�ƙƥƭdǋ�ūĲ�ƥĺe��Ogs�ƙƥƑƭČƥƭƑeɍ�BMC Health Services Research, 6ɚȂɛɈ�ȂȅȂɍ�https://doi.
org/10.1186/1472-6963-6-141

~ɫ ūŠŠūƑɈ�'ɍ�¡ɍɈ�geeɈ�¤ɍ�EɍɈ�qeĺƥîɈ�¡ɍɈ�¹ĺūŞƎƙūŠɈ�'ɍɈ��ĺîƑgîǄîɈ��ɍɈ� îƑlƙūŠɈ� ɍɈ�eîūɈ�'ɍɈ�gîǋŠeɈ� ɍ�¬ɍɈ�gedūƭǊɈ�¹ɍɈ�~ɫ ūŠŠūƑɈ�
¹ɍɈ�¤ĿĲîĿɈ�OɍɈ�HƭlleǋɈ�gɍɈ�OîlleƥƥɈ��ɍ�qɍɈ�eƭdĿîɈ�~ɍɈ�cūƙeƎĺɈ�¬ɍɈ�qūdelƙŒîɈ�qɍɈ�~ƑƥegîɈ�'ɍɈ�¡îƑŒeƑɈ�sɍɈ�¬ƥeǄeŠƙɈ��ɍɈ�ʨ�E ɠ
 ~¤'�ɚ�E¹¹E¤�¡ūlĿČĿeƙɛ�¹eîŞɍ�ɚȃȁȂȆɛɍ� ĺĿldĺūūd�~ċeƙĿƥǋ�¤eƙeîƑČĺ�'eŞūŠƙƥƑîƥĿūŠ�ƎƑūŏeČƥɇ� ƑūƙƙɠƙĿƥe�eǄîlƭîƥĿūŠ�
Şeƥĺūdƙɍ�Childhood Obesity, 11ɚȂɛɈ�ȊȃɝȂȁȄɍ�https://doi.org/10.1089/chi.2014.0061 

~ldƙɈ�'ɍ�gɍ�ɚȃȁȁȇɛɍ�¹ĺe�ŠƭƑƙeɠĲîŞĿlǋ�ƎîƑƥŠeƑƙĺĿƎɇ��Š�eǄĿdeŠČeɠċîƙed�ƎƑeǄeŠƥĿǄe�ĿŠƥeƑǄeŠƥĿūŠɍ�Infant Mental Health Jour-
nal, 27ɚȂɛɈ�ȆɝȃȆɍ�https://doi.org/10.1002/imhj.20077

~ldƙɈ�'ɍ�gɍɈ�OĿllɈ�¡ɍ�gɍɈ�~ɫ�ƑĿeŠɈ�¤ɍɈ�¤îČĿŠeɈ�'ɍɈ�ʨ�qūƑĿƥǕɈ�¡ɍ�ɚȃȁȁȄɛɍ�¹îŒĿŠg�ƎƑeǄeŠƥĿǄe�ĿŠƥeƑǄeŠƥĿūŠ�ƥū�ƙČîleɇ�¹ĺe�ŠƭƑƙeɠĲîŞĿlǋ�
partnership. Cognitive and Behavioral Practice, 10ɚȅɛɈ�ȃȈȉɝȃȊȁɍ�https://doi.org/10.1016/S1077-7229(03)80046-9

~lƙūŠɈ��ɍ��ɍɈ��îlŞeƑ�cɍ�¹ɍɈ�ʨ�qeŏĿČîŠūɈ�Hɍ� ɍ�ɚȃȁȂȂɛɍ�GîČƥūƑƙ�ČūŠƥƑĿċƭƥĿŠg�ƥū�ƙƭČČeƙƙĲƭl�ĿŠƥeƑūƑgîŠĿǕîƥĿūŠîl�Čūllaboraɠ
ƥĿūŠɇ�¹ĺe�Čîƙe�ūĲ� ¬ȃdîǋɍ�Journal of Continuing Education in the Health Professions, 31ɚȂɛɈ�¬Ȅɝ¬Ȃȃɍ�https://doi.
org/10.1002/chp.20143

¡îČɈ�cɍɈ�sîŞɈ�cɍɈ�ØîldĲūgelɈ�cɍɈ�ʨ�ØĿŞeƑɈ� ɍ�ɚȃȁȂȈɛɍ�ÞūƭŠg�ČĺĿld�ƎūǄeƑƥǋ�ĿŠ�ƥĺe�ÀŠĿƥed�¬ƥîƥeƙɇ��ŠîlǋǕĿŠg�ƥƑeŠdƙ�ĿŠ�ƎūǄɠ
eƑƥǋ�îŠd�ƥĺe�Ƒūle�ūĲ�îŠƥĿɠƎūǄeƑƥǋ�ƎƑūgƑîŞƙ�ƭƙĿŠg�ƥĺe�¬ƭƎƎleŞeŠƥîl�¡ūǄeƑƥǋ�qeîƙƭƑeɍ�Children and Youth Services 
Review, 74Ɉ�ȄȆɝȅȊɍ�https://doi.org/10.1016/j.childyouth.2017.01.022

¡îƑūɈ�eɍ�qɍ�gɍɈ�ʨ�¡ĿîŠƥîɈ�¤ɍ� ɍ�ɚȃȁȁȁɛɍ�¡ƑedĿČƥĿŠg�ČĺĿldƑeŠɫƙ�ČūŞƎeƥeŠČe�ĿŠ�ƥĺe�eîƑlǋ�ƙČĺūūl�ǋeîƑƙɇ���ŞeƥîɠîŠîlǋƥĿČ�
ƑeǄĿeǅɍ�Review of Educational Research, 70ɚȅɛɈ�ȅȅȄɝȅȉȅɍ�https://doi.org/10.3102/00346543070004443

¡ƑūċƙƥɈ�cɍ� ɍɈ��îƑŒeƑɈ�cɍ� ɍɈ�EŠdeƑƙɈ��ɍɈ�ʨ�HîƑdĿŠeƑɈ�¡ɍ�ɚȃȁȂȉɛɍ� ƭƑƑeŠƥ�ƙƥîƥe�ūĲ�ČĺĿld�ĺeîlƥĺ�ĿŠ�ƑƭƑîl��ŞeƑĿČîɇ�Oūǅ�conɠ
ƥeǊƥ�ƙĺîƎeƙ�ČĺĿldƑeŠɫƙ�ĺeîlƥĺɍ�The Journal of Rural Health, 34ɚ¬ƭƎƎl�ȂɛɈ�ƙȄɝƙȂȃɍ�https://doi.org/10.1111/jrh.12222

¡ƑūǄîŠɈ�eɍ�HɍɈ�ʨ�qĿlǅîƑdɈ�Oɍ��ɍ�ɚȂȊȊȆɛɍ���ƎƑelĿŞĿŠîƑǋ�ƥĺeūƑǋ�ūĲ�ĿŠƥeƑūƑgîŠĿǕîƥĿūŠîl�ŠeƥǅūƑŒ�eĲĲeČƥĿǄeŠeƙƙɇ���ČūŞparɠ
îƥĿǄe�ƙƥƭdǋ�ūĲ�ĲūƭƑ�ČūŞŞƭŠĿƥǋ�ŞeŠƥîl�ĺeîlƥĺ�ƙǋƙƥeŞƙɍ�Administrative Science Quarterly, 40ɚȂɛɈ�ȂɝȄȄɍ

¡ƑūǄîŠɈ�eɍ�Hɍ�ʨ�¬eċîƙƥĿîŠɈ�cɍHɍ�ɚȂȊȊȉɛɍ�seƥǅūƑŒƙ�ǅĿƥĺĿŠ�ŠeƥǅūƑŒƙɇ�¬eƑǄĿČe�lĿŠŒ�ūǄeƑlîƎɈ�ūƑgîŠĿǕîƥĿūŠîl�ČlĿƐƭeƙɈ�îŠd�
ŠeƥǅūƑŒ�eĲĲeČƥĿǄeŠeƙƙɍ�Academy of Management Journal, 41ɚȅɛɈ�ȅȆȄɝȅȇȄɍ

¬îŠdeƑƙɈ�qɍ�¤ɍɈ�eĿƑċǋɈ�cɍ�sɍɈ�¹ellegeŠɈ� ɍ�gɍɈ�ʨ�'îǋɈ�cɍ�cɍ�ɚȃȁȂȅɛɍ�¹ĺe�¹ƑĿƎle�¡ɠ¡ūƙĿƥĿǄe�¡îƑeŠƥĿŠg�¡ƑūgƑîŞɇ���ƙǋƙtematic 
ƑeǄĿeǅ�îŠd�ŞeƥîɠîŠîlǋƙĿƙ�ūĲ�î�ŞƭlƥĿɠleǄel�ƙǋƙƥeŞ�ūĲ�ƎîƑeŠƥĿŠg�ƙƭƎƎūƑƥɍ�Clinical Psychology Review, 34ɚȅɛɈ�ȄȄȈɝ
357. https://doi.org/10.1016/j.cpr.2014.04.003

¬ĺîƎĿƑūɈ� ɍ�cɍ�ɚȃȁȂȇɛɍ�¡îƑeŠƥɠ�îŠd�ČūŞŞƭŠĿƥǋɠĲūČƭƙed�îƎƎƑūîČĺeƙ�ƥū�ƙƭƎƎūƑƥĿŠg�ƎîƑeŠƥƙ�ūĲ�ǋūƭŠg�ČĺĿldƑeŠɇ�¹ĺe�
ĲîŞĿlǋ�ŠeƥǅūƑŒƙ�ƎƑūŏeČƥɍ�TŠ� ɍ�cɍ�¬ĺîƎĿƑū�ʨ� ɍ�OîƑƎeƑ��ƑūǅŠe�ɚEdƙɍɛɈ�Innovative approaches to supporting families of 
young children�ɚƎƎɍ�ȃȆɝȅȃɛɍ�¬ƎƑĿŠgeƑɍ�https://doi.org/10.1007/978-3-319-39059-8_2

¬ĺūŠŒūĲĲɈ�cɍ�¡ɍ�ɚȃȁȂȁɛɍ��ƭĿldĿŠg�î�Šeǅ�ċĿūdeǄelūƎŞeŠƥîl�ĲƑîŞeǅūƑŒ�ƥū�gƭĿde�ƥĺe�ĲƭƥƭƑe�ūĲ�eîƑlǋ�ČĺĿldĺūūd�ƎūlĿČǋɍ�
Child Development, 81ɚȂɛɈ�ȄȆȈɝȄȇȈɍ�https://doi.org/10.1111/j.1467-8624.2009.01399.x

¬ĿŠgĺɈ�Hɍ�eɍɈ�ʨ�¬ĿîĺƎƭƙĺɈ�qɍ�ɚȃȁȂȅɛɍ�ØĿdeŠĿŠg�ƑƭƑîlɠƭƑċîŠ�dĿƙƎîƑĿƥĿeƙ�ĿŠ�lĿĲe�eǊƎeČƥîŠČǋɈ�Àɍ¬ɍɈ�ȂȊȇȊɠȃȁȁȊɍ�American 
Journal of Preventative Medicine, 46(2) (2014): e19-29 

¹ūǅŠƙeŠdɈ��ɍɈ�ʨ�¬ĺelleǋɈ�eɍ�ɚȃȁȁȉɛɍ�×îlĿdîƥĿŠg�îŠ�ĿŠƙƥƑƭŞeŠƥ�ĲūƑ�îƙƙeƙƙĿŠg�ǅūƑŒĲūƑČe�ČūllîċūƑîƥĿūŠɍ�Community Col-
lege Journal of Research and Practice, 32ɚȃɛɈ�ȂȁȂɝȂȂȃɍ�https://doi.org/10.1080/10668920701707813

Àɍ¬ɍ�'eƎîƑƥŞeŠƥ�ūĲ�EdƭČîƥĿūŠɍ�ɚȃȁȂȈɈ�qîƑČĺɛɍ�¬ĿgŠĿfiČîŠƥ�dĿƙƎƑūƎūƑƥĿūŠîlĿƥǋɇ�ȉȂ�G¤�ȊȃȄȈȈ�ɚ'eČeŞċeƑ�ȂȊɈ�ȃȁȂȇɛɇ�
EƙƙeŠƥĿîl�ƐƭeƙƥĿūŠƙ�îŠd�îŠƙǅeƑƙɍ�https://sites.ed.gov/idea/files/significant-disproportionality-qa-03-08-17-1.pdf

https://www.simplypsychology.org/effect-size.html 
https://www.simplypsychology.org/effect-size.html 
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https://doi.org/10.1002/chp.20143 
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×îŠ�'e�×eŠɈ��ɍ�Oɍ�ɚȂȊȈȇɛɍ�'eƥeƑŞĿŠîŠƥƙ�ūĲ�ČūūƑdĿŠîƥĿūŠ�Şūdeƙ�ǅĿƥĺĿŠ�ūƑgîŠĿǕîƥĿūŠƙɍ�American Sociological Review, 
41ɚȃɛɈ�ȄȃȃɝȄȄȉɍ

ØîƙƙeƑŞîŠɈ�¬ɍ�ʨ�GîƭƙƥɈ�eɍ�ɚȂȊȊȅɛɍ�Social network analysis: Methods and applications.  îŞċƑĿdge�ÀŠĿǄeƑƙĿƥǋ�Press.

ØeċƙƥeƑɠ¬ƥƑîƥƥūŠɈ� ɍɈ�¤eĿdɈ�qɍ�cɍɈ�ʨ�¬ƥūūlŞĿlleƑɈ�qɍ�ɚȃȁȁȉɛɍ�¡ƑeǄeŠƥĿŠg�ČūŠdƭČƥ�ƎƑūċleŞƙ�îŠd�ĿŞƎƑūǄĿŠg�ƙČĺūūl�Ƒeîdɠ
ĿŠeƙƙɇ�EǄîlƭîƥĿūŠ�ūĲ�ƥĺe�TŠČƑedĿċle�ÞeîƑƙ�ƥeîČĺeƑ�îŠd�ČĺĿld�ƥƑîĿŠĿŠg�ƎƑūgƑîŞƙ�ĿŠ�ĺĿgĺɠƑĿƙŒ�ƙČĺūūlƙɍ�Journal of Child 
Psychology and Psychiatry, 49ɚȆɛɈ�ȅȈȂɝȅȉȉɍ�https://doi.org/10.1111/j.1469-7610.2007.01861.x

èĿĲĲɈ�qɍ��ɍɈ�ØĿllîƑdɈ�sɍɈ�OîƑƎeƑɈ�Hɍ�ØɍɈ��îŠgĿɈ��ɍ�eɍɈ�cūĺŠƙūŠɈ�cɍɈ�ʨ�ElleŠɈ�cɍ�qɍ�ɚȃȁȂȁɛɍ� ūŠŠeČƥ�ƥū�¡ƑūƥeČƥʫ�ƑeƙeîƑČĺɠ
eƑɠČūŞŞƭŠĿƥǋ�ƎîƑƥŠeƑƙĺĿƎƙɇ��ƙƙeƙƙĿŠg�ČĺîŠge�ĿŠ�ƙƭČČeƙƙĲƭl�ČūllîċūƑîƥĿūŠ�ĲîČƥūƑƙ�ūǄeƑ�ƥĿŞeɍ�Global Journal of Com-
munity Psychology Practice, 1ɚȂɛɈ�ȄȃɝȄȊɍ�https://www.ncbi.nlm.nih.gov/pmc/articles/PMC2998234/

èĿgleƑɈ�EɍɈ�¡ĲîŠŠeŠƙƥĿelɈ�cɍ� ɍɈ�ʨ�¬eĿƥǕɈ�×ɍ�ɚȃȁȁȉɛɍ�¹ĺe�¡îƑeŠƥƙ�îƙ�¹eîČĺeƑƙ�ƎƑūgƑîŞ�îŠd�ƙČĺūūl�ƙƭČČeƙƙɇ���ƑeƎlĿcation 
îŠd�eǊtension. The Journal of Primary Prevention, 29ɚȃɛɈ�ȂȁȄɝȂȃȁɍ�https://doi.org/10.1007/s10935-008-0132-1
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Appendix A: Descriptive Data Tables 

Table A-1. Number of Children in First Steps Local Partnerships by Risk Factors, 2013-2014 to 2017-2018 

  Year 
  2013-2014 2014-2015 2015-2016 2016-2017 2017-2018 

  N % N % N % N % N % 

Total Number of Children  
in First Steps Local Partnerships 3,303 3,352 3,517 3,743 3,067 

BabyNet (IDEA Part C) or local school district (IDEA Part B) special 
service eligibility 273 8 248 7 274 8 282 8 245 8 

Child removed from child care for behavior 0 0 0 0 6 0 6 0 3 0 

Preschool aged child with a documented developmental delay. 280 8 275 8 278 8 279 7 216 7 

Death in the Immediate Family - The death of a child, parent or 
sibling. 0 0 1 0 51 1 52 1 54 2 

Foster Child 75 2 94 3 72 2 101 3 65 2 

Exposure to parental/caregiver intellectual disability 123 4 114 3 97 3 94 3 71 2 

Recent Immigrant or Refugee Family 0 0 0 0 37 1 51 1 84 3 

Incarcerated Parent 0 0 2 0 77 2 85 2 65 2 

Low Birth Weight in association with poverty (130% Federal Poverty 
Level or below) and/or serious medical complications. 337 10 329 10 360 10 319 9 264 9 

Military Family 0 0 0 0 21 1 17 0 28 1 

Exposure to parental/caregiver mental illness 125 4 92 3 119 3 127 3 97 3 

Low Maternal Education (less than high school graduation) 975 30 848 25 762 22 705 19 517 17 

Referral Neglect 140 4 93 3 116 3 147 4 119 4 

Exposure to parental/caregiver depression 574 17 417 12 413 12 383 10 311 10 

Single parent household and has need of other services. 17 1 1,179 35 1,554 44 1,790 48 1,661 54 

Supplemental Nutrition Assistance Program (SNAP) or Free School 
Lunches eligibility 2,599 79 2,413 72 2,635 75 2,927 78 2,480 81 

Substance Abuse 220 7 179 5 180 5 184 5 136 4 

TANF Eligibility (50% of Federal Poverty or below) 1,858 56 1,627 49 1,540 44 1,488 40 1,161 38 

Teenage Custodial Parent 590 18 491 15 489 14 358 10 288 9 

Transient/ numerous family relocations and/or homeless 7 0 212 6 275 8 278 7 208 7 

Domestic Violence 224 7 194 6 181 5 232 6 156 5 
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Appendix A

Table A-2. Special Education Codes
 

A-2. Special Education Codes 

 
*DD         Developmental Delay 

AU  Autism              

EH  Emotionally Handicapped 

EM  Educable Mentally Handicapped 

HH  Hearing Handicapped 

HO  Homebound           

LD  Learning Disability 

OH  Orthopedically Handicapped   

OHI Other Health Impairment 

PMD Profoundly Mentally Disabled 

SP  Speech Handicapped  

TBI Traumatic Brain Injury 

TM  Trainable Mentally Handicapped  

VH  Visually Handicapped 
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Readiness Assessment (SCKRA) 
Scores, School Year 2017-2018 
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Appendix B

Appendix B. Children with SC Kindergarten Readiness Assessment (SCKRA) Scores, School Year 2017-2018 

Table B-1. Children with a Special Education indication with an SCKRA score, school year 2017-2018 

Measure Measure Category 

Non-First Steps First Steps Local 
Partnerships 

(N = 285) 
In Poverty 
(N = 955) 

Not in Poverty 
(N = 377) 

N % N % N % 

Race 

Black 418 43.8 41 10.9 169 59.3 
Hispanic 87 9.1 19 5.0 28 9.8 
White 431 45.1 298 79.0 85 29.8 
Other 19 2.0 19 5.0 3 1.1 

Gender 
Female 286 29.9 110 29.2 94 33.0 
Male 669 70.1 267 70.8 191 67.0 

School District Poverty Index 

High 61 6.4 5 1.3 20 7.0 
Mid-High 208 21.8 37 9.8 87 30.5 
Mid-Low 413 43.2 145 38.5 100 35.1 
Low 273 28.6 190 50.4 78 27.4 

Attendance 

Low (<= 162 Days) 273 28.6 41 10.9 78 27.4 
Moderate Low (163 - 170 Days) 253 26.5 80 21.2 100 35.1 
Moderate High (171 - 179 Days) 372 39.0 228 60.5 87 30.5 
High (>= 180 Days) 57 6.0 28 7.4 20 7.0 

KR
A 

Sc
or

es
 

Social Foundations 

Emerging (202 - 257) 564 59.1 138 36.6 152 53.3 

Approaching (258 - 269) 209 21.9 103 27.3 69 24.2 
Demonstrating (270 - 298) 182 19.1 136 36.1 64 22.5 

Language and Literacy 
Emerging (202 - 257) 486 50.9 101 26.8 141 49.5 
Approaching (258 - 269) 376 39.4 171 45.4 105 36.8 
Demonstrating (270 - 298) 93 9.7 105 27.9 39 13.7 

Mathematics 

Emerging (202 - 257) 546 57.2 133 35.3 167 58.6 

Approaching (258 - 269) 312 32.7 130 34.5 91 31.9 
Demonstrating (270 - 298) 97 10.2 114 30.2 27 9.5 

Physical Well-Being and 
Motor Development 

Emerging (202 - 257) 522 54.7 154 40.8 146 51.2 
Approaching (258 - 269) 221 23.1 87 23.1 61 21.4 
Demonstrating (270 - 298) 212 22.2 114 30.2 78 27.4 

Overall Score 

Emerging (202 - 257) 552 57.8 122 32.4 168 58.9 

Approaching (258 - 269) 221 23.1 144 38.2 77 27.0 
Demonstrating (270 - 298) 212 22.2 111 29.4 40 14.0 

Sp
ec

ia
l E

du
ca

tio
n 

Co
de

s 

Developmental Delay 106 11.1 22 5.8 35 12.3 
Other Health Impairment 10 1.0 2 0.5 1 0.4 
Profoundly Mentally Disabled 2 0.2 - - - - 
Traumatic Brain Injury 1 0.1 - - - - 
Autism 22 2.3 6 1.6 3 1.1 
Emotionally Handicapped - - 1 0.3 2 0.7 
Educable Mentally Handicapped 3 0.3 - - - - 
Hearing Handicapped 1 0.1 - - - - 
Homebound 1 0.1 - - - - 
Learning Disability 23 2.4 2 0.5 5 1.8 
Orthopedically Handicapped 2 0.2 - - - - 
Speech Handicapped 431 45.1 269 71.4 167 58.6 
Trainable Mentally Handicapped 1 0.1 - - - - 
Visually Handicapped 1 0.1 2 0.5 - - 
Multiple Disabilities 351 36.8 73 19.4 72 25.3 

Table B-1. Children With SC Kindergarten Readiness Assessment  
(SCKRA) Scores, School Year 2017-2018
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Table B-2. Children without a Special Education indication with an SCKRA score, school year 2017-2018 

Measure Measure Category 

Non-First Steps First Steps Local 
Partnerships 
(N = 1,712) 

In Poverty 
(N = 14,036) 

Not in Poverty 
(N = 13,037) 

N % N % N % 

Race 

Black 5,989 42.7 1,493 11.5 1,053 61.5 

Hispanic 1,271 9.1 734 5.6 226 13.2 

White 6,390 45.5 10,076 77.3 417 24.4 

Other 386 2.8 734 5.6 16 0.9 

Gender 
Female 7,011 50.0 6,561 50.3 863 50.4 

Male 7,025 50.0 6,476 49.7 849 49.6 

School District Poverty Index 

High 686 4.9 84 0.6 229 13.4 

MidHigh 2,746 19.6 1,053 8.1 576 33.6 

MidLow 5,513 39.3 4,481 34.4 483 28.2 

Low 5,091 36.3 7,419 56.9 424 24.8 

Attendance 

Low (<= 162 Days) 3,981 28.4 1,244 9.5 350 20.4 

Moderate Low (163 - 170 Days) 3,608 25.7 2,281 17.5 406 23.7 

Moderate High (171 - 179 Days) 5,636 40.2 7,845 60.2 806 47.1 

High (>= 180 Days) 811 5.8 1,667 12.8 150 8.8 

KR
A 

Sc
or

es
 

Social Foundations 

Emerging (202 - 257) 5,053 36.0 2,172 16.7 528 30.8 

Approaching (258 - 269) 3,854 27.5 3,236 24.8 463 27.0 

Demonstrating (270 - 298) 5,128 36.5 7,629 58.5 721 42.1 

Blank 1 0.0 - - - - 

Language and Literacy 

Emerging (202 - 257) 4,880 34.8 1,556 11.9 432 25.2 

Approaching (258 - 269) 6,142 43.8 5,160 39.6 790 46.1 

Demonstrating (270 - 298) 3,012 21.5 6,320 48.5 490 28.6 

Blank 2 0.0 1 0.0 - - 

Mathematics 

Emerging (202 - 257) 6,019 42.9 2,079 15.9 612 35.7 

Approaching (258 - 269) 5,122 36.5 4,797 36.8 727 42.5 

Demonstrating (270 - 298) 2,894 20.6 6,161 47.3 373 21.8 

Blank 1 0.0 - - - - 

Physical Well-Being & Motor 
Development 

Emerging (202 - 257) 5,150 36.7 2,412 18.5 482 28.2 

Approaching (258 - 269) 5,122 36.5 2,808 21.5 454 26.5 

Demonstrating (270 - 298) 2,894 20.6 7,817 60.0 776 45.3 

Blank 1 0.0 - - - - 

Overall Score 

Emerging (202 - 257) 5,233 37.3 1,648 12.6 467 27.3 

Approaching (258 - 269) 5,552 39.6 4,421 33.9 750 43.8 

Demonstrating (270 - 298) 3,251 23.2 6,968 53.4 495 28.9 

Blank - - - - - - 

 

Appendix B

Table B-2. 
Children Without a Special Education Indication With an SCKRA Score, School Year 
2017-2018
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Table B-3. 
Propensity Score Match Results for Children With a Special Education Indication  
in First Steps Local Partnerships vs. Those Not in First StepsTable B-3. Propensity Score Match Results for Children with a Special Education Indication in First Steps Local Partnerships versus 
Those Not in First Steps 

Measure Special Education Children ONLY 
FirstSteps 
(N=290) 

Non-
FirstSteps 
(N=290) 

Chi-square 
p-value 

N (%) N (%) 

M
at

ch
ed

 O
n 

Gender 
Female 96 (33.10) 96 (33.10) 

1 
Male 194 (66.90) 194 (66.90) 

Race 

Black 172 (59.31) 172 (59.31) 

1 White 87 (30.00) 87 (30.00) 

Others 31 (10.69) 31 (10.69) 

Poverty 
Yes 260 (89.66) 261 (90.00) 

0.8907 
No 30 (10.34) 29 (10.00) 

Special 
Education 

1 Special Education Indication 217 (74.83) 216 (74.48) 
0.924 

More than 1 Special Education Indication 73 (25.17) 74 (25.52) 

School District 
Poverty Index 

Low (lowest poverty levels) 78 (26.90) 79 (27.24) 

0.9997 
Mid-Low 100 (34.48) 100 (34.48) 

Mid-High 91 (31.38) 90 (31.03) 

High (highest poverty levels) 21 (7.24) 21 (7.24) 

O
ut

co
m

es
 

KRA Overall 
Score (in order) 

Emerging Readiness 170 (58.62) 166 (57.24) 

0.0139 Approaching Readiness 78 (26.90) 101 (34.83) 

Demonstrating Readiness 42 (14.48) 23 (7.93) 

Chronically 
Absent 

Yes (Attended <= 162 days) 56 (19.31) 85 (29.31) 
0.005 

No 234 (80.69) 205 (70.69) 

Attendance 
Categories 

180 days (100%) 22 (7.59) 22 (7.59) 

0.0144 
Between >= 171 days (95%) and < 180 days (100%)  130 (44.83) 113 (38.97) 

Between >= 162 days (90%) and < 171 days (95%) 90 (31.03) 75 (25.86) 

< 162 days (90%) 48 (16.55) 80 (27.59) 

* Red text indicates statistically significant finding 

 

 

Table B-4. Special Education First Steps Local Partnerships Children versus Non-First Steps, SCKRA Score Comparisons 

Special Education First Steps vs. Special Education Non-First Steps 

SCKRA Score Category 
Comparison Group Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Demonstrating Readiness vs. Emerging Readiness 1.78 1.03 3.10 0.0396 

Approaching Readiness vs. Emerging Readiness 0.75 0.52 1.09 0.1289 

* Red text indicates statistically significant finding 
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Table B-5. 
Special Education First Steps Local Partnerships Children vs. Non First-Steps, Chronically 
Absent Comparison
 

Table B-5. Special Education First Steps Local Partnerships Children versus Non-First Steps, Chronically Absent Comparison 

Special Education First Steps vs. Special Education Non-First Steps 

Chronically Absent 
Comparison Group Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Chronically absent vs. Not chronically absent 0.58 0.39 0.85 0.0053 

* Red text indicates statistically significant finding 

 

 

Table B-6. Special Education First Steps Local Partnerships Children versus Non-First Steps, Attendance Category Comparisons 

Special Education First Steps vs. Special Education Non-First Steps 

Attendance Category 
Comparison Group 

Odds Ratio 
95% Confidence 

Interval P Value 
Lower Upper 

Attended all 180 days vs. <90% days 1.67 0.84 3.33 0.1476 

Attended between 95 - 99% days vs. <90% days 1.92 1.24 2.97 0.0036 

Attended between 90 - 94% days vs. <90% days 2.00 1.25 3.20 0.0040 

* Red text indicates statistically significant finding 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table B-6. 
Special Education First Steps Local Partnerships Children vs. Non First-Steps,  
Attendance Category Comparisons

Table B-3. Propensity Score Match Results for Children with a Special Education Indication in First Steps Local Partnerships versus 
Those Not in First Steps 

Measure Special Education Children ONLY 
FirstSteps 
(N=290) 

Non-
FirstSteps 
(N=290) 

Chi-square 
p-value 

N (%) N (%) 

M
at

ch
ed

 O
n 

Gender 
Female 96 (33.10) 96 (33.10) 

1 
Male 194 (66.90) 194 (66.90) 

Race 

Black 172 (59.31) 172 (59.31) 

1 White 87 (30.00) 87 (30.00) 

Others 31 (10.69) 31 (10.69) 

Poverty 
Yes 260 (89.66) 261 (90.00) 

0.8907 
No 30 (10.34) 29 (10.00) 

Special 
Education 

1 Special Education Indication 217 (74.83) 216 (74.48) 
0.924 

More than 1 Special Education Indication 73 (25.17) 74 (25.52) 

School District 
Poverty Index 

Low (lowest poverty levels) 78 (26.90) 79 (27.24) 

0.9997 
Mid-Low 100 (34.48) 100 (34.48) 

Mid-High 91 (31.38) 90 (31.03) 

High (highest poverty levels) 21 (7.24) 21 (7.24) 

O
ut

co
m

es
 

KRA Overall 
Score (in order) 

Emerging Readiness 170 (58.62) 166 (57.24) 

0.0139 Approaching Readiness 78 (26.90) 101 (34.83) 

Demonstrating Readiness 42 (14.48) 23 (7.93) 

Chronically 
Absent 

Yes (Attended <= 162 days) 56 (19.31) 85 (29.31) 
0.005 

No 234 (80.69) 205 (70.69) 

Attendance 
Categories 

180 days (100%) 22 (7.59) 22 (7.59) 

0.0144 
Between >= 171 days (95%) and < 180 days (100%)  130 (44.83) 113 (38.97) 

Between >= 162 days (90%) and < 171 days (95%) 90 (31.03) 75 (25.86) 

< 162 days (90%) 48 (16.55) 80 (27.59) 

* Red text indicates statistically significant finding 

 

 

Table B-4. Special Education First Steps Local Partnerships Children versus Non-First Steps, SCKRA Score Comparisons 

Special Education First Steps vs. Special Education Non-First Steps 

SCKRA Score Category 
Comparison Group Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Demonstrating Readiness vs. Emerging Readiness 1.78 1.03 3.10 0.0396 

Approaching Readiness vs. Emerging Readiness 0.75 0.52 1.09 0.1289 

* Red text indicates statistically significant finding 

 

 

Table B-4. 
Special Education First Steps Local Partnership Children vs. Non-First Steps, SCKRA 
Score Comparison
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Table B-7. Propensity Score Match: Special Education First Steps Local  
Partnerships Children Without Any Other Services vs. Non-First Steps

 

Table B-7. Propensity Score Match: Special Education First Steps Local Partnerships Children without any other services versus Non-
First Steps 

Measure Special Education Children ONLY 

FirstSteps, 
No Services 

(N=61) 

Non-FirstSteps 
(N=61) Chi-square 

p-value 
N (%) N (%) 

M
at

ch
ed

 O
n 

Gender 
Female 21 (34.43) 21 (34.43) 

1 
Male 40 (65.57) 40 (65.57) 

Race 

Black 38 (62.30) 38 (62.30) 

1 White 19 (31.15) 19 (31.15) 

Others 4 (6.56) 4 (6.56) 

Poverty 
Yes 56 (91.80) 56 (91.80) 

1 
No 5 (8.20) 5 (8.20) 

Special Education 
1 Special Education Indication 48 (78.69) 48 (78.69) 

1 
More than 1 Special Education Indication 13 (21.31) 13 (21.31) 

School District Poverty 
Index 

Low (lowest poverty levels) 11 (18.03) 11 (18.03) 

1 
MidLow 22 (36.07) 22 (36.07) 

MidHigh 26 (42.62) 26 (42.62) 

High (highest poverty levels) 2 (3.28) 2 (3.28) 

O
ut

co
m

es
 

KRA Overall Score (in 
order) 

Emerging Readiness 33 (54.10) 32 (52.46) 

0.9598 Approaching Readiness 21 (34.43) 21 (34.43) 

Demonstrating Readiness 7 (11.48) 8 (13.11) 

Retention Not retained 61 (100) 61 (100) - 

Chronically Absent 
Yes (Attended <= 162 days) 20 (32.79) 17 (27.87) 

0.5546 
No 41 (67.21) 44 (72.13) 

Attendance Categories 

180 days (100%) 2 (3.28) 4 (6.56) 

0.4671 
Between >= 171 days (95%) and < 180 days (100%)  27 (44.26) 23 (37.70) 

Between >= 162 days (90%) and < 171 days (95%) 14 (22.95) 20 (32.79) 

< 162 days (90%) 18 (29.51) 14 (22.95) 
* Red text indicates statistically significant finding 

 

Table B-8. Special Education First Steps Local Partnerships Children without any other services versus Non-First Steps, SCKRA Score 
Comparisons 

Special Education First Steps, No Services  
vs. Special Education Non-First Steps 

SCKRA Score Category 
Comparison Group 

Odds Ratio 
95% Confidence 

Interval P Value 
Lower Upper 

Obtaining a higher SCKRA Score vs. Lower Score 1.09 0.55 2.15 0.8270 

* Red text indicates statistically significant finding 

 

 

Table B-8. Special Education First Steps Local Partnerships Children Without Any Other  
Services vs. Non-First Steps, SCKRA Score Comparisons
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Table B-9. Special Education First Steps Local Partnerships Children Without Any Other Services 
vs. Non-First Steps, Chronically Absent Comparison

 

Table B-9. Special Education First Steps Local Partnerships Children without any other services versus Non-First Steps, Chronically 
Absent Comparison 

Special Education First Steps, No Services  
vs. Special Education Non-First Steps 

Chronically Absent 
Comparison Group Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Chronically absent vs. Not chronically absent 0.79 0.37 1.72 0.5665 

* Red text indicates statistically significant finding 

 

Table B-10. Special Education First Steps Local Partnerships Children without any other services versus Non-First Steps, Attendance 
Category Comparisons 

Special Education First Steps, No Services  
vs. Special Education Non-First Steps 

Attendance Category 
Comparison Group 

Odds Ratio 
95% Confidence 

Interval P Value 
Lower Upper 

Attended all 180 days vs. <90% days 1.10 0.57 2.11 0.7887 

* Red text indicates statistically significant finding 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table B-10. Special Education First Steps Local Partnerships Children Without Any Other Services 
vs. Non-First Steps, Attendance Category Comparisons
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Table B‐11. Propensity Score Match Results for Children without a Special Education Indication in First Steps Local Partnerships 
versus Those Not in First Steps 

Measure  Non‐Special Education Children ONLY 
FirstSteps 
(N=1,845) 

Non‐FirstSteps 
(N=1,845)  Chi‐square 

p‐value N (%)  N (%) 

M
at
ch
ed

 O
n 

Gender 
Female  919 (49.81)  919 (49.81) 

1 
Male  926 (50.19)  926 (50.19) 

Race 

Black  1163 (63.04)  1163 (63.04) 

1 White  433 (23.47)  433 (23.47) 

Others  249 (13.50)  249 (13.50) 

Poverty 
Yes  1723 (93.39)  1723 (93.39) 

1 
No  122 (6.61)  122 (6.61) 

School District Poverty 
Index 

Low (lowest poverty levels)  434 (23.52)  653 (35.39) 

< 0.0001 
Mid‐Low  536 (29.05)  682 (36.96) 

Mid‐High  619 (33.55)  387 (20.98) 

High (highest poverty levels)  256 (13.88)  123 (6.67) 

O
ut
co
m
es
 

KRA Overall 
Score (in order) 

Emerging Readiness  504 (27.32)  710 (38.48) 

< 0.0001 Approaching Readiness  810 (43.90)  706 (38.27) 

Demonstrating Readiness  531 (28.78)  429 (23.25) 

Chronically 
Absent 

Yes (Attended <= 162 days)  387 (20.98)  528 (28.62) 
< 0.0001 

No  1458 (79.02)  1317 (71.38) 

Attendance 
Categories 

180 days (100%)  161 (8.73)  120 (6.50) 

< 0.0001 

Between >= 171 days (95%) and < 180 days 
(100%)   860 (46.61)  783 (42.44) 

Between >= 162 days (90%) and < 171 days 
(95%) 

477 (25.85)  445 (24.12) 

< 162 days (90%)  347 (18.81)  497 (26.94) 

* Red text indicates statistically significant finding 

 

 

Table B‐12. Non‐Special Education First Steps Local Partnerships Children versus Non‐First Steps, SCKRA Score Comparisons 

First Steps vs. Non-First Steps (Non-Special Education) 

SCKRA Score Category 
Com parison Group 

Odds Ratio 

95%  Confidence 
Interval P Value 

Lower Upper 

Dem onstrating Readiness vs. Em erging Readiness 1.74 1.47 2.07 <0.0001 

Approaching Readiness vs. Em erging Readiness 1.62 1.39 1.88 <0.0001 

* Red text indicates statistically significant finding 

 

 

 

Table B-11. Propensity Score Match Results for Children Without a Special Education Indication in 
First Steps Local Partnerships vs. Those Not in First Steps

Table B-12. Non-Special Education First Steps Local Partnerships Children vs. Non-First Steps 
SCKRA Score Comparisons
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Table B-13. Non-Special Education First Steps Local Partnerships Children versus Non-First Steps, Chronically Absent Comparison 

First Steps vs. Non-First Steps (Non-Special Education) 

Chronically Absent 
Comparison Group Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Chronically absent vs. Not chronically absent 0.66 0.57 0.77 <0.0001 

* Red text indicates statistically significant finding 

 

Table B-14. Non-Special Education First Steps Local Partnerships Children versus Non-First Steps, Attendance Category Comparisons 

First Steps vs. Non-First Steps (Non-Special Education) 

Attendance Category 
Comparison Group Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Attended all 180 days vs. <90% days 1.92 1.46 2.53 <0.0001 

Attended between 95 - 99% days vs. <90% days 1.57 1.33 1.86 <0.0001 

Attended between 90 - 94% days vs. <90% days 1.54 1.27 1.85 <0.0001 

* Red text indicates statistically significant finding 

 

Table B-15. Non-Special Education First Steps Local Partnerships Children versus Non-First Steps, SCKRA Score Comparisons by 
School District Poverty Levels 

First Steps vs Non-First Steps (Non-Special Education) 

SCKRA Score Category 
Comparison Group 

School District 
Poverty Level 

Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Demonstrating Readiness vs  
Emerging Readiness 

High 5.64 2.93 10.86 <0.0001 

Mid-High 2.55 1.77 3.66 <0.0001 

Mid-Low 2.03 1.50 2.73 <0.0001 

Low 1.00 0.73 1.37 0.9867 

Approaching Readiness vs  
Emerging Readiness 

High 2.21 1.35 3.61 0.0017 

Mid-High 1.69 1.27 2.26 0.0003 

Mid-Low 1.82 1.38 2.40 <0.0001 

Low 1.27 0.95 1.69 0.1072 

* Red text indicates statistically significant finding 
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Table B-16. Non-Special Education First Steps Local Partnerships Children versus Non-First Steps, Chronically Absent Comparison by 
School District Poverty Levels 

First Steps vs Non-First Steps (Non-Special Education) 

Chronically Absent 
Comparison Group 

School District Poverty 
Level 

Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Chronically absent vs.  
Not chronically absent 

High 0.66 0.41 1.08 0.0974 

Mid-High 0.38 0.28 0.50 <0.0001 

Mid-Low 0.77 0.59 0.99 0.0440 

Low 0.89 0.66 1.19 0.4250 

* Red text indicates statistically significant finding 

 

 

Table B-17. Non-Special Education First Steps Local Partnerships Children versus Non-First Steps, Attendance Category Comparisons 
by School District Poverty Levels 

First Steps vs Non-First Steps (Non-Special Education) 

Attendance Category 
Comparison Group 

School District Poverty 
Level Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Attended all 180 days vs  
<90% days 

High 6.51 1.42 29.94 0.0160 

Mid-High 5.35 2.70 10.57 <0.0001 

Mid-Low 0.99 0.54 1.81 0.9812 

Low 1.72 1.13 2.62 0.0115 

Attended between  
95% days - 99% days vs  

<90% days 

High 1.70 0.98 2.95 0.0604 

Mid-High 2.73 1.98 3.76 <0.0001 

Mid-Low 1.50 1.12 2.00 0.0061 

Low 1.00 0.72 1.39 0.9828 

Attended between  
90% days - 94% days vs  

<90% days 

High 1.45 0.80 2.61 0.2205 

Mid-High 2.50 1.74 3.60 <0.0001 

Mid-Low 1.30 0.95 1.80 0.1038 

Low 1.15 0.79 1.67 0.4910 

* Red text indicates statistically significant finding 

 

 

 

 

 

 

Table B-16. Non-Special Education First Steps Local Partnerships Children vs. Non-First Steps,  
Chronically Absent Comparison by School District Poverty Levels

Table B-17. Non-Special Education First Steps Local Partnerships Children vs. Non-First Steps,  
Attendance Category Comparisons by School District Poverty Levels

Appendix B



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 87

 

Table B-18. Propensity Score Match: Non-Special Education First Steps Local Partnerships Children without any other services versus 
Non-First Steps 

Measure Non-Special Education Children ONLY 

FirstSteps, 
No Services 

(N=537) 

Non-FirstSteps 
(N=537) Chi-square p-

value 
N (%) N (%) 

M
at

ch
ed

 O
n 

Gender 
Female 267 (49.72) 267 (49.72) 

1 
Male 270 (50.28) 270 (50.28) 

Race 

Black 329 (61.27) 329 (61.27) 

1 White 151 (28.12) 151 (28.12) 

Others 57 (10.61) 57 (10.61) 

Poverty 
Yes 480 (89.39) 480 (89.39) 

1 
No 57 (10.61) 57 (10.61) 

School District 
Poverty Index 

Low (lowest poverty levels) 183 (34.08) 143 (26.63) 

0.0001 
MidLow 212 (39.48) 187 (34.82) 

MidHigh 104 (19.37) 165 (30.73) 

High (highest poverty levels) 38 (7.08) 42 (7.82) 

O
ut

co
m

es
 

KRA Overall 
Score (in 

order) 

Emerging Readiness 197 (36.69) 190 (35.38) 

0.0479 Approaching Readiness 202 (37.62) 237 (44.13) 

Demonstrating Readiness 138 (25.70) 110 (20.48) 

Retention Not retained 537 (100) 537 (100) - 

Chronically 
Absent 

Yes (Attended <= 162 days) 151 (28.12) 126 (23.46) 
0.0812 

No 386 (71.88) 411 (76.54) 

Attendance 
Categories 

180 days (100%) 42 (7.82) 31 (5.77) 

0.1037 
Between >= 171 days (95%) and < 180 days (100%)  226 (42.09) 250 (46.55) 

Between >= 162 days (90%) and < 171 days (95%) 130 (24.21) 143 (26.63) 

< 162 days (90%) 139 (25.88) 113 (21.04) 
* Red text indicates statistically significant finding 

 

Table B-19. Special Education First Steps Local Partnerships Children without any other services versus Non-First Steps, SCKRA Score 
Comparisons 

First Steps, No Services vs. Non-First Steps  
(Non-Special Education) 

SCSCKRA Score Category 
Comparison Group Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Demonstrating Readiness vs. Emerging Readiness 0.83 0.60 1.14 0.2443 

Approaching Readiness vs. Emerging Readiness 1.22 0.93 1.60 0.1625 

* Red text indicates statistically significant finding 
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Table B-20. Special Education First Steps Local Partnerships Children without any other services versus Non-First Steps, Chronically 
Absent Comparison 

First Steps, No Services vs. Non-First Steps  
(Non-Special Education) 

Chronically Absent 
Comparison Group Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Chronically absent vs. Not chronically absent 0.78 0.60 1.03 0.0814 

* Red text indicates statistically significant finding 

 

Table B-21. Special Education First Steps Local Partnerships Children without any other services versus Non-First Steps, Attendance 
Category Comparisons 

First Steps, No Services vs. Non-First Steps  
(Non-Special Education) 

Attendance Category 
Comparison Group 

Odds Ratio 
95% Confidence 

Interval P Value 
Lower Upper 

Obtaining a higher Attendance category  
vs. a lower Attendance category 

1.11 0.89 1.38 0.3688 

* Red text indicates statistically significant finding 

 

Table B-22. Among Non-First Steps Children, SCKRA Score Comparisons by School District Poverty Levels 

Among Non-First Steps ONLY (Non-Special Education) 

SCKRA Score Category 
Comparison Group 

School District Poverty 
Level Comparison Odds Ratio 

95% Confidence 
Limits P Value 

Lower Upper 

Demonstrating Readiness vs  
Emerging Readiness 

High vs. Mid-High 0.73 0.38 1.37 0.3281 

High vs. Mid-Low 0.40 0.22 0.72 0.0026 

High vs. Low 0.30 0.16 0.54 0.0001 

Mid-High vs. Mid-Low 0.55 0.39 0.78 0.0009 

Mid-High vs. Low 0.41 0.29 0.58 <0.0001 

Mid-Low vs. Low 0.75 0.57 0.98 0.0359 

Approaching Readiness vs  
Emerging Readiness 

High vs. Mid-High 0.91 0.59 1.41 0.6854 

High vs. Mid-Low 0.87 0.57 1.32 0.5227 

High vs. Low 0.72 0.47 1.10 0.1266 

Mid-High vs. Mid-Low 0.96 0.72 1.26 0.7637 

Mid-High vs. Low 0.79 0.60 1.05 0.1059 

Mid-Low vs. Low 0.83 0.65 1.07 0.1404 

* Red text indicates statistically significant finding 
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Table B-23. Among First Steps Local Partnerships Children, SCKRA Score Comparisons by School District Poverty Levels 

Among First Steps ONLY (Non-Special Education) 

SCKRA Score Category 
Comparison Group 

School District Poverty 
Level Comparison 

Odds Ratio 
95% Confidence 

Limits P Value 
Lower Upper 

Demonstrating Readiness vs  
Emerging Readiness 

High vs. Mid-High 1.60 1.08 2.37 0.0185 

High vs. Mid-Low 1.11 0.74 1.65 0.6277 

High vs. Low 1.68 1.11 2.54 0.0147 

Mid-High vs. Mid-Low 0.69 0.51 0.94 0.0199 

Mid-High vs. Low 1.05 0.75 1.46 0.8016 

Mid-Low vs. Low 1.51 1.08 2.12 0.0165 

Approaching Readiness vs  
Emerging Readiness 

High vs. Mid-High 1.19 0.82 1.71 0.3650 

High vs. Mid-Low 1.06 0.72 1.54 0.7911 

High vs. Low 1.26 0.86 1.85 0.2473 

Mid-High vs. Mid-Low 0.89 0.67 1.18 0.4249 

Mid-High vs. Low 1.06 0.79 1.42 0.7125 

Mid-Low vs. Low 1.19 0.88 1.62 0.2697 

* Red text indicates statistically significant finding 

 

Table B-24. Among Non-First Steps Children, Chronically Absent Comparison by School District Poverty Levels 

Among Non-First Steps ONLY (Non-Special Education) 

Chronically Absent 
Comparison Group 

School District Poverty 
Level 

Odds Ratio 
95% Confidence 

Interval P Value 
Lower Upper 

Chronically absent vs.  
Not chronically absent 

High vs. Mid-High 0.69 0.45 1.07 0.0991 

High vs. Mid-Low 1.01 0.66 1.54 0.9632 

High vs. Low 1.40 0.91 2.15 0.1246 

Mid-High vs. Mid-Low 1.47 1.13 1.91 0.0046 

Mid-High vs. Low 2.03 1.54 2.67 <0.0001 

Mid-Low vs. Low 1.38 1.08 1.77 0.0097 

* Red text indicates statistically significant finding 
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Table B-25. Among Non-First Steps Children, Attendance Category Comparisons by School District Poverty Levels 

Among Non-First Steps ONLY (Non-Special Education) 

Attendance Category 
Comparison Group 

School District Poverty 
Level 

Odds Ratio 
95% Confidence 

Interval P Value 
Lower Upper 

Attended all 180 days vs  
<90% days 

High vs. Mid-High 0.68 0.15 3.19 0.6380 

High vs. Mid-Low 0.33 0.08 1.44 0.1397 

High vs. Low 0.11 0.03 0.48 0.0033 

Mid-High vs. Mid-Low 0.48 0.24 0.97 0.0409 

Mid-High vs. Low 0.16 0.09 0.32 <0.0001 

Mid-Low vs. Low 0.34 0.21 0.54 <0.0001 

Attended between  
95% days - 99% days vs  

<90% days 

High vs. Mid-High 1.34 0.81 2.19 0.2553 

High vs. Mid-Low 0.95 0.59 1.52 0.8270 

High vs. Low 0.66 0.41 1.07 0.0937 

Mid-High vs. Mid-Low 0.71 0.53 0.95 0.0219 

Mid-High vs. Low 0.50 0.37 0.67 <0.0001 

Mid-Low vs. Low 0.70 0.53 0.92 0.0111 

Attended between  
90% days - 94% days vs  

<90% days 

High vs. Mid-High 1.81 1.06 3.09 0.0301 

High vs. Mid-Low 1.14 0.69 1.88 0.6340 

High vs. Low 1.12 0.67 1.88 0.6868 

Mid-High vs. Mid-Low 0.63 0.45 0.88 0.0071 

Mid-High vs. Low 0.62 0.43 0.88 0.0084 

Mid-Low vs. Low 0.98 0.72 1.34 0.9260 

* Red text indicates statistically significant finding 

 

Table B-26. Among First Steps Local Partnerships Children, Chronically Absent Comparison by School District Poverty Levels 

Among First Steps ONLY (Non-Special Education) 

Chronically Absent 
Comparison Group 

School District Poverty 
Level Odds Ratio 

95% Confidence 
Interval P Value 

Lower Upper 

Chronically absent vs.  
Not chronically absent 

High vs. Mid-High 1.21 0.85 1.74 0.3005 

High vs. Mid-Low 0.87 0.61 1.25 0.4622 

High vs. Low 1.05 0.72 1.53 0.8269 

Mid-High vs. Mid-Low 0.72 0.54 0.96 0.0231 

Mid-High vs. Low 0.86 0.63 1.18 0.3549 

Mid-Low vs. Low 1.20 0.88 1.63 0.2461 

* Red text indicates statistically significant finding 
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Table B-27. Among First Steps Local Partnerships Children, Attendance Category Comparisons by School District Poverty Levels 

Among First Steps ONLY (Non-Special Education) 

Attendance Category 
Comparison Group 

School District Poverty 
Level 

Odds Ratio 
95% Confidence 

Interval P Value 
Lower Upper 

Attended all 180 days vs  
<90% days 

High vs. Mid-High 0.83 0.44 1.58 0.5811 

High vs. Mid-Low 2.16 1.05 4.45 0.0358 

High vs. Low 0.42 0.23 0.79 0.0074 

Mid-High vs. Mid-Low 2.61 1.45 4.68 0.0014 

Mid-High vs. Low 0.51 0.32 0.81 0.0046 

Mid-Low vs. Low 0.20 0.11 0.35 <0.0001 

Attended between  
95% days - 99% days vs  

<90% days 

High vs. Mid-High 0.83 0.55 1.25 0.3812 

High vs. Mid-Low 1.07 0.72 1.61 0.7495 

High vs. Low 1.12 0.73 1.72 0.6097 

Mid-High vs. Mid-Low 1.29 0.94 1.76 0.1122 

Mid-High vs. Low 1.35 0.96 1.90 0.0860 

Mid-Low vs. Low 1.05 0.74 1.47 0.8042 

Attended between  
90% days - 94% days vs  

<90% days 

High vs. Mid-High 1.05 0.67 1.62 0.8549 

High vs. Mid-Low 1.26 0.81 1.96 0.3068 

High vs. Low 1.41 0.89 2.26 0.1479 

Mid-High vs. Mid-Low 1.21 0.85 1.71 0.2955 

Mid-High vs. Low 1.35 0.92 1.99 0.1230 

Mid-Low vs. Low 1.12 0.76 1.65 0.5710 

* Red text indicates statistically significant finding 
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Appendix C. Impact of First Steps Local Partnerships on Parenting Competence and Confidence 

Table C-1. Life Skills Progression (LSP): Nurturing Assessment Pre/Post Test Analysis Results 

Treatment Length by Year N Pre-Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post Scores p-value Cohen's 

d 

2013-2014 

1-3 months 6 2.00 4.17 2.17 0.0464 1.29 

4-6 months 251 4.22 4.45 0.23 <0.0001 0.31 

7-9 months 48 4.23 4.64 0.41 0.0085 0.43 

2014-2015 

1-3 months 29 4.47 4.40 -0.07 0.5806 - 

4-6 months 296 4.23 4.32 0.09 0.0422 0.10 

7-9 months 67 4.12 4.39 0.27 0.0046 0.29 

2015-2016 

1-3 months 33 4.05 4.35 0.30 0.0414 0.28 

4-6 months 333 4.19 4.41 0.22 <0.0001 0.26 

7-9 months 75 4.27 4.47 0.20 0.0562 0.23 

2016-2017 

1-3 months 31 4.05 4.15 0.10 0.5953 0.08 

4-6 months 410 4.17 4.30 0.13 0.0012 0.12 

7-9 months 59 4.43 4.46 0.03 0.7611 0.03 

2017-2018 

1-3 months 34 4.10 4.18 0.07 0.3921 0.06 

4-6 months 432 4.33 4.48 0.15 0.0001 0.19 

7-9 months 49 4.37 4.56 0.19 0.0028 0.28 

 

Table C-2. Life Skills Progression (LSP): Discipline Assessment Pre/Post Test Analysis Results 

Treatment Length by Year N Pre-Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's d 

2013-2014 

1-3 months 6 1.33 3.83 2.50 0.0382 1.66 

4-6 months 251 3.74 4.15 0.42 <0.0001 0.39 

7-9 months 48 3.68 4.05 0.38 0.0201 0.29 

2014-2015 

1-3 months 29 3.97 4.33 0.36 0.0058 0.41 

4-6 months 296 3.95 4.15 0.19 <0.0001 0.20 

7-9 months 67 3.70 3.80 0.10 0.1889 0.06 

2015-2016 

1-3 months 33 3.39 3.95 0.56 0.0249 0.34 

4-6 months 333 3.84 4.00 0.15 0.0001 0.14 

7-9 months 75 3.92 4.14 0.22 0.0214 0.22 

2016-2017 

1-3 months 31 3.73 3.74 0.02 0.9262 0.01 

4-6 months 410 3.82 4.04 0.22 <0.0001 0.19 

7-9 months 59 4.12 4.43 0.31 0.0154 0.40 

2017-2018 

1-3 months 34 3.87 4.03 0.16 0.0778 0.14 

4-6 months 432 3.96 4.17 0.21 <0.0001 0.19 

7-9 months 49 3.88 4.26 0.38 0.0151 0.32 
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Table C-3. Life Skills Progression (LSP): Support of Development Assessment Pre/Post Test Analysis Results 

Treatment Length by Year N Pre-Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's d 

2013-2014 

1-3 months 6 1.83 3.58 1.75 0.0957 1.15 

4-6 months 251 3.73 4.03 0.30 <0.0001 0.36 

7-9 months 48 3.67 4.23 0.56 0.0004 0.58 

2014-2015 

1-3 months 29 4.09 4.24 0.16 0.0831 0.16 

4-6 months 296 3.87 4.14 0.27 <0.0001 0.34 

7-9 months 67 3.80 4.06 0.26 0.0399 0.25 

2015-2016 

1-3 months 33 3.41 3.92 0.52 0.0053 0.41 

4-6 months 333 3.79 4.05 0.26 <0.0001 0.30 

7-9 months 75 3.77 4.14 0.37 <0.0001 0.40 

2016-2017 

1-3 months 31 3.71 3.92 0.21 0.2142 0.18 

4-6 months 410 3.87 4.09 0.22 <0.0001 0.23 

7-9 months 59 3.86 4.13 0.27 0.0044 0.33 

2017-2018 

1-3 months 34 3.91 4.16 0.25 0.0171 0.34 

4-6 months 432 3.94 4.20 0.26 <0.0001 0.30 

7-9 months 49 4.19 4.36 0.16 0.1561 0.17 
 

Table C-4. Life Skills Progression (LSP): Safety Assessment Pre/Post Test Analysis Results 

Treatment Length by Year N Pre-Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's 

d 

2013-2014 

1-3 months 6 2.75 4.08 1.33 0.1443 0.99 

4-6 months 251 4.24 4.31 0.07 0.1792 0.09 

7-9 months 48 3.89 4.47 0.58 0.0013 0.55 

2014-2015 

1-3 months 29 4.24 4.48 0.24 0.008 0.37 

4-6 months 296 4.32 4.44 0.12 0.0042 0.18 

7-9 months 67 4.22 4.49 0.27 0.0267 0.31 

2015-2016 

1-3 months 33 3.89 4.33 0.44 0.0259 0.37 

4-6 months 333 4.16 4.36 0.20 <0.0001 0.23 

7-9 months 75 4.32 4.45 0.13 0.1792 0.15 

2016-2017 

1-3 months 31 4.02 4.27 0.26 0.1868 0.21 

4-6 months 410 4.22 4.36 0.14 0.0017 0.15 

7-9 months 59 4.54 4.63 0.08 0.2351 0.13 

2017-2018 

1-3 months 34 4.16 4.19 0.03 0.6763 0.02 

4-6 months 432 4.31 4.51 0.20 <0.0001 0.24 

7-9 months 49 4.45 4.59 0.14 0.1138 0.18 
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Table C-5. Adult-Child Interactive Reading Inventory (ACIRI): ADULT – Enhancing Attention to Text (EAT) Assessment Pre/Post Test 
Analysis Results 

Treatment Length by Year N 
Pre-

Intervention 
Average Score 

Post-
Intervention 

Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's d 

2013-2014 

1-3 months 65 2.44 2.57 0.13 0.0079 0.25 

4-6 months 251 2.17 2.52 0.35 <0.0001 0.62 

7-9 months 48 2.28 2.60 0.33 <0.0001 0.62 

2014-2015 

1-3 months 51 2.36 2.56 0.20 0.0072 0.32 

4-6 months 246 2.22 2.58 0.37 <0.0001 0.65 

7-9 months 22 2.49 2.66 0.17 0.0248 0.46 

2015-2016 

1-3 months 65 2.33 2.54 0.21 0.0029 0.39 

4-6 months 261 2.26 2.55 0.28 <0.0001 0.52 

7-9 months 54 2.21 2.63 0.43 <0.0001 0.69 

2016-2017 

1-3 months 60 2.35 2.60 0.25 0.0020 0.47 

4-6 months 247 2.33 2.56 0.23 <0.0001 0.40 

7-9 months 52 2.34 2.62 0.27 0.0004 0.50 

2017-2018 

1-3 months 69 2.52 2.68 0.16 0.0013 0.40 

4-6 months 270 2.26 2.53 0.27 <0.0001 0.48 

7-9 months 51 2.26 2.55 0.29 0.0003 0.50 
 

Table C-6. Adult-Child Interactive Reading Inventory (ACIRI): CHILD – Enhancing Attention to Text (EAT) Assessment Pre/Post Test 
Analysis Results 

Treatment Length by Year N 
Pre-

Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's d 

2013-2014 

1-3 months 65 2.34 2.48 0.14 0.0117 0.23 

4-6 months 251 2.02 2.44 0.42 <0.0001 0.70 

7-9 months 48 2.00 2.40 0.40 0.0006 0.56 

2014-2015 

1-3 months 51 2.16 2.37 0.21 0.0417 0.29 

4-6 months 246 2.09 2.43 0.35 <0.0001 0.54 

7-9 months 22 2.28 2.44 0.16 0.2238 0.23 

2015-2016 

1-3 months 65 2.17 2.45 0.28 <0.0001 0.48 

4-6 months 261 2.09 2.47 0.38 <0.0001 0.67 

7-9 months 54 2.12 2.60 0.49 <0.0001 0.78 

2016-2017 

1-3 months 60 2.15 2.45 0.30 0.0010 0.49 

4-6 months 247 2.20 2.42 0.22 <0.0001 0.34 

7-9 months 52 2.20 2.46 0.26 0.0001 0.50 

2017-2018 

1-3 months 69 2.36 2.58 0.22 0.0017 0.39 

4-6 months 270 2.09 2.41 0.32 <0.0001 0.48 

7-9 months 51 2.25 2.55 0.30 0.0005 0.56 
 

 

 

Table C-5. Adult-Child Interactive Reading Inventory (ACIRI):  
ADULT–Enhancing Attention to Text (EAT) Assessment Pre-/Post-Test Analysis Results

Table C-6. Adult-Child Interactive Reading Inventory (ACIRI): 
CHILD–Enhancing Attention to Text (EAT) Assessment Pre-/Post-Test Analysis Results
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Table C-7. Adult-Child Interactive Reading Inventory (ACIRI): ADULT – Promoting Interactive Reading and Supporting Comprehension 
Assessment Pre/Post Test Analysis Results 

Treatment Length by 
Year N Pre-Intervention 

Average Score 
Post-Intervention 

Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's d 

2013-2014 

1-3 months 65 2.05 2.33 0.28 <0.0001 0.41 

4-6 months 251 1.76 2.14 0.38 <0.0001 0.56 

7-9 months 48 1.77 2.19 0.42 <0.0001 0.60 

2014-2015 

1-3 months 51 1.82 2.10 0.28 0.0021 0.33 

4-6 months 246 1.75 2.17 0.42 <0.0001 0.61 

7-9 months 22 1.90 2.25 0.35 0.0033 0.49 

2015-2016 

1-3 months 65 1.82 2.23 0.41 <0.0001 0.61 

4-6 months 261 1.85 2.27 0.42 <0.0001 0.67 

7-9 months 54 1.81 2.37 0.55 <0.0001 0.76 

2016-2017 

1-3 months 60 1.80 2.12 0.32 <0.0001 0.47 

4-6 months 247 1.91 2.23 0.32 <0.0001 0.45 

7-9 months 52 2.05 2.28 0.23 0.0039 0.36 

2017-2018 

1-3 months 69 1.92 2.24 0.32 <0.0001 0.52 

4-6 months 270 1.82 2.20 0.38 <0.0001 0.55 

7-9 months 51 1.83 2.35 0.52 <0.0001 0.79 
 

Table C-8. Adult-Child Interactive Reading Inventory (ACIRI): CHILD – Promoting Interactive Reading and Supporting Comprehension 
Assessment Pre/Post Test Analysis Results 

Treatment Length by Year N 
Pre-

Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's 

d 

2013-2014 

1-3 months 65 1.76 2.12 0.36 <0.0001 0.45 

4-6 months 251 1.52 1.92 0.40 <0.0001 0.52 

7-9 months 48 1.44 1.85 0.42 0.0003 0.48 

2014-2015 

1-3 months 51 1.45 1.84 0.39 <0.0001 0.43 

4-6 months 246 1.43 1.89 0.46 <0.0001 0.62 

7-9 months 22 1.55 1.93 0.39 0.0040 0.47 

2015-2016 

1-3 months 65 1.53 1.92 0.39 <0.0001 0.53 

4-6 months 261 1.52 2.05 0.52 <0.0001 0.79 

7-9 months 54 1.66 2.18 0.52 <0.0001 0.65 

2016-2017 

1-3 months 60 1.45 1.81 0.36 0.0001 0.51 

4-6 months 247 1.66 2.05 0.39 <0.0001 0.53 

7-9 months 52 1.81 2.09 0.28 0.0005 0.41 

2017-2018 

1-3 months 69 1.62 2.01 0.39 <0.0001 0.53 

4-6 months 270 1.52 2.00 0.48 <0.0001 0.64 

7-9 months 51 1.54 2.18 0.63 <0.0001 0.94 
 

 

 

 

Table C-7. Adult-Child Interactive Reading Inventory (ACIRI):  
ADULT–Promoting Interactive Reading and Supporting Comprehension Assessment  
Pre-/Post-Test Analysis Results

Table C-8. Adult-Child Interactive Reading Inventory (ACIRI):  
CHILD–Promoting Interactive Reading and Supporting Comprehension Assessment  
Pre-/Post-Test Analysis Results
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Table C-9. Adult-Child Interactive Reading Inventory (ACIRI): ADULT – Using Literacy Strategies Assessment Pre/Post Test Analysis 
Results 

Treatment Length by Year N Pre-Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's d 

2013-2014 

1-3 months 65 1.69 2.03 0.34 <0.0001 0.40 

4-6 months 251 1.36 1.73 0.37 <0.0001 0.45 

7-9 months 48 1.42 1.86 0.44 <0.0001 0.54 

2014-2015 

1-3 months 51 1.55 1.95 0.40 0.0001 0.45 

4-6 months 246 1.39 1.85 0.46 <0.0001 0.59 

7-9 months 22 1.44 1.93 0.49 0.0051 0.61 

2015-2016 

1-3 months 65 1.29 1.85 0.57 <0.0001 0.73 

4-6 months 261 1.47 1.96 0.49 <0.0001 0.68 

7-9 months 54 1.60 2.20 0.61 <0.0001 0.75 

2016-2017 

1-3 months 60 1.32 1.90 0.58 <0.0001 0.77 

4-6 months 247 1.53 1.93 0.39 <0.0001 0.50 

7-9 months 52 1.70 2.09 0.39 <0.0001 0.50 

2017-2018 

1-3 months 69 1.50 1.90 0.40 <0.0001 0.51 

4-6 months 270 1.44 1.91 0.46 <0.0001 0.56 

7-9 months 51 1.34 2.01 0.67 <0.0001 0.86 
 

Table C-10. Adult-Child Interactive Reading Inventory (ACIRI): CHILD – Using Literacy Strategies Assessment Pre/Post Test Analysis 
Results 

Treatment Length by Year N Pre-Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value Cohen's 

d 

2013-2014 

1-3 months 65 1.57 1.85 0.28 <0.0001 0.30 

4-6 months 251 1.22 1.65 0.43 <0.0001 0.50 

7-9 months 48 1.17 1.65 0.47 0.0002 0.51 

2014-2015 

1-3 months 51 1.35 1.65 0.29 0.0004 0.31 

4-6 months 246 1.23 1.68 0.45 <0.0001 0.56 

7-9 months 22 1.35 1.73 0.38 0.0072 0.43 

2015-2016 

1-3 months 65 1.10 1.57 0.47 <0.0001 0.58 

4-6 months 261 1.32 1.80 0.48 <0.0001 0.62 

7-9 months 54 1.51 2.18 0.67 <0.0001 0.80 

2016-2017 

1-3 months 60 1.23 1.65 0.41 <0.0001 0.52 

4-6 months 247 1.40 1.77 0.37 <0.0001 0.45 

7-9 months 52 1.47 1.91 0.44 <0.0001 0.56 

2017-2018 

1-3 months 69 1.29 1.81 0.51 <0.0001 0.59 

4-6 months 270 1.30 1.77 0.48 <0.0001 0.56 

7-9 months 51 1.24 1.98 0.74 <0.0001 0.93 
 

 

 

 

Table C-9. Adult-Child Interactive Reading Inventory (ACIRI):  
ADULT–Using Literacy Strategies Assessment Pre-/Post-Test Analysis Results

Table C-10. Adult-Child Interactive Reading Inventory (ACIRI):  
CHILD–Using Literacy Strategies Assessment Pre-/Post-Test Analysis Results
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Appendix D. Impact of First Steps Local Partnerships on Child Care Quality 

Table D-1. Child Quality Enhancement Assessment: Infant-Toddler Environmental Rating Scale (ITERS) and Early Childhood 
Environmental Rating Scale (ECERS) 5-year Pre/Post Test Analysis Results 

Infant-Toddler Environment Rating Scale (ITERS) 

Average Treatment Length N Pre-Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value 

2013-2018 18 months 104 3.76 4.62 0.86 <0.0001 

Early Childhood Environment Rating Scale (ECERS) 

Average Treatment Length N Pre-Intervention 
Average Score 

Post-Intervention 
Average Score 

Average Difference 
Between Pre & Post 

Scores 
p-value 

2013-2018 14 months 80 3.61 4.42 0.81 <0.0001 

* Red text indicates statistically significant finding 

Table D-1. Child Quality Enhancement Assessment: Infant-Toddler Environmental Rating Scale (ITERS) and 
Early Childhood Environment Rating (ECERS) 5-Year Pre-/Post-Test Analysis Results
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STATISTICAL TERMINOLOGY

Propensity score matching Ŀƙ�ƭƙed�ǅĺeŠ�ƥĺe�ɨƥƑeîƥŞeŠƥɩ�gƑūƭƎ�ɚeɍgɍɈ�ČĺĿldƑeŠ�ĿŠ�GĿƑƙƥ�¬ƥeƎƙɛ�Ŀƙ�Šūƥ�ƥĺe�ƙîŞe�
îƙ�ƥĺe�ɨČūŠƥƑūlɩ�gƑūƭƎ�ɚeɍgɍɈ�ČĺĿldƑeŠ�Šūƥ�ĿŠ�GĿƑƙƥ�¬ƥeƎƙɛɍ���ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�ċîlîŠČeƙ�ƥĺe�ƥǅū�gƑūƭƎƙ�ƙū�ƥĺîƥ�
ƥĺeǋ�îƑe�ČūŞƎîƑîċleɍ�ɨ¹Ƒeîƥedɩ�îŠd�ɨ ūŠƥƑūlɩ�gƑūƭƎ�ĿŠdĿǄĿdƭîlƙ�ǅĿƥĺ�ƙĿŞĿlîƑ�ƎƑūƎeŠƙĿƥǋ�ƙČūƑeƙ�ĺîǄe�ĿdeŠƥĿČîl�
dĿƙƥƑĿċƭƥĿūŠƙ�ĲūƑ�ċîƙelĿŠe�ǄîƑĿîċleƙɍ�
 

Greedy 5 to 1 digit matching�Ŀƙ�î�ƥǋƎe�ūĲ�ƎƑūƎeŠƙĿƥǋ�ƙČūƑe�ŞîƥČĺĿŠgɍ�Tƥ�ƥîŒeƙ�ƥĺe�ČîlČƭlîƥed�ƎƑūƎeŠƙĿƥǋ�ƙČūƑeƙ�

up ƥū�Ȇ�dĿgĿƥƙ�îĲƥeƑ�ƥĺe�deČĿŞîl�ƎlîČe�îŠd�ŞîŒeƙ�ƥĺe�fiƑƙƥɈ�ċeƙƥ�ŞîƥČĺ�ūĲ�îll�Ȇ�dĿgĿƥƙɍ�GūƑ�îŠǋ�ƑeČūƑdƙ�ǅĿƥĺūƭƥ�î�
ȆɠdĿgĿƥ�ŞîƥČĺɈ�ƥĺeŠ�ȅ�dĿgĿƥƙ�îƑe�ƭƙed�ƥū�ŞîŒe�ƥĺe�ċeƙƥ�ŞîƥČĺɒ�îŠd�ƙū�ĲūƑƥĺ�ƭŠƥĿl�ȂɠdĿgĿƥ�ŞîƥČĺĿŠg�Ŀƙ�ČūŠdƭČƥɠ
edɍ��Šǋ�ƑeČūƑdƙ�ƑeŞîĿŠĿŠg�îƑe�ĲƑūŞ�ƥĺe�îŠîlǋƙĿƙ�ǅĿƥĺūƭƥ�î�ŞîƥČĺed�ƑeČūƑdɍ

EǊɍ� 
ȆɠdĿgĿƥ�ŞîƥČĺɇ�¡ƑūƎeŠƙĿƥǋ�ƙČūƑe�ȁɍȂȃȄȅȆ�ɚGĿƑƙƥ�¬ƥeƎƙ�ČĺĿldɛ�ʏ�ƙČūƑe�ȁɍȂȃȄȅȆ�ɚsūŠɠGĿƑƙƥ�¬ƥeƎƙ�ČĺĿldɛ 
ȃɠdĿgĿƥ�ŞîƥČĺɇ�¡ƑūƎeŠƙĿƥǋ�ƙČūƑe�ȁɍȆȇȈȉȊ�ɚGĿƑƙƥ�¬ƥeƎƙ�ČĺĿldɛ�ʏ�ƙČūƑe�ȁɍȆȇǊǊǊ�ɚsūŠɠGĿƑƙƥ�¬ƥeƎƙ�ČĺĿldɛ

Logistic Regressions:

Ordinal logistic regression�Ŀƙ�ƭƙed�ƥū�ƎƑedĿČƥ�deƎeŠdeŠƥ�ǄîƑĿîċleƙ�ǅĿƥĺ�ŞƭlƥĿƎle�ūƑdeƑed�ČîƥegūƑĿeƙ�

ɚƙƭČĺ�îƙ�KRA ƙČūƑe�ČîƥegūƑĿeƙɛɍ

Multinomial logistic regression�Ŀƙ�î�ƥǋƎe�ūĲ�lĿŠeîƑ�ƑegƑeƙƙĿūŠ�îŠd�Ŀƙ�ƭƙed�ǅĺeŠ�ƥĺe�ūƭƥČūŞe�ċeĿŠg�

Şūdeled�Ŀƙ�ŠūŞĿŠîl�ɚĿɍeɍɈ�ŠîŞeƙ�ūƑ�ČîƥegūƑĿeƙ�Šūƥ�ŠƭŞeƑĿČ�Ǆîlƭeƙɛ�ǅĿƥĺ�ŞūƑe�ƥĺîŠ�ȃ�ČîƥegūƑĿeƙ�îŠd�ƥĺe�
ČîƥegūƑĿeƙ�îƑe�Šūƥ�ūƑdeƑedɍ�¹ĺĿƙ�Şūdel�ČîŠ�îlƙū�ċe�ƭƙed�îƙ�î�leƙƙ�ƑeƙƥƑĿČƥĿǄe�ǄeƑƙĿūŠ�ūĲ�ƥĺe�ūƑdĿŠîl�Şūdel�
îċūǄeɍ�
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County/State list with demographics of respondents

gūČîƥĿūŠ Ɍ�ūĲ� 
Responɠ
deŠƥƙ

G¬��ūîƑd�
Member 
ɚʣɛ

�Ǆg�Ɍ�
ūĲ�ÞeîƑƙ�
¬eƑǄĿŠg�
ūŠ��ūîƑd

¤îČeɠ
ØĺĿƥe�ɚʣɛ

¤îČeɠ�ĲƑĿČîŠ� 
American 

ɚʣɛ

Other  
Races

GeŞîle�
ɚʣɛ

Male 
ɚʣɛ

State Total 16 50.0 4.1 87.5 12.5 0.0 81.3 18.8

�ċċeǄĿlle 19 78.9 6.2 84.2 15.8 0.0 78.9 21.1

Aiken 13 76.9 6.1 30.8 69.2 0.0 84.6 15.4 

�lleŠdîle 10 70.0 4.3 30.0 60.0 10.0 70.0 30.0 

�ŠdeƑƙūŠ 14 71.4 6.5 100.0 0.0 0.0 92.9 7.1 

�îŞċeƑg 15 81.3 4.7 18.8 81.3 0.0 93.8 6.3 

�îƑŠǅell 13 84.6 1.7 46.2 46.2 7.7 84.6 15.4 

�eîƭĲūƑƥ 6 50.0 3.8 50.0 50.0 0.0 100.0 0.0 

�eƑŒeleǋ 10 80.0 5.8 40.0 60.0 0.0 100.0 0.0 

Calhoun 11 63.6 1.3 0.0 90.9 9.1 63.6 27.3 

Charleston 14 50.0 2.5 21.4 71.4 7.10 78.6 14.3 

Cherokee 24 75.0 4.5 54.2 45.8 0.0 79.2 20.8 

Chester 9 55.6 2.2 22.2 77.8 0.0 77.8 22.2 

 ĺeƙƥeƑfield 10 72.7 8.0 54.5 45.5 0.0 63.6 36.4 

 lîƑeŠdūŠ 4 75.0 4.5 25.0 75.0 0.0 100.0 0.0 

Colleton 11 72.7 3.4 63.6 36.4 0.0 100.0 0.0 

Darlington 17 52.9 3.1 47.1 47.1 0.0 82.4 11.8 

Dillon 12 83.3 6.3 25.0 75.0 0.0 66.7 33.3 

Dorchester 9 77.8 5.4 66.7 33.3 0.0 88.9 11.1 

Edgefield 18 83.3 6.1 61.1 38.9 0.0 94.4 5.6 

GîĿƑfield 17 82.4 5.4 76.5 23.5 0.0 82.4 17.6 

GlūƑeŠČe 15 73.3 5.3 40.0 60.0 0.0 93.3 6.7 

HeūƑgeƥūǅŠ 4 75.0 2.8 25.0 75.0 0.0 100.0 0.0 

HƑeeŠǅūūd 11 75.0 7.4 100.0 0.0 0.0 68.8 31.3 

HƑeeŠǄĿlle 16 72.7 6.3 9.10 90.9 0.0 72.7 18.2 

Hampton 9 55.6 1.7 11.1 88.9 0.0 100.0 0.0 

Horry 4 50.0 4.0 25.0 50.0 25.0 75.0 25.0 

cîƙƎeƑ 10 60.0 4.0 30.0 70.0 0.0 70.0 20.0 

eeƑƙĺîǅ 11 81.8 5.7 54.5 45.5 0.0 72.7 27.3 

gîŠČîƙƥeƑ 21 66.7 4.5 66.7 28.6 4.8 76.2 23.8 

gîƭƑeŠ 14 71.4 5.9 85.7 14.3 0.0 100.0 0.00 
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gee 16 44.4 10.1 0.0 100.0 0.0 83.3 16.7

geǊĿŠgƥūŠ 13 69.2 5.3 92.3 7.7 0.0 76.9 23.1 

Marion 11 63.6 4.8 18.2 81.8 0.0 81.8 18.2 

Marlboro 8 50.0 5.1 0.0 100.0 0.0 87.5 12.5 

McCormick 10 60.0 5.1 30.0 70.0 0.0 70.0 20.0 

seǅċeƑƑǋ 13 69.2 3.9 61.5 30.8 7.7 76.9 23.1 

Oconee 10 90.0 4.9 80.0 20.0 0.0 90.0 10.0 

Orangeburg 11 54.5 1.7 0.0 100.0 0.0 81.8 18.2 

Pickens 10 60.0 3.5 80.0 10.0 10.0 70.0 30.0 

¤ĿČĺlîŠd 23 79.2 2.8 54.2 45.8 0.0 83.3 16.7 

¬îlƭdî 11 81.8 3.0 90.9 9.1 0.0 72.7 27.3 

Spartanburg 25 72.0 3.8 72.0 28.0 0.0 92.0 4.0 

Sumter 16 68.8 7.9 18.8 81.3 0.0 62.5 37.5 

ÀŠĿūŠ 10 90.0 3.0 70.0 30.0 0.0 70.0 20.0 

Williamsɠ
burg

22 59.1 3.5 9.1 90.9 0.0 90.9 9.1 

ÞūƑŒ 14 78.6 6.3 78.6 21.4 0.0 85.7 14.3

County 
Total

594 70.5 4.69 49.0 49.5 1.50 82.0 16.7

Grand Total 610 78.6 4.75 49.8 48.8 1.4 82.1 16.6
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Appendix G:

Interview Guides
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Interview Guide for Parents Who Have Received First Steps Services
Ȃɍ� Øĺîƥ�ƙeƑǄĿČeƙ�dĿd�ǋūƭ�ƑeČeĿǄe�ĲƑūŞ� ~Às¹Þ�GĿƑƙƥ�¬ƥeƎƙɎ�
� Ɇ� OūŞe�ǄĿƙĿƥĿŠgɇ
  a. Parents as Teachers
� � ċɍ� EîƑlǋ�¬ƥeƎƙ�ƥū�¬Čĺūūl�¬ƭČČeƙƙ
� � Čɍ� ¡îƑeŠƥ� ĺĿld�OūŞe
� � dɍ� Oeîlƥĺǋ�GîŞĿlĿeƙ��ŞeƑĿČî
� Ɇ� ×ūƭČĺeƑ�ĲūƑ�ČĺĿld�ČîƑe
� Ɇ� ¤eîdĿŠgɓlĿƥeƑîČǋ
 • Parenting

ȃɍ� ¹ell�Şe�ǅĺǋ�ǋūƭ�gūƥ�ĿŠǄūlǄed�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙ�ƙeƑǄĿČeƙ�ǅĿƥĺĿŠ�ƥĺe�Ǝîƙƥ�ƥǅū�ǋeîƑƙɎ�ɚ'EGTsE�¹OE�¡¤~�gEqɛ

Ȅɍ� Oūǅ�dĿd�ƥĺūƙe�ƙeƑǄĿČeƙ�îĲĲeČƥ�ǋūƭƑ�îċĿlĿƥǋ�ƥū�ƎîƑeŠƥɎ�
 PROBES:
� Ɇ� ÀŠdeƑƙƥîŠdĿŠg�ĺūǅ�Şǋ�ČĺĿld�gƑūǅƙ�îŠd�deǄelūƎƙ
� Ɇ� eŠūǅĿŠg�ǅĺîƥ�ŒĿŠd�ūĲ�ċeĺîǄĿūƑ�ƥū�eǊƎeČƥ�ċîƙed�ūŠ�Şǋ�ČĺĿldɫƙ�îge
� Ɇ� Oūǅ�ƥū�ƥîlŒ�ƥū�îŠd�Ƒeîd�ǅĿƥĺ�Şǋ�ČĺĿld
� Ɇ� ¡ĿČŒĿŠg�îČƥĿǄĿƥĿeƙ�ƥū�dū�ǅĿƥĺ�Şǋ�ČĺĿld�ƥĺîƥ�îƑe�ƑĿgĺƥ�ĲūƑ�Şǋ�ČĺĿldɫƙ�îge
� Ɇ� OelƎĿŠg�Şǋ�ČĺĿld�geƥ�îlūŠg�ǅĿƥĺ�ūƥĺeƑ�ČĺĿldƑeŠ
� Ɇ� Oūǅ�ƥū�ƑeƙƎūŠd�ƥū�Şǋ�ČĺĿld�ċîƙed�ūŠ�ĺĿƙ�ūƑ�ĺeƑ�ƎeƑƙūŠîlĿƥǋ�îŠd�Šeedƙ
� Ɇ� Oūǅ�ƥū�ƑeƙƎūŠd�ĿŠ�ƥĺe�ƑĿgĺƥ�ǅîǋ�ǅĺeŠ�Şǋ�ČĺĿld�dūeƙ�ƙūŞeƥĺĿŠg�ƥĺîƥ�ƭƎƙeƥƙ�Şe
� Ɇ� 'ū�ƥĺe�ƥĺĿŠgƙ�T�Šeed�ƥū�dū�ƥū�geƥ�Şǋ�ČĺĿld�Ƒeîdǋ�ĲūƑ�ƙČĺūūl

ȅɍ� Oūǅ�dĿd�ƥĺūƙe�ƙeƑǄĿČeƙ�îĲĲeČƥ�ǋūƭƑ�ČūŠfideŠČe�îƙ�î�ƎîƑeŠƥɎ�
 PROBES:
� Ɇ� ÀŠdeƑƙƥîŠdĿŠg�ĺūǅ�Şǋ�ČĺĿld�gƑūǅƙ�îŠd�deǄelūƎƙ
� Ɇ� eŠūǅĿŠg�ǅĺîƥ�ŒĿŠd�ūĲ�ċeĺîǄĿūƑ�ƥū�eǊƎeČƥ�ċîƙed�ūŠ�Şǋ�ČĺĿldɫƙ�îge
� Ɇ� Oūǅ�ƥū�ƥîlŒ�ƥū�îŠd�Ƒeîd�ǅĿƥĺ�Şǋ�ČĺĿld
� Ɇ� ¡ĿČŒĿŠg�îČƥĿǄĿƥĿeƙ�ƥū�dū�ǅĿƥĺ�Şǋ�ČĺĿld�ƥĺîƥ�îƑe�ƑĿgĺƥ�ĲūƑ�Şǋ�ČĺĿldɫƙ�îge
� Ɇ� OelƎĿŠg�Şǋ�ČĺĿld�geƥ�îlūŠg�ǅĿƥĺ�ūƥĺeƑ�ČĺĿldƑeŠ
� Ɇ� Oūǅ�ƥū�ƑeƙƎūŠd�ƥū�Şǋ�ČĺĿld�ċîƙed�ūŠ�ĺĿƙ�ūƑ�ĺeƑ�ƎeƑƙūŠîlĿƥǋ�îŠd�Šeedƙ
� Ɇ� Oūǅ�ƥū�ƑeƙƎūŠd�ĿŠ�ƥĺe�ƑĿgĺƥ�ǅîǋ�ǅĺeŠ�Şǋ�ČĺĿld�dūeƙ�ƙūŞeƥĺĿŠg�ƥĺîƥ�ƭƎƙeƥƙ�Şe
� Ɇ� OelƎĿŠg�Şǋ�ČĺĿld�geƥ�Ƒeîdǋ�ĲūƑ�ƙČĺūūl
� Ɇ� Oūǅ�ƥū�îdǄūČîƥe�ĲūƑ�Şǋ�ČĺĿld

Ȇɍ� Oūǅ�ūld�Ŀƙ�ǋūƭƑ�ČĺĿldɓîƑe�ǋūƭƑ�ČĺĿldƑeŠ�ŠūǅɎ

ȇɍ� Oūǅ�îƑe�ƥĺeǋ�dūĿŠgɎ�TĲ�ƙČĺūūl�îgedɈ�îƙŒ�ĺūǅ�îƑe�ƥĺeǋ�dūĿŠg�ĿŠ�ƙČĺūūlɎ

Ȉɍ� TĲ�ǋūƭ�dĿd�Šūƥ�ĺîǄe�ƥĺĿƙ�ĺūŞe�ǄĿƙĿƥĿŠg�ƎƑūgƑîŞɈ�ǅĺîƥ�ǅūƭld�ċe�dĿĲĲeƑeŠƥɎ

ȉɍ� �ĲƥeƑ�ƑeČeĿǄĿŠg�G¬�ƙeƑǄĿČeƙɈ�ĺūǅ�dū�ǋūƭ�ƥĺĿŠŒ�ǋūƭƑ�ƙŒĿllƙ�îŠd�ČūŠfideŠČe�ǅĿll�îĲĲeČƥ�ūƑ�ĺîƙ�îĲĲeČƥed�ǋūƭƑ�ČĺĿld� 
� ċeĿŠg�Ƒeîdǋ�ĲūƑ�ƙČĺūūlɎ
 PROBES:
� Ɇ� TdeŠƥĿĲǋĿŠg�leƥƥeƑƙ�îŠd�ŠƭŞċeƑƙ

� Ɇ� qîŠîgĿŠg�ƥĺeĿƑ�ūǅŠ�eŞūƥĿūŠƙ
� Ɇ� HeƥƥĿŠg�îlūŠg�ǅĿƥĺ�ūƥĺeƑ�ČĺĿldƑeŠ
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� Ɇ� GūllūǅĿŠg�dĿƑeČƥĿūŠƙ
Ȋɍ� 'ƭƑĿŠg�ǋūƭƑ�ƥĿŞe�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙɈ�dĿd�ǋūƭ�ĺîǄe�ƥĺe�ƙîŞe�ĺūŞe�ǄĿƙĿƥūƑɎ

Ȃȁɍ� Øĺîƥ�ǅîƙ�ǋūƭƑ�ƑelîƥĿūŠƙĺĿƎ�ɚǅĿƥĺ�ǋūƭƑ�ĺūŞe�ǄĿƙĿƥūƑɛ�lĿŒeɎ

ȂȂɍ� Øĺîƥ�Ŀƙ�ƥĺe�Şūƙƥ�Ǆîlƭîċle�ƥĺĿŠg�ǋūƭ�leîƑŠed�ĲƑūŞ�ǋūƭƑ�ƥĿŞe�ǅĿƥĺ�ǋūƭƑ�ĺūŞe�ǄĿƙĿƥūƑɎ

Ȃȃɍ� Øĺîƥ�îċūƭƥ�ƥĺe�ƎƑūgƑîŞɓǋūƭƑ�ĺūŞe�ǄĿƙĿƥūƑ�Čūƭld�ĺîǄe�ċeeŠ�ĿŞƎƑūǄedɎ

ȂȄɍ� Oūǅ�dĿd�ƥĺe�ƙeƑǄĿČeƙ�ǋūƭ�ƑeČeĿǄe�îĲĲeČƥ�ǋūƭƑ�ĲîŞĿlǋ�îƙ�î�ǅĺūleɎ

Ȃȅɍ� Øĺîƥ�ǅūƭld�ǋūƭ�ƥell�î�ĲƑĿeŠd�ǅĺū�ǅîƙ�ĿŠƥeƑeƙƥed�ĿŠ�ƑeČeĿǄĿŠg�ƙeƑǄĿČeƙ�ĲƑūŞ�G¬Ɏ
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Interview Guide for Child Care Providers Who Receive First Steps Services

Ȃɍ� ØeƑe�ǋūƭ�dĿƑeČƥūƑ�ūĲ�ÝÞè�ČeŠƥeƑ�îƥ�îŠǋ�ƎūĿŠƥ�ċeƥǅeeŠ�cƭlǋ�ȂɈ�ȃȁȂȈ�îŠd�cƭŠe�ȄȁɈ�ȃȁȂȊɎ�
� ɚūŠlǋ�ČūŠƥĿŠƭe�ĿĲ�ÞE¬ɛ

ȃɍ� 'ƭƑĿŠg�ƥĺe�ƥĿŞe�ǅĺeŠ�ǋūƭ�ǅeƑe�dĿƑeČƥūƑɈ�dĿd�ČūîČĺeƙ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙ�ČūŞe�ƥū�ǋūƭƑ�ČeŠƥeƑɎ� 
� ɚūŠlǋ�ČūŠƥĿŠƭe�ĿĲ�ÞE¬ɛ

Ȅɍ� Oūǅ�dĿd�ǋūƭ�leîƑŠ�îċūƭƥ�ƥĺe�ČūîČĺĿŠg�ƎƑūgƑîŞ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙɎ

ȅɍ� Øĺîƥ�ǅeƑe�ǋūƭƑ�ƑeîƙūŠƙ�ĲūƑ�geƥƥĿŠg�ĿŠǄūlǄed�ǅĿƥĺ�GĿƑƙƥ�¬ƥeƎƙɎ
• PROBES:
• Materials
Ɇ� ¬ČĺūlîƑƙĺĿƎƙ�ɚĲūƑ�ƥeîČĺeƑƙ�ūƑ�ƙƥƭdeŠƥƙɛ
Ɇ� TŞƎƑūǄe�ƐƭîlĿƥǋ�ūĲ�ƥĺe�ČeŠƥeƑ
• Training opportunities

Ȇɍ�� Oūǅ�lūŠg�ĺîǄe�ǋūƭ�ċeeŠ�ƑeČeĿǄĿŠg�ƙeƑǄĿČeƙ�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙɎ
Ɇ� ȁɠȂ�ǋeîƑƙ
Ɇ� ȃɠȄ�ǋeîƑƙ
• 4+ years

ȇɍ�� ¬îƥĿƙĲîČƥĿūŠ�lĿŒeƑƥ�ƙČîleɇ�VERY DISSATISFIED/ SOMEWHAT DISSATISFIED/ SOMEWHAT SATISFIED 
 /VERY SATISFIED

Ɇ� GƑeƐƭeŠČǋ�ūĲ�ČūîČĺĿŠgɓ¹��ƎƑūǄĿded
Ɇ� £ƭîlĿƥǋ�ūĲ� ūîČĺĿŠg�ƑeČeĿǄed
Ɇ� £ƭîlĿƥǋ�ūĲ�ƑelîƥĿūŠƙĺĿƎ�ċeƥǅeeŠ�ǋūƭ�ɚdĿƑeČƥūƑɛ�îŠd�G¬� ūîČĺɓ¹��ƎƑūǄĿdeƑ
Ɇ� £ƭîlĿƥǋ�ūĲ�ƑelîƥĿūŠƙĺĿƎ�ċeƥǅeeŠ�ƥeîČĺeƑƙ�ĿŠ�ǋūƭƑ�ČeŠƥeƑ�îŠd�G¬�ČūîČĺɓ¹��ƎƑūǄĿdeƑ
Ɇ� £ƭîlĿƥǋ�ūĲ�ƙeƑǄĿČeƙ�ČūŞƎîƑed�ƥū�ƙeƑǄĿČeƙ�ƎƑūǄĿded�ċǋ�ūƥĺeƑ�ƎƑūgƑîŞƙ�îŠd�ūƑgîŠĿǕîƥĿūŠƙɍ

Ȉɍ�� Øĺîƥ�ƥǋƎe�ūĲ�ƙeƑǄĿČeƙ�dĿd�ǋūƭ�ƑeČeĿǄe�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙɈ�ċeƙĿdeƙ�ČūîČĺeƙ�ČūŞĿŠg�ƥū�ǋūƭƑ�ČeŠƥeƑɎ
• PROBES:
Ɇ�  ĺĿld�ČîƑe�ƙČĺūlîƑƙĺĿƎƙɓǄūƭČĺeƑƙ
Ɇ� ¹ƑîĿŠĿŠg�ĲūƑ�ƙƥîĲĲ
Ɇ� OeîlƥĺɓdeǄelūƎŞeŠƥîl�ƙČƑeeŠĿŠgƙ�ĲūƑ�ČĺĿldƑeŠ
Ɇ� Oeîd�¬ƥîƑƥɓEîƑlǋ�Oeîd�¬ƥîƑƥ
Ɇ� GĿƑƙƥ�¬ƥeƎƙ�ȅe

ȉɍ�� ØĺĿČĺ�ƙeƑǄĿČeƙ�ƥĺîƥ�ǋūƭ�ƑeČeĿǄed�ĲƑūŞ�G¬�ɚūƑ�ĲƑūŞ�îŠǋ�ūƑgîŠĿǕîƥĿūŠɛ�dū�ǋūƭ�ƥĺĿŠŒ�ĺelƎed�ƥĺe�Şūƙƥ�ĿŠ�eŠɠ
hancing 
�ƥĺe�ƐƭîlĿƥǋ�ūĲ�ǋūƭƑ�ČĺĿld�ČîƑe�ƎƑūgƑîŞɎ

Ȋɍ�� �OîǄe�ǋūƭ�eǄeƑ�ƑeČeĿǄed�ČūîČĺĿŠg�ƙeƑǄĿČeƙ�ĲƑūŞ�ƎƑūgƑîŞƙ�ūƑ�ūƑgîŠĿǕîƥĿūŠƙ�ūƥĺeƑ�ƥĺîŠ�GĿƑƙƥ�¬ƥeƎƙɎ

Ȃȁɍ���TĲ�ǋeƙ�îċūǄeɈ�ĺūǅ�dĿd�ƥĺūƙe�ČūîČĺĿŠg�ƙeƑǄĿČeƙ�ČūŞƎîƑe�ƥū�ƥĺūƙe�ƑeČeĿǄed�ĲƑūŞ�GĿƑƙƥ�¬ƥeƎƙɎ

ȂȂɍ���Øĺîƥ�ǅūƭld�ǋūƭ�ƥell�ūƥĺeƑ�ČĺĿldČîƑe�ƎƑūǄĿdeƑƙ�ĿŠ�ǋūƭƑ�ČūŞŞƭŠĿƥǋ�ǅĺū�ǅeƑe�ĿŠƥeƑeƙƥed�ĿŠ�ƑeČeĿǄĿŠg�ƙeƑǄĿČeƙ�
ĲƑūŞ��G¬Ɏ
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 Appendix H

The Full Wilder Collaboration Factors Inventory- Third Edition (continued)
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The Full Wilder Collaboration Factors Inventory- Third Edition (continued)
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AIKEN COUNTY NETWORK PROFILE

 Appendix I

¹ǋƎe�×�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�lūǅ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ŞūdeƑîƥe�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE V

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ Ȇɍȁʣ gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 8 qedĿƭŞ

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 2

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 21

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȃȊɍȃʣ

In a Type V network, development may occur along the following dimensions: 
Ɇ� ĲîČĿlĿƥîƥĿŠg�ƥĺe�deǄelūƎŞeŠƥ�ūĲ�ƥĺe�ŠeƥǅūƑŒ�ūǄeƑîll�ċǋ�ƎƑūŞūƥĿŠg�ĿŠƥeƑɠūƑgîŠĿǕîƥĿūŠîl�collaborations 
ǅĿƥĺĿŠ�ƥĺe�ČūƭŠƥǋɒ�

Ɇ� eǊƥeŠdĿŠg�ƥĺe�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɒ�îŠd

Ɇ� deeƎeŠĿŠg�ƥĺe�ČƭƑƑeŠƥ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�îlƑeîdǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîɠ

tions.

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.
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BERKELEY COUNTY NETWORK PROFILE

TŠ�î�¹ǋƎe�×�ŠeƥǅūƑŒɈ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥĺe�ĲūllūǅĿŠg�dĿŞeŠƙĿūŠƙɇ�

Ɇ� ĲîČĿlĿƥîƥĿŠg�ƥĺe�deǄelūƎŞeŠƥ�ūĲ�ƥĺe�ŠeƥǅūƑŒ�ūǄeƑîll�ċǋ�ƎƑūŞūƥĿŠg�ĿŠƥeƑɠūƑgîŠĿǕîƥĿūŠîl�collaborations 
ǅĿƥĺĿŠ�ƥĺe�ČūƭŠƥǋɒ�

Ɇ� eǊƥeŠdĿŠg�ƥĺe�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɒ�îŠd

Ɇ� deeƎeŠĿŠg�ƥĺe�ČƭƑƑeŠƥ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�îlƑeîdǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîɠ

tions.

¹ǋƎe�×�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�lūǅ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll�ČūllîċūƑîƥĿūŠƙ�ĿŠ�
the  

ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ŞūdeƑîƥe�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE V

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ Ȉɍȁʣ gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 9 qedĿƭŞ

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 3

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 24

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȄȆɍȈʣ

 Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.
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TŠ�î�¹ǋƎe�TT�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥǅū�dĿŞeŠƙĿūŠƙɇ�

Ɇ� eǊƥeŠdĿŠg�ƥĺe�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ� 
ūƑgîŠĿǕîƥĿūŠƙɈ�îŠd

Ɇ� deeƎeŠĿŠg�ƥĺe�ČƭƑƑeŠƥ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�îlƑeîdǋ�ĺîƙ�
ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɍ

CHARLESTON COUNTY NETWORK PROFILE

¹ǋƎe�TT�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll�ČūllîċūƑîƥĿūŠƙ� 
ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ŞūdeƑîƥe�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE II

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

CHARACTERISTICS VALUE CATEGORY

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȉɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 8 qūdeƑîƥe

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 8

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 22

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȅȉɍȁʣ

 Appendix I
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TŠ�î�¹ǋƎe�T×�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥĺe�ĲūllūǅĿŠg�dĿŞeŠƙĿūŠɇ�

Ɇ� ĲūƙƥeƑ�ĿŠƥeƑɠūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�îƙ�î�ǅĺūleɍ

CHEROKEE COUNTY NETWORK PROFILE

¹ǋƎe�T×�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�lūǅ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ĺĿgĺ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE IV

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ Ȉɍȁʣ gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 14 High

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 3

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 25

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�
Rates

ȃȂɍȊʣ

  Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.
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TŠ�î�¹ǋƎe�TTT�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥǅū�dĿŞeŠƙĿūŠƙɇ�

Ɇ� ċƭĿldĿŠg�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɈ�îŠd

Ɇ� deeƎeŠĿŠg�ƥĺe�ČƭƑƑeŠƥ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�îlƑeîdǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɍ

COLLETON COUNTY NETWORK PROFILE

¹ǋƎe�TTT�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe� 
ūǄeƑîll�ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ŞūdeƑîƥe�leǄel�ūĲ�ČeŠɠ

trality.

TYPE III

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȂȂɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 4 gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 2

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 14

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȅȇɍȈʣ

  Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.
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DORCHESTER COUNTY NETWORK PROFILE

TŠ�î�¹ǋƎe�×�ŠeƥǅūƑŒɈ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥĺe�ĲūllūǅĿŠg�dĿŞeŠƙĿūŠƙɇ�

Ɇ� ċƭĿldĿŠg�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɈ�

Ɇ� deeƎeŠĿŠg�ƥĺe�ČƭƑƑeŠƥ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�îlƑeîdǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîɠ

tions; îŠd

Ɇ� ĲūƙƥeƑĿŠg�ĿŠƥeƑɠūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�îƙ�î�ǅĺūleɍ

¹ǋƎe�×�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�lūǅ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll�ČūllîċūƑîɠ
ƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ŞūdeƑîƥe�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE V

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ Ȇɍȁʣ gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 9 qūdeƑîƥe

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 4

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 20

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȅȃɍȊʣ

  Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.
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TŠ�î�¹ǋƎe�TT�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥǅū�dĿŞeŠƙĿūŠƙɇ�

Ɇ� eǊƥeŠdĿŠg�ƥĺe�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ� 
ūƑgîŠĿǕîƥĿūŠƙɈ�îŠd

Ɇ� deeƎeŠĿŠg�ƥĺe�ČƭƑƑeŠƥ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�îlƑeîdǋ�ĺîƙ�
ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɍ

HORRY COUNTY NETWORK PROFILE

¹ǋƎe�TT�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ŞūdeƑîƥe�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE II

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȃȁɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 7 qūdeƑîƥe

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 2

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 8

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȈȆɍȁʣ

  Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 119

TŠ�î�¹ǋƎe�T�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�îČƥĿǄĿƥĿeƙ�ƙĺūƭld�ċe�ƙƭƙƥîĿŠedɍ

LANCASTER COUNTY NETWORK PROFILE

¹ǋƎe�T�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll�Čūllîċūɠ
rations  

ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ĺĿgĺ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE I

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȉɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 15 High

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 3

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 27

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȃȆɍȉʣ

  Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 120

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

TŠ�î�¹ǋƎe�×T�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥĺe�ĲūllūǅĿŠg�dĿŞeŠƙĿūŠƙɇ�

Ɇ� ČƑeîƥe�G¬�ūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�ǅĿƥĺ�ŠeƥǅūƑŒ�ŞeŞċeƑƙɍɒ�îŠd

Ɇ� ĲūƙƥeƑ�ĿŠƥeƑɠūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�îƙ�î�ǅĺūleɍ

LAURENS COUNTY NETWORK PROFILE

¹ǋƎe�×T�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�lūǅ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�lūǅ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE VI

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȇɍȁʣ gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 6 gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 1

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 24

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȃȁɍȉʣ

  Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 121

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

TŠ�î�¹ǋƎe�×T�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥĺe�ĲūllūǅĿŠg�dĿŞeŠƙĿūŠƙɇ�

Ɇ� ČƑeîƥe�G¬�ūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�ǅĿƥĺ�ŠeƥǅūƑŒ�ŞeŞċeƑƙɍɒ�îŠd

Ɇ� ĲūƙƥeƑ�ĿŠƥeƑɠūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�îƙ�î�ǅĺūleɍ

MARION COUNTY NETWORK PROFILE

¹ǋƎe�×T�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�lūǅ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll�ČūllîċūƑîɠ
tions  

ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�lūǅ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE VI

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȃɍȁʣ gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 2 gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 1

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 18

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ Ȇȁɍȁʣ

  Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 122

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

MARLBORO COUNTY NETWORK PROFILE

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

CHARACTERISTICS VALUE CATEGORY

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ Ȃȃɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 12 High

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 4

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 15

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȄȄɍȄʣ

  Appendix I

In a Type I network, network activities should be sustained.

¹ǋƎe�T�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ĺĿgĺ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 123

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

MCCORMICK COUNTY NETWORK PROFILE

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ Ȃȇɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 11 High

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 2

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 13

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ Ȅȁɍȉʣ

  Appendix I

In a Type I network, network activities should be sustained.

¹ǋƎe�T�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll�Čūllîċūɠ
ƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ĺĿgĺ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 124

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

NEWBERRY COUNTY NETWORK PROFILE

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

Characteristics ×îlƭe Category

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȂȂɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 11 High

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 5

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 24

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȅȉɍȁʣ

  Appendix I

In a Type I network, network activities should be sustained.

¹ǋƎe�T�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ĺĿgĺ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE I



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 125

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

TŠ�î�¹ǋƎe�×T�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥĺe�ĲūllūǅĿŠg�dĿŞeŠƙĿūŠƙɇ�

Ɇ� ČƑeîƥe�G¬�ūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�ǅĿƥĺ�ŠeƥǅūƑŒ�ŞeŞċeƑƙɍɒ�îŠd

Ɇ� ĲūƙƥeƑ�ĿŠƥeƑɠūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�îƙ�î�ǅĺūleɍ

ORANGEBURG COUNTY NETWORK PROFILE

¹ǋƎe�×T�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�lūǅ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�lūǅ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE VI

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȇɍȁʣ gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 0 gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 0

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 14

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ Ȅȁɍȁʣ

  Appendix I

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.



Evaluation of SC First Steps to School Readiness; ÀūĲ¬ �TŠƙƥĿƥƭƥe�ĲūƑ�GîŞĿlĿeƙ�ĿŠ�¬ūČĿeƥǋ�ʯ�~ČƥūċeƑ�ȃȁȂȊ 
Local Partnerships From 2013-2014 to 2017-2018  p. 126

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

PICKENS COUNTY NETWORK PROFILE

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ Ȃȃɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 8 qūdeƑîƥe

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 5

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 23

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȄȈɍȆʣ

  Appendix I

TŠ�î�¹ǋƎe�TT�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥǅū�dĿŞeŠƙĿūŠƙɇ�

Ɇ� eǊƥeŠdĿŠg�ƥĺe�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ� 
ūƑgîŠĿǕîƥĿūŠƙɈ�îŠd

Ɇ� deeƎeŠĿŠg�ƥĺe�ČƭƑƑeŠƥ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�îlƑeîdǋ�ĺîƙ�
ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɍ

¹ǋƎe�TT�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ŞūdeƑîƥe�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE II

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.
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Local Partnerships From 2013-2014 to 2017-2018  p. 127

* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

SALUDA COUNTY NETWORK PROFILE

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ Ȃȃɍȁʣ High

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 3 gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 2

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 11

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ Ȅȇɍȅʣ
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TŠ�î�¹ǋƎe�TTT�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥǅū�dĿŞeŠƙĿūŠƙɇ�

Ɇ� ċƭĿldĿŠg�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ĺîƙ�ǅĿƥĺ�ūƥĺeƑ�ūƑgîŠĿǕîƥĿūŠƙɈ�îŠd

Ɇ� deeƎeŠĿŠg�ƥĺe�ČƭƑƑeŠƥ�ČūllîċūƑîƥĿūŠƙ�ƥĺîƥ�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�îlƑeîdǋ�ĺîƙ�ǅĿƥĺ� 
other organizations.

¹ǋƎe�TTT�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�ĺĿgĺ�deŠƙĿƥǋ�ĿŠ�ƥĺe� 
ūǄeƑîll�ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�ŞūdeƑîƥe�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE III

'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.
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* Network diagrams show both in- and out-ties in network 
� sūde�ƙĿǕe�Ŀƙ�ƎƑūƎūƑƥĿūŠîl�ƥū�ĿŠɠdegƑee�ČeŠƥƑîlĿƥǋ�Ǆîlƭeɍ

TŠ�î�¹ǋƎe�×T�ŠeƥǅūƑŒɈ�ŠeƥǅūƑŒ�deǄelūƎŞeŠƥ�Şîǋ�ūČČƭƑ�îlūŠg�ƥĺe�ĲūllūǅĿŠg�dĿŞeŠƙĿūŠƙɇ�

Ɇ� ČƑeîƥe�G¬�ūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�ǅĿƥĺ�ŠeƥǅūƑŒ�ŞeŞċeƑƙɍɒ�îŠd

Ɇ� ĲūƙƥeƑ�ĿŠƥeƑɠūƑgîŠĿǕîƥĿūŠîl�ČūllîċūƑîƥĿūŠƙ�îŞūŠg�ŠeƥǅūƑŒ�ŞeŞċeƑƙ�îƙ�î�ǅĺūleɍ

UNION COUNTY NETWORK PROFILE

¹ǋƎe�×T�ƑeƎƑeƙeŠƥƙ�î�ĺƭċɓŠeƥǅūƑŒ�eŠǄĿƑūŠŞeŠƥ�ČĺîƑîČƥeƑĿǕed�ċǋ�lūǅ�deŠƙĿƥǋ�ĿŠ�ƥĺe�ūǄeƑîll� 
ČūllîċūƑîƥĿūŠƙ�ĿŠ�ƥĺe�ČūƭŠƥǋ�îŠd�ƥĺe�lūČîl�GĿƑƙƥ�¬ƥeƎƙɫ�îgeŠČǋ�ǅĿƥĺ�î�lūǅ�leǄel�ūĲ�ČeŠƥƑîlĿƥǋɍ

TYPE VI

gūČîl�¡îƑƥŠeƑƙ
gūČîl�GĿƑƙƥ�¬ƥeƎƙ

 O�¤� ¹E¤T¬¹T ¬ ×�gÀE  �¹EH~¤Þ

~ǄeƑîll�seƥǅūƑŒ�'eŠƙĿƥǋ ȃɍȁʣ gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�×îlƭed�TŠɠ eŠƥƑîlĿƥǋ 2 gūǅ

GĿƑƙƥ�¬ƥeƎƙɫ�TŠɠ eŠƥƑîlĿƥǋ 1

sūɍ� ūƭŠƥǋ�¡îƑƥŠeƑƙɓ�geŠČĿeƙ 34

seƥǅūƑŒ�¬ƭƑǄeǋ�¤eƙƎūŠƙe�¤îƥeƙ ȃȄɍȆʣ
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'ūƥƙ�îƥ�ƥĺe�ƙĿde�
represent local 
organizations 
ǅĿƥĺ�Šū�ƑeƎūƑƥed�
ties to other local 
organizations.
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Appendix J

Appendix J:

First Steps Partnership
Collaboration Factor  
Scoring Summary
Infographics
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